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The Consulting of Class-wide Positive Behavior Support
in Elementary School: Improving Teacher Implementation

of Universal Intervention and Children’s Expected Behavior
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Abstract In this study, in order to verify the effect of Class-wide positive behavior support based on the consulting model, the difference between
the teacher’s universal intervention ability and the student’s expected behavior change rate with and without counseling was confirmed. To
this end, the experimental group was provided with universal intervention through consulting after teacher training, and the comparison
group was provided with teacher-led intervention after only teacher training. As a result of the study, the universal intervention
implementation fidelity of teachers in the experimental group, who was initially involved in consulting, was higher than in the comparison
group. However, as consulting was provided to the comparison group after that, it was found that the average of the two groups became
the same at the end of the intervention. At the beginning of the intervention, the experimental group showed a steeper increase in the
slope in expected behavior than the comparison group, and this effect remained even after the intervention was terminated and withdrawn.
These results suggest the significant effect of universal intervention based on the consulting model and the importance of early intervention

in the teacher’s positive behavior support performance.
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<Table 1> Information about teachers participating in universal (Tier 1) intervention

Division Experimental group Comparison group
Name Experiment 1 Experiment 2 Comparison 1 Comparison 2
Experience 4th year Sth year

7th year

6th year

Class in charge

Integrated class Integrated class

Integrated class

Integrated class

Sex

Female teacher Male teacher

Female teacher

Female teacher

Educational experience

about problem behavior

Liberal arts class Liberal arts class

Liberal arts class

Liberal arts class

/N |V T )

<Table 2> ¥ 70| Fojg sFgHol}
glow 77 27) sFow A >
CNPSEE R R
A3 BN AL 7 Aol
4 7180] SuEA gol nyA
Je A7 Fel mA} 7o) 24

Aok & olFo] e FMEL HFAQA Ho

A ddele EFSAAT £ Ao £4& fg dolHe A KUtk =g, F

3T HolEHE 4 Hrlstaon, s Fol A 2 A A9 A

FAE AFSAT doly BEAoe AQsiitt F12 4939y nufd
AaE7he B3l 2R A

<Table 2> Information about students participating in universal (Tier 1) intervention

Experimental group

Comparison group

Class Class
Area Gender Area Gender
(number of students) (number of students)
Chungcheongnam-do Ist grade M 16 Chungcheongnam-do 1st grade M 12
A Elementary school (29 students) F 13 A Elementary school (24 students) F 12
Gyeonggi-do 6th grade M 12 Jeollabuk-do Sth grade M 15
B Elementary School (25 students) F 13 C Elementary School (22 students) F7

Total 54 students (M 28/F 26)

Total 46 students (M 27/F 19)

2. g 24

AP Blugde wAb 7k AME P70 mE BAZ FANPHY xHo]E AFEaa APHALE A
P Al(pretest-posttest design) S 2-8-3FAch o5 fla AP wAks AHEES B FAY & F F vy
WARE WAFE AN & 2 FA AL Q) Ao APAAE AAE o]F AT Huyd 25
A4E MPE 53 2BH A7 F53H AFo] AFHALE AAEA Tk

APAG vuHE st ko] ALY YA W VdalE Wkg o] Aols wletstazl wHESGAA

A B FA7F A= AlAAN T8 AIMA] SS9 7Y
AT Al g 2ol
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prior PBS knowledge and ability to ability to
use implementing implementing
universal intervention | unmiversal intervention
L

Repeated measurement of expected behavior (7 times)

Experimental group: Immediate Consultation
Comparison group: Delaved Consultation
CWPBS: Class-Wide Positive Behavior Support

<Figure 1> Summary of study design
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<Table 3> Procedure and content of classroom-level positive behavior support consulting model for universal intervention

PBS Procedure

Consulting Procedure

Contents according to consulting procedure (evaluation items)

[AllPreliminary research and data

review

[A1-11Building relationships and

establishing roles and responsibilities

Introducing the contents of upcoming consultation for the day

{A1-1}Writing a consulting request form

{A1-11Writing a consulting contract

[A1-2]Collecting information

[A1-21Fill out the teacher interview record

[A1-3]Setting goals and strategies

[A1-3]Creating a expected behavior planning table

[Al-4}Implementing and progress

evaluation

{A1-4}Universal intervention behavior observation record sheet

(For teachers_pre-measurement) Guidance on how to write

[A2}Universal intervention plan

[A2-11Building relationships and

establishing roles and responsibilities

Introducing the contents of upcoming consultation for the day: Guidance on the roles of
teachers and consultants in planning and implementing intervetnion, emphasizing teachers’

accountability in participation

[A2-2]Collecting information

[A1-4]Universal intervention behavior observation record sheet

(Teacher_Pre-measurement) Check

[A2-3]Setting goals and strategies

{A2-3]Creating a universal intervention plan

{A2-3]Creating a universal intervention plan checklist

[A2-41Implementing and progress

evaluation

Universal intervention behavior observation record sheet

(Teacher Repeated Measurement) Instructions for writing recrod sheet

{A2-4} Guidance on completing universal intervention behavior observation self-record sheets

[A3]Universal intervention
implementation (post-intervention

feedback)

[A3-1} Building relationships and

establishing roles and responsibilities

Introducing the contents of upcoming consultation for the day

{A3-13Fill out the teacher interview record (1-2 questions)

[A3-2]Collecting information

{A3-2]Fill out the teacher interview record (3-4 questions)

[A2-4]Universal intervention behavior observation record sheet

(Teacher_Repeated Measurement) Check

[A3-3]Setting goals and strategies

{A2-3]Recheck the universal intervention plan: Check intervention goals/
Review the intervention plan based on behavior observation record sheet and counseling

record sheet

[A3-4}Implementing and progress

evaluation

{A3-4}Guiding the creation of a universal intervention checklist for teachers / regularly

checking and providing feedback

[A2-4}Universal intervention behavior observation record sheet
(For teachers_repeated measurement) Guidance on writing/regularly checking and giving

feedback

Modifying and supplementing intervention strategies based on data

[A4]Review of data-based materials

[A4-11Building relationships and

establishing roles and responsibilities

Introducing the contents of upcoming consultation for the day

[A4-2]Collecting information

[A4-21Writing a teacher interview record sheet: Impressions and evaluation of universal

intervention implementation/Finding teacher strengths

[A4-31Setting goals and strategies

{A4-31Writing a teacher interview record sheet: Guiding teachers on how to reflect data

when planning their own universal intervention

[A2-4]Universal intervention behavior observation record sheet

(For teachers_repeated measurement) Analyzing the entire data

[A4-41mplementing and progress

evaluation

Share universal intervention results with teachers

{A4-4JEvaluate CWPBS Tier 1 after completing the implementation fidelilty evaluation table

[A4-4TWriting social validity

{A3-4}Compiling teacher checklist for universal intervention implementation
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<Table 4> Expected behavior of experimental and comparison groups

Grade Experimental group Grade Comparison group

n given k h k within n o .
When given a task, start the task within 5 seconds Sit in the seat during class

e Sit in the seat during class flee
d ; When given a task, start the task within 5 seconds
rade rade
e Gather class supplies(textbook preparation, e
writing utensils, class supplies) Bring class supplies(textbook, pencil, eraser)
Raise hand and wait before speaking in the class Raise hand and wait before speaking in the class
6th Complete the assignment within the time limit Sth
g ; When given a task, start the task within 5 seconds
rade rade
< Answers or nods to indicate understanding s
of the teacher’s explanation Take out textbooks immediately when class starts

2) [A21RHZ FA A
<Table 3>9] [A2-11TAIFAR & JTH A A= 259 ALY APNEH FA FAAIA 4 2 4o
ol Slof wALel AHHES] Ao tisf hligitt
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<Table 5> Example of using a universal intervention behavior observation record

g2 5S¢ A0 IYH YSKY0| DA HHY FYMBSAI ASAYE RS0l 0Kl B

ot

Universal intervention behavior observation record (for teachers repeated measurement)

Date: 2021 ( )Month ( )Day ( )Day Teacher:( )
Relevant class period: Ist period V' 2nd petiod 3td period 4th period Sth period 6th petiod
#Check relevant class period

Expected
Open the relevant page before the
behavior/ Sits at at the assigned seat Cleans assigned seat score rank
class starts
Student name

Kim O O 0 1 2 3V 0 1 2 3V 0 1 2 3V 9 6
Choi O O 0 1 2 3V 0 1 2 3V 0 1 2V 3 8 5
Lee O O 0 1 2V 3 0 1 2V 3 0 1 2 3V 7 4
Seo O O 0 1 2V 3 0 1 2V 3 ov 1 2 3 4 3
Back O O oV 1 2 3 0 1V 2 3 ov 1 2 3 1 1
Go O O 0 Vv 2 3 oV 1 2 3 0 Vv 2 3 2 2

1. When class begins, open the page corresponding to the class content.

1) A Student who opened the book on their own without teacher instructions: 3 points

2) A Student who opened the book when the teacher instructed everyone (“Now class has started, shouldn’t we open the book?”): 2 points

3) A Student whom the teacher gave instructions by calling a specific name (“Back OO~ teacher told you to open your book, right?”): 1 point

4) A Student who has been given instructions more than twice: 0 points

2. Sitting in one’s seat during class

1) A Student who sitted in assigned seat throughout class without teacher’s pointing out: 3 points

2) A Student who sitted when teacher instructs everyone (who walks around like this during class?) : 2 points

3) A Student whom the teacher instructed by calling out a specific name(GoOO~ go to your seat and sit): 1 point

4) A student who has been given instructions more than twice: 0 points

3. Keep one’s place clean

1) A student who has no trash around their desks and chairs and are neatly organized without instructions from the teacher: 3 points

2) A student who cleaned up when the teacher instructed everyone (check whether there is trash on the desk and around you, and hang the bag on

the chair): 2 points
3) A student whom the teacher gave instructions by calling a specific name (Back OO~ teacher told you to clean up your surroundings, right?):
point

4) A Student who has been given instructions more than twice: 0 points

1

WSS F, ASA wsh FUR 2N BAFolo} F& PEAh B ATOINE WAL 237 Hol
AT P2 Aol S0 £2 EABES Hole HEo] PFHo Fojeh FetATeR Leh} =olg}
3 &) Aste] A ES A HUTHKo & Lee, 2003; Kim & Park, 2005; Kleinert et al., 2017). 1&]3l A8
22 AN ANAES 7S S AARAE FA BEBT A7)71SAY B PEH BH42 wjel)

Wt

_4
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[A2-3] Universal intervention plan table

Select 3 expected behaviors at the class level 1. 8it m your seat during class

TIPP strategy (Riffel, 2011)

Teach elearly and verbally what . ¢ "
5 Comsestenthy praise chifdren when they
the rules are during cach class, :

. 3 2 are observed following the rules dunng
Teach it The teacher verbally explains
sttt i . i eich lesson: Place stickers on their
wiha e ree classroom rules .
Rt b records along with verbal remforcement.
are and how to behave,
Always remember the rules ) o i W
every elass: Use n variety of Every period. m_u teacher 4I|>§:s. here
I strategies ta help you memorize are the seats during class?" When this
mprint it ? " e el Rl e b
I P the thrie cinssroom vl es. 2x) happens, students are asked o

Memorizing the fiest letter, memorizs and say, “S0m my seul and

making a poster study.”
During each class, students
practice putting the rules into
action, (Teaching modeling):
Afrer the teacher demonstrates
dirvectly, have students Tollow
silomg with their acthons.

Show the tescher silting ot the desk
with the correct posture, It also shows
ineorrect examples of standing up or
mioving arcund at will

Practice it

Consistently praise children
when they are observed
fallowing the riles during each
lessom: Place stickers on their
records along with verbal
refnforcement,

Have students who are sitting with good
= 3 posture part stickers on them. Give
Praise it

consistent praise between classes. such
a5 “Everyone is doing grest.”

<Figure 2> Example of using the universal intervention plan table

3) (ABLBF ZALYEA F
<Table 3>9] [A3-11TATA] 2
Ao} 19, 29 FE Fo3)

o) =)

e RS IS 5 ST
[A32PEafol e wAMAE7ISA9] 31, 49 £3s 28

S91e9le] Aol tld Aol o)Ae ST olF wAtsh W
242 B oldF FHL Bo) wHH FA weSA 2

2, Srart the tusk within 3 seconds

“When the teacher tells you to color, you
have 1o color nght sway.™

“When the teacher tells you to solve a
probleny, vou have fo solve 1t right
away.”

Every period, when the teacher suyvs,
'kay, let!
memenze and say ' Let's start right

tart, the stidents have them

away’

The teacher and student switch roles and
show the teacher starting the task as
so0n as it 15 given. Open the textbook
and show the steps to stan the task wsing

an actual rmager.

Have studemts whe start their
assignment right away put a stecker on
it The results of students whe stared
the task mmediately afler recenvng
mstructions can by viewed by everyone
thraugh the video displiy.

AR
{A

2-41H A\

E35) BAZ
A
3k9 15% o]l e
A 2E-l o)

3. Giather supplics
{texthonk, pencil, eraser)

“When | come to school in the moming,
| have 1o make sure | have my peneil and
eraser ready.” VI vou don®t huve
anyihing with vou. ask the leacher to
lend it to you betore class starts.”

Before saving gosdbye to sehosl, when
W hiat abaue v
sefoo] bag when you get home™, the

the teacher says,

students are asked to memorize anid say,
Check your school bag befiore going 1o
bed,” Every day, T write "Check my bag
before going o bed” in my reminder,

The tweacher shows the materials needed
For each class ona video display,

Huve students who have prepured

cker on

everything carefully put a s
Students who bomowed supplies from
the teacher because they were missing
items are also asked to put stickers on
them,

L 2 PR hfiet A (A3JRATEH 7S
WAPHES AR o] A dA AF 23 A EBARGelY AlRbE A

FA WA e
PEHL7EA @A TS
z‘w\g E]J\EE g]—yq] x}@@-
FAwAE FES 5 A=

gl AAF F U= Ik WARY]EA BAASAY AP ARE Ao J)Ee] FA)
Ae 574, R 4 A

(A3-414% 9 AEHPAAE BA, BAH FA] SukE AW ofRo] ths) (A34RBH FALY AP
RE BES] GYWA 222 G 5 Q=S Pk olu, AYHEE 130 13] ol APE WA
HE H7HoR HAsn Jeudt. deor vy FA7 FRAE AA7AA HAEe HEEE ¢ 5 9
S5 (A24RAH T PEFLISAGAE VRSP PP AZANE ek wAke IHBRL )
Mo F 13 o) ZYstel AY /|SAS AHENA T AZFOEA FV1HY A=AS W 5 YES
Qe

4) (4] FolE) T AR

<Table 3>9) [AdHle]H 7IWF ARAEE RAZ FAS A% pEsAze] AT BAR A7 45
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/ HEYS S SN IYY YSXYU0| WA BEY SYABSHAT xSUS0 JfBSo 0K =t

HE "ot o] Axjel AP A AME W F ACUBARA B Q3 A ARIAE 25 A
9 W8 aokslel wallA ARETh Bie] B UF wikel AL Aelslu, AYS B wA
2]

]H]—Oi AdE %

[A4-2Pd HEFol e PBSE F-a3lH A WAL Apzle|u SR
A ) REFOEA w1 FAA AR AAA Bl AL 2ok

[A43153 B Ao ME RPESF DA F1E ARE Ve r AHY F5 o]Fo] At 544
o2 HAA FAE APE A, FT Al dial] At higich

[A4-4148) 3 A=FANNE WA, BEA FA PeHA7EAG@AE FHESDAA A5 7ALE Ao FH3
ste] £ &, oldf it RAARE Y zy B2 HA R8st ALE Al @AmA A AlFse) wpAEre
2 [A4-4]CWPBS _Tierl JAPFTHE B7IRE S-8ote] Ddurbt Ad" ol wpet PBSEANE SHEEA HAZ FA)
Z AYA=AE ALEES) 3 Frith

E

¢

5. K2 57 9 24

D BEE FALY5Y
AFEA2-19 RAA FAS AR ZH0] FEE BEAL Pack and Son20229] AFNA A
CWPBS Tierl AYFAE BrAEoIth WAL WA} 14 A4ste] AUHEANA A2 T, 282 WASY
W8 2AGEE A4 Ao ANHE} FAFoRA AT BASAT 5 oled ANES Bojel sl A
g aARNEI} euiEAl REHEAS TR ARSATt ZHA
2 3 nAA FA QYA ST, MmPH WA B WAL
AME L B3 BHEA =)

DS =
AE JRdAI 710wl AEAed v d WAl 7o) 2
=

==
g
-]
)

2) 71NPF
AFEA2-29] ZH o] &85 FF A= Pack and Son(2022)2] Aol dE RAF FA) FFHEV|EX| (WAL
HEESA) ot S Tolet 8 ARtel] @duAyt HEY FFS AR Bt 7SR FYER 7]

Sahe waloz 24sgnt vF 184 % 7wl A Sz} shie] Vs BN ES wESgsgon,
AnEE viF 249 Ao ALHEEA AZHck
A4E AQA G e BRF A 5 5L A8 W =

A, SPSs 21.0 Z2 WS S8 FHREE A
A A o] % fﬂx—? AN AAEE AY Aol wE ARG Hluydd 7]EH RES
SR} YA A ¥ ¥ & (Hierarchical Linear Model: HLM)S £3] A58 EA53TH YAIE AR LS 114§ IKfixed
effects) 9} - ji.ﬂ- (random effects) L HX}ol| A3+ 58] ZAA(the likelihood-ratio test on deviance statistxcs)—% Ea &4
AFE A A BHTHLee, 2008). B AP TAEHE BHEF A 28 A JUFPs AHTe] 27X
1888 Yehll= 718 7Glope)ol] Tl AHE AAISHATE BAZF FA 717t SFH F 7
ZIREo 2 37ke] AZhASe) I JEMSE FYste] olelel 2& 25FY REFS A4
]_

2

(intercept) 2}
We) ey HolHE
€

3R

=

ofs
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level 1 model

Yo = m + oM 1) + mMNI2) a1 3) + &

level 2 model

T = Lo + Bo(GROUP) + 1y
T = L + Li(GROUP) + ry
Tz = Lo + B (GROUP) + ry
T = Lo + B5(GROUP) + r

mixed model
Y, = Bw + Bo*GROUP, + BT 1, + Bi*GROUP*T 1; + PBu*T 2; + Lo*GROUPFT 2; + Ly T 3: + 0
31*GR(1JP[*T‘_5[,' +I'(},' + I'],'*I‘_]a' + 1'21'*22[[ + [31'*7'_5,1' + G

Aol 17E BdolA Y st TddE AN EE
FAsaA F 377 T 1d, T 26, T 3ti0] A 7MAGE 91819t} 25
A 2ol 7ddE Wshe] Aolg ATt ARG nluyd
FASA. o5 Tl HAEe] 27IHH AdE AP, wAEE

i=]
WA o] 7|hds TARETE Azt wiel ofudt FFe Hole=A LotH .

2 SAel Felgt e} Vg WEEs
T EdolM= A"l AdE AR T
= 47 03} 12 593 HES(GROUP)E

wAH FA Ay olF AdYe] e

Lo

3) AL33 Y=

A 51 B4 A "t F44, A 29 axdS HAE) A B FA £5E A
SAel st FANALE g oz AR Bl E 2AME 13] AT dlY 2ARE AP AT (Ko, Bea & Son,
2018; Jin, 2012)E5 Falste] F 10802 FASIACH, SHTT et 0¥(ds 21¥A fth, 17 A Fe
Holth, 28 EHFolth, 33(1™ Holth, 48w 1HTHS] Likerr2] HE2 2ttt 1 A3} A o] 100%

o2 et

m 45 23

B ATolE ARAw nade 3 delade] A FAANSY Molg AEE LA CWPBS Tierl A%
AT WS At 34 29 3 98 Fol 747t 134 % 2818 9sack viade ddmile] A 1
] 2Ae AAFE AL AR =, A48 sJqo] A2y AHe] olzon, 24 AL ALRE T

grol A=A FUt
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<Table 6> Examination of differences in homeroom teachers’ ability to implement universal intervention between groups

Group Primary measurement (pre) Secondary measurement (post)
Experimental group M 1.800 2.000
(2 people) D 141 .000a
Comparison group M .600 2.000
(2 people) D 282 .000a
t 5.367%*

*p < .05

<Table 6>0o|4 1z} FA7]= vHluyde] wAZ}E 537 wARFER FAE s 252, AdE] NYH7]
Q9% viage WD REd
FALRSE] A Uehgrhp<os. Teln plad@ @A A3 wAFES uuF FAE AWAD 14 53

W moh AAEo] AE o)Fel 27 F4 Al Wito] FAHE Ao e

=
Aolth. 5, Ao 2719 AP AP A} ANFER FAS A3

r%
R
El
N,
> M )
=

g TIAG-69] 7 I Foie 28 At & 4 S,
o THE ) S 4ol SAolm, MmATE 1813} sshdo

<Table 7> Descriptive statistics for repeated measurement of expected behavior in universal inteverntion

Ist 2nd 3rd 4th Sth 6th 7th
measurement measurement measurement measurement measurement measurement measurement
Experimental group M 7.361 7.843 8.259 8.574 8.676 8.704 8.741
(54 people) SD 1.609 1.262 925 639 559 471 473
Comparison group M 7.707 7.576 7.554 8.130 8.435 8.685 8.522
(46 people) SD 1.293 1.656 1.640 1.199 742 530 547
t -1.169 912 2.695%* 2.355% 1.849 189 2.146*

*p < .05 Fp < .01

F1e] <Table 7>& HH, F FHuol] FA7F A#E7] AHQ0 13} SN Je bl SAHCE Fol7h Zpol7}
$li= A2 Yt oo 5 Huel FA7E AR 1531 23F S e Ad"E AT 4 o] itol
WARFRES] MR A Uebg AR ol g Aole FAHOR freoletAls gt Wi, %zﬂﬂ Azt # 3
FApoll WAl 33k FAAM AEES AT AFPDM=8259)0] WAFEE TAE
o Hte] Ekow, o zole FAHCRE FHA Uethp<on. o]F Wudds Zﬂ*;i °] Zﬂ%% g
TRl 42k FAM=8.130°= 32} ZH(7.559)3% Hlaste] Hato] 2A FTFAo, =
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Fl

PHTM=8579)7e] Aol= 3] FAHOR FASHA UERRTh 53 SHRE = APHDM=8.6767 Hla P
(M=8.435)9] zpo|7} FAH L2 FeJaiA] o UrE} THe=1.849). o= F He e 7ujd s WAFTo] Zopgle
2A AAES 3 HuA FA49 At F JAd BReA fFEFS A9t vpAge R F fHde] HAEY F
A7t ER5E o]Fo] =HH 731 AN AIAHGM=8.741)T} H L FHM=8.522)¢] o] o
=74 By AR Udebd e 20 SA7F $REC] RE o] HId For FA a3t 7 JE ZFelA

AdE FAL 5 AU

(<3

2

2 Aggest vages e wae B4

gl 3HA PEAY ANl Be BAH FA EAE AFaAY] A F 37l e AEY Y
N e
o,

<Table 8> Results of piecewise growth modeling according to measurement time points of expected behavior and groups

Fixed effect Coefficient Standard error t Degree of Probabilty of
freedom significance
Initial value, 10
Intercept, 300 6975 433 16.085 98 <.001
Group (Experiment 1, Comparison 2), 301 390 281 1.388 98 168
Section 1 change rate, Tl
Intercept, (310 1.017 .202 5.015 98 <.001
Group (Experiment 1, Comparison 2), 311 -550 131 4,187 98 <.001
Section 2 change rate, 12
Intercept, (320 -.059 .200 -.296 98 768
Group (Experiment 1, Comparison 2), 321 261 130 2.010 98 047
Section 3 change rate, 113
Intercept, [330 -.000 119 -.005 98 996
Group (Experiment 1, Comparison 2), 331 014 077 193 98 848
<Table §>% W¥, BHH %xﬁﬂ AgH7) A9 el AUAE FES dFSE 14 24A%, APPB0oR
59 st 271A= 697509, WuHHOE A 27 1‘1% ojlHtt 390 w2 °F 7.365% UEPFOL, o] Aol
= FAHLE FolsAl= ‘3%9}“4@;168). A5l e T A, Rlugdde uAFERe A7 47 F
dE Fo 193¢ HgE@nS B o5 2o A3 Af 1017 BHE 4% S BAA, Hlayde
AAHAGEY 550 W2 &% ASES Hlor, ofYd F Y o Aole FAHLEE F2sTHp<.00D).
Hlageel = HAE0] JRYHE off9] 7HE ovshs 273t WEkemdME APFTELE 059 FrEo 4FE B
For, HwHeS ojHt}t 261 ¥ w2 7HE Fess UEHTh ol F A7 7o A Aole SAHL
= folahAl Yehsthp=047). BIABoR 372 WER@HS F Al AW FAF BF FRE A4 o9
T Al ZtidE AR V7S AnRith o] Rt Al 2 AT A5 -.000, Blugwe] 7
§- 0142 A9 A MstES BYon, Wi FAXCREE Foatx] @A Ueht (p=2848) TAFTE o]F9 F
A 7 s TANEE FARE A4S Bola &S & Atk
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Seetion 1 Seetion 2 Section 3

. —
Consulting e i s
maintenanee

/ Consulting ends

Consulting intervention

Average expected behavior

Teacher led

Consulting
mntervention

s

Measurement session

Experimental group: Immediate Consultation - = = — . Comparison group: Delayed Consultation

<Figure 3> Difference in expected behavior change rate between experimental group and comparison group

919) <Figure 3>& HRAHDA MTAT] 7HBE W&o EH%J aehzolth 12 FANA F AT 7 271
o 3909) Aok EAISL LFe] Mmge] ¥e e 2 Ao UEon 1 AolE 4EF 2 438
o] 1685 vieh} FAMOE R Aol gl AoE HAHUh

Aol 271 AYY APBRD B FAZNRE RASe] FA3 ZhEon, B FUAA A3
FEOR ASHR} DY FR olFIE FAY EAL PPHOR FAPES BTk wHel wmATe] 7
$ FAZY) 2Fo2 FAF RPFo] AMY A olFe] £F ¢ Z/E BAoU FAFE AR o=
HMok F Aee] JBE WYEEe] AN

H ° =
Ao Uit oleld duks A AYAlel wet A
BEe] Walgol Aolrt 2ATS BaE) 4 28RS FY FALPe] HIFL O Wi 53
A7 R olet me £ES) FAY Gt FAV B AIR FEOR ALHUTE HolH AdEe &
7 AR FoAE AFHE Adet @ 5 Yok BAROE FAFE olFIE FAY Edl F @ wEA

_\1
o
L
N
N
N, AN
JE

jud

Ve F7H R dofsiity oA AR niel o], TAZE A3 E= AlFoF vZA F

< 7o s FE2 FARIRoW, 2 e & ) vuydaEdg ddfaed £33 g5 A FA49 &

FE 4 w21 A FEEA 718 APPAtE Hodde 7T 59 2olE HolAe s 7RIt
LS|

B ATE A4Y AYAVIE B T A9 1) NAE Weke aae] FANDEYY Aol HFAgow
A, SEAele) 344 WA Aol Yol VAR ENE PEAUY. £2F ATEAE Sez B Aol

AR, 39H PEAUCIE PBYS] Ee ofn] e TN ATE Fa) AZHA W] Y T
E3E gus] AaAE B4 494 Goht Sk FAE AGshy, dehy duE wHow, A&Hos
AP =7 T 3 Q3 THChilds et al., 2016; Flannery et al., 2014; Pas & Bradshaw, 2012). 2 A= AMES
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Fall A AR wAE FAAGH 3 2l FA o|2V7HA] w2 PESHA AR S T F RS
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B QA H

AP WHEZ o7 Aete R sl wiF ALY Aol oo Wig FHH A AlEgdown FAe Ho] ¢+
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A FAE Tl A3 BAFTLE HolHe= A WA PBSY AYE bl AZ4ste] F sk thBambara &
Kern, 2008; Horner et al., 2009). o|& 3l XAl Holx upFA el 35S Aldol| wasla, o]t sizo] Fz=
bt Beeto 24, st 7158 Anigeln zx_é}i EEie 89 #4234 5+ =S A

AR, 384 PEALEBY°] w& dFo| H&H v Fa% 94 F e APFAZ(mplement fidelicy)®] 471
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FEE A Sl §lo PBSTZHOHH 8% H7Fa47F ItHNam ec al, 2020). ©] AnA, WA A
(Kim & Park, 2005)9] delX= FALPES Fol7] <13 EuE wAbelA 715 L
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