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Effect of Individualized Positive Behavior Support on Problem Behavior of

Students with Intellectual Disabilities in Special Schools
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Abstract This study was designed to examine the effect of individualized Positive Behaviorial Support(PBS) on problem behaviors that occur during

class situations of students with intellectual disabilities in special schools. The subject of the study was one student with intellectual
disabilities, and the study method applied a delayed multiple baseline design for problem behaviors occurring during class situations in the
classroom. After defining the problem behavior based on the functional behavior evaluation, we observed how problem behavior changed
when the individual level positive behavior support including background and antecedent event intervention, alternative behavior instruction,
and follow-up outcome intervention was applied after hypotheses were established. The individualized PBS at the individual level was shown
to be effective in reducing the problem behaviors of the target students that occur during class. Finally, the results of this study were

discussed, and implications for individualized PBS in schools were presented.
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<Table 1> Basic information of students subject to study

Division

Student characteristics

Date of birth (Age)

April 18, 2000 (age 22)

Grade

3rd year of middle school

Sex

Female

Type of disability

Intellectual disability level 2

K-WISC-IV

40

KNISE-SAB*

Adaptive Behavior Index : 30

- Cannot read and can only write own name upon physical prompting

Learning level and capability of self-care

+ Lack of number reading skills

- Able to care of personal needs

- Able to understand and use simple vocabulary needed in daily life

- Contextual communication is possible

Communication characteristics

- Able to express requesting using short sentences or words

- Can answer

«

‘yes” or “no” to the teacher’s questions

* KNISE-SAB (National Institute of Special Education-Korean + Adaptive Behavior Scale): Identifies intellectual disability and diagnoses adaptive behavior

defects in children and adults
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<Table 2> The Composition of the

positive behavior support team

Position

Role

- Manager of the Positive Behavior Support Team

Vice principal

- Providing information about school environment

- Actively supports faculty and staff collaboration and teams to achieve student-centered goals

Parents

Provision of information such as developmental history, treatment and education experience, prior consent and

consultation regarding intervention

- Monitoring changes in student behavior at home during the behavioral support period

- Provision of the individualized education plan and target student information

Homeroom teacher

- Role of intervention support and communication

Assistant homeroom teacher

- Definition of problem behavior, intetvention strategy, specific plan for intervention, adjustment and feedback.

Supervisor

Consulting on overall intervention, including functional assessment and plan, progress, and management of

the positive behavior support team

- Check the validity of the behavior support plan

Professional counselor

- Support for positive behavior support intervention

Special education support personnel

- Support for positive behavior support intervention
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<Table 3> Target student reinforcer information

Category Preferred Non-preferred note
Listening to music (children’s songs), cutting with scissors, reinforcer
Play Physical activity (running, walking)
Watching Pororo video checklist
Objects Pencil, pencil sharpener -
People Grandma, classmate boyfriend A boy who looks at the student
Drawing a citcle in a notebook by oneself, What the Boy Sees
Situation
Drawing number 3, eating snack Perform difficult tasks alone
Food Ice cream, bread, snacks -
High five,

Social reinforcement
Verbal praise (good job, pretty), applause
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<Table 4> Operational definition of problem behavior

Behavior type Operational definition

Hypothesis formulation

The behavior of tearing open a wound on one’s body making it

bleed

Tearing open wounds

Touching the wound Touching an injured area on one’s body for more than 3 seconds

Hand sucking Placing one’s fingers into the mouth for more than 2 seconds

By presenting two-handed teaching aids and

tactile teaching aids and reorganizing class content
into play-centered classes, wound picking and

wound touching behaviors will be reduced.

The behavior of making sounds for more than 2 seconds by saying
Yelling

)

“don’t do it~" or “ah~”

Verbal abuse Behavior of saying “I’m going to die”

will be
through psychological stability achieved via play

Screaming and verbal abuse reduced

therapy and professional counselling sessions, as
well as increased opportunity for praise through

joint and individual tasks.

© A
2 d7e 854 7eHE 71RE st ABAEE FA, e $EAS FAVE 2 S8E PeALS
AZsaL, L FA7IEE & B W A Y EARE AR Fa AdE H8sids 1 avs
wFeAY. TA= i o] st wd £ ARt dFAo] 3~53] wf 40&3F AT A St ] A
ghwel we} A Azl 49 Wae ATAse ATAsh b obEel 11 @Aol wejete] Helael B4
o7 FAE AAEAY. SAd wWE = 1wAREH AR FPARE S BAYE et s 3l
F2 J=se NEsSEe Agad
Ygstle) dlojzol QsHE AL BE B Bolz 4v Yol B & Yt dojrEde uestel A
<Table 5> Positive Behavior Intervention Strategies
Division Yelling and verbal abuse Tearing open wounds and hand sucking
* Provide opportunities to earn praise
- Joint goal task * Provision of Tactile activity materials and play*
(Making presentations, knowing the calendar, organizing) * Tactile play acitivities incorporating a taste sensory
- Step 1 individual task (writing names/numbers) experience, using carrots, cucumbers, flour, etc
Antecedent
] ] - Stage 2 individual task (going down the stairs)
intervention

- Each individual has a specific role
Noncontingent reinforcement
- chatting time

- 1:1 psychological therapy and professional counseling

Reorganization of classes
- Active classes, use of both hands

Use visual scheduler

) i Alternative behavioral intervention
Alternative behavior *

- Communication skills intervention

Alternative behavioral intervention

intervention o ) ) - Self-management skills
- Situational story intervention
* Verbal praise when completing target tasks

Consequence * Assign a “concluding greeting” role when concentrating in class ) )

o ) * High five, verbal praise
centerend * Planned ignoring when problem behavior occurs )
) ) ) ) ) ) (Good job, pretty), applause, etc.
intervention * Reminder of promised appropriate behavior chart

* Alternative behavior discrimination strategy through behavioral contracts

* Tactile play materials and play activities were provided from the 13th session, and tactile play

the 24th session.
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<Table 6> Average incidence of problem behavior across target student’s behavior (unit: times)

Division Baseline Intervention Maintenance
Behavior Average Range Average Range Average Range
Yelling and verbal abuse 3 2~4) 0.6 0~4) 0 0~0
Picking and touching wounds 254 (18~28) 25 (0~16) 1.25 0~3)
Hand sucking 2.6 0~)5) 1.6 0~27) 0 0~0)
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