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Abstract The purpose of this study was to examine the characteristics of domestic and foreign studies that applied wraparound to school-aged
students with special educational needs, and to explore the possibility of practicing wraparound in Korea by analyzing the degree of
compliance with 10 principles of wraparound. A total of 14 documents were selected to conduct systematic literature analysis to achieve the
purpose of this study. The results of analyzing 14 studies applying wraparound were as follows. First, wraparound was applied to
school-aged students with emotional and behavioral disorder characteristics, and it showed positive effects on the study participants. Second,
as a result of analyzing 14 papers selected based on the 10 principles suggested by NWI (2004), it was found that there were relatively
many studies that met the 10 principles. Based on the results of literature analysis, this study made suggestions for further research along
with discussion.
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<Table 1> 10 Principles Presented by theNWI(National Wraparound Initiative 2004)

Wraparound principle

Evaluation criteria

Family opinions

and choices

* At every stage of the wraparound process, priorities are set with respect for the opinions and choices of the family.

* Planning is based on the family’s perspective, and the team strives to provide options that make the planning reflect family
values and preferences

* An effort for family voice (providing opportunities for family members to fully explore and express their perspectives during
wraparound activities) and family choice (structuring decision making so that family members can choose from a variety of

options)

* Wraparound teams consist of people whose families agree and committed

2 Team-based * Wraparound teams consist of individuals whose families agree and committed through informal, formal, community support
and service relationships
* Wraparound teams encourage family members to participation, and plans include activities and interventions that include
natural support
o Actively seeks and encourages full participation of team members drawn from family members’ networks of interpersonal and
community relationships, and wraparound plans reflect activities and interventions that draw on natural sources of support
3 Natural support
* Natural support is available to families through community organizations, intsitutions and associations such as churches, clubs,
libraries and sports leagues.
oIt can be a natural source of support if experts and quasi-experts build caring relationships beyond the boundaries and
expectations of their formal roles
* Members of the wraparound team work together and share responsibility when developing, implementing, monitoring, and
evaluating a single plan
* The plan is established by utilizing both the essential tasks from the perspective of the team members and the resources they
4 Cooperation have. In addition, the activities of the members are carried out according to the plan
» Teams are willing to offer their perspectives when planning a wraparound, and the entire team does their best to reach an
agreement, giving each member the opportunity to provide their opinions. In other words, team members should focus on
their goals, their wraparound plans
* Wraparound teams implement a service and support strategy that takes place in the most comprehensive, most responsive,
most accessible and least restrictive environment to facilitate safe integration of children and families in home and community
5 Community base life
* Efforts are made to ensure that family members have maximum access to activities and environments available to other
families, children, and adolescents within the community and to support positive functions and development
* Wraparound plans and processes respect and are based on the values, preferences, beliefs, culture and identity of the
Culturally
6 child/youth and family.
competent
* Respect diversity of expressions, opinions and preferences
7 Individualization * To achieve the objectives of the wraparound plan, the team develops and implements customized support and services
* Wraparound processes and wraparound plans identify, build and develop competencies, knowledge, skills, and assets
* Wraparound validates and expands family members’ psychological assets (positive self-respect, self-efficacy, hope, optimism,
8 Strength-based
value, purpose, identity clarity, etc.), interpersonal assets (social capabilities, social connectivity, etc.), expertise, skills, and
knowledge
* The wraparound team does not abandon, condemn, or reject children and their families
* When faced with challenging situations or setbacks, the team continues to work to meet the needs of children and their
Unconditional families and achieve their planned goals until they agree that a formal wraparound process is no longer necessary (even if
’ commitment stopped, under the team’s discussion). In other words, adopting the “no eviction, no rejection” policy
* Emphasizes that the team’s commitment to achieving goals continues regardless of the child’s behavior, placement environment,
family situation, or availability of services in the community.
* Teams address identified needs, connect child and family goals to support or develop strengths, use observable or measurable
10 Performance-base

goals to monitor progress, and even modify plans to reflect changes
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<Table 2> General features of wraparound

Author .
Research participants Research Method Research Results
(Year)
= Qualitative research
= Conducting and analyzing semi-structured interviews .
Bartlett & . ) o Interviews show that community schools reflect the
Children and adolescents = Evaluation of 10 basic principles around of Wraparound o
Freeze . . . ) ) o fundamental principles of the wraparound approach and are
with mental health disorders = Team formation: social service departments, municipalities, )
(2018) . . o ready to implement the wraparound approach
counselors, social workers, police, principals, teachers, grandparents,
adults, schools, community partners, community connectors®
= Mixed research Decrease in phsycal attracks and contacts with the police
= Measurement of pre- and post-behavioral changes in wraparound Significant  decrease in inappropriate behavior, increased
27 children and adolescents
Bruns et al. services positive behavior
aged 8 to 18 with emotional ) )
(1995) = Collection of housing and expense data through interviews, etc 89% remain in original areas
and behavioral disabilities
= Team formation: Children, Parents, Case Managers*, Advocates, Average cost of service is not statistically significant, but
Related Service Providers decreasesd
A decrease in annual deployment change in individualized
support program group, an increase in deployment rare in
standard forster care group
132 children aged 7 to 15 = Experimental research o
. . . . o Runaway has decreased, and individualized support program
with emotional and = Randomly assigned to either of individualized support programs
group is less likely to occur than standard foster care groups
behavioral problems or and standard foster care groups
Clark et al., ) The individualized support program group has no children
at high risk receiving either = Individualized Support Program Group Child Support )
(1996) detained for more than 100 days in a year, while four
an individualized support = Compare deployment status and changes for two groups
. . children in standard foster care group were detained for
program wraparound or =  Team formation: Family expert®, foster home manager, teacher,
more than 200 days in a year
standard foster care. therapist, scout leader, parent, foster parents, relatives o .
Individualized support program groups had better emotional
and behavioral control than standard foster care group and
were more likely to be permanently deployed at home
= Qualitative research
5 . One elementary school student  ®  Interviews with wraparound team participants Higher grades and higher attendance
Eber et al.,
. with academic, social, and = Team formation: Students, families, teachers, principals, Increased DIBELS (Dynamic Index of Basic Early Literacy
(2008)
behavioral difficulties interpreters, school social workers* (School Social Work, SSW/), Skills) scores
PBS experts, probation officers
= Experimental research
= Identify risk factors in three areas (family, child, risk) and
compare pre- and post- doutcomes between students who received School-based wraparound students assigned to school-based
Eber et al., 44 students with emotional school-based wraparound and those who received community-based wraparound show higher adaptation on child behavior
(1996) and behavioral disorders wraparound checklists and child and adolescent functional assessment
= Team formation: student, family, educational and mental health scales compared to community-based wraparound students
service providers¥, other service volunteers, friends, providers,
families such as grandparents, neighbors, etc
A much-discussed area of life
= Qualitative research
. . Education and Family
. = Observe and evaluate wraparound family planning meetings for . ) .
) Children aged 5 to 18 ) Less discussed life domain culture, substance abuse
Epstein et al., one year based on WOF-2 items
with emotional and . ) . A characteristic that has appeared a lot
(2005) . = Team formation: family, grandparents, therapists, mentors, health ) .
behavioral problems . . . Family-focused processes, team meeting management
and welfare service representatives, neighbors, school counselors, o
Lesser appeared characteristics
family workers, care coordinators*
Community resource utilization, measurement of outcomes
= Experimental research )
Both groups have reduced problem behavior
= Family-based treatment
. ) . ) . Hospitalization in both groups is shorter than the average
= Place children in family-centered intensive case management _
public mental health service admission in New York State
42 children aged 5 to 12 groups . ) .
Evans et al., ) ) ) ) Family-centered intensive case management group showed
with severe behavioral = Evaluation conducted by parents, case managers and family ) . ) ) .
(1996) o higher improvements in understanding, participation and
disabilities experts

= Comparison of problem behavior and changes in community
residence duration between the two groups

= Team formation: Case Manager, Parent Advocate, Family Expert*

assistance of children’s problems, discipline and understanding
of children, and requests for help from treatment teams

compared to families in family-based treatment groups
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<Table 2> General features of wraparound
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(Continued)

Author
Research participants Research Method Research Results
(Year)
Mixed research = Groups that received wraparound services had higher
Conducting interviews with the group receiving services community adaptation ratings than those that received
106 severely maladjusted youth Check pre-post evaluation score changes between groups traditional support services
Hyde et al., o . . . . . )
. receiving wraparound and Team formation: parents, adolescents, relatives, grandparents, =  Groups with wraparound services have high community
(1996)
traditional support services friends, church members, therapists, institutional staff, school involvement
support, advocates, service providers, legal representatives, care = Both adolescents and guardians have high satisfaction, but
coordinators* guardians show higher satisfaction than adolescents
qualitative research = Kansas State Wraparound Similarities
86 children, including boys Consolidate data for community-based service directors Understanding the purpose of the wraparound program
Mendenhall with severe behavioral Conduct in-depth interviews with subjects, parents, natural The Philosophy of Wraparound Execution
et al, difficulties, who experienced volunteers, and mental health center staff = Kansas Wraparound Differences
(2013) community-based wraparound Review medical charts and conduct data analysis Wraparound process diversity
services in Kansas Teaming formation: teens, parents, service providers, natural Wraparound team structure
volunteers, case managers™ Multi-level wraparound training
experimental study
Selection of 4 families who agreed to participate in the study
Select daily adjustment indicator checklist and child and functional = Daily Adjustment Indicator Checklist
assessment scales as dependent variables Peer interaction, physical aggression, alcohol/drug use, and
Four teenagers aged 14 to 16 . ) . . .
Myaard et al, . . Select the effectiveness of a wraparound, action program on extreme verbal violence disappeared or improved
with severe emotional and o . . ) . )
(2000) X X individualized target behavior as an independent variable = Child and Adolescent Skill Assessment Scale
behavioral disorders ) . . o . . o .
Team formation: children’s service institutions, school chief Evaluated every 3 months, with significant decreases in
administrator, parents, regional representatives, foster parents, evaluation scale scores at closing and subsequent phase
relatives, welfare workers, behavioral analysts, probation officers,
teachers, adolescents, friends, doctors, community connectors*
= Adolescents under the age of 11 show significant changes
experimental research compared to adolescents over the age of 12
. Assessing children’s qualifications with clinicians = Adolescents over 12 years of age were found to have
. 160 children aged 5 to 18 j . ) o .
Painter . . Meet with family every 6 months from baseline to 24 months to significant levels of change on the depression scale
with severe emotional X . X o . X
(2012) assess Behavioral and Emotional ~Rating Scale, ~Adolescent = Significant changes were found in adolescents’ anxiety scale

disabilities

Depression Scale, and Columbia Impairment Scale.

Team formation: Wraparound facilitator, wraparound team

and Colombian impairment scale.
Adolescents rated ‘behavioral and emotional strength’ at a

lower level than caregivers

Two elementary school students
Scott & Eber

displaying emotional and
(2003) Py

behavioral difficulties

Qualitative research

Presenting FBA and wraparound Application Cases in the PBS Phase
Team formation: parents, teachers, social workers, doctors, relatives,
psychologists, church pastors, volleyball coaches, special teachers,

counselors*

FBA and wraparound provide consistent collaboration and
analytical examples at different levels of PBS
wraparound and FBA support the most complex and

intensive level of intervention, Phase 3 of PBS

West-Olatunji 600 elementary school students
et al., showing academic, social, and

(2011) behavioral difficulties

Qualitative research

12 weeks of assistance to classes, teachers and students
Conceptualization of students needs through weekly staff meetings
Gathering opinions from teachers after 12 weeks of project

Team formation: 5 Professional and Master level counselors®,

teacher, family, student

Teachers feel reduced anxiety about their jobs and, as well

as improved students’ grades and attitudes

40 children and adolescents
Yoe et al,  aged 7 to 20 years enrolled in
(1996) community-based wraparound

care over 12 months

experimental research

Comparison of pre- and post- score of living environment
restriction measures, school placement, adaptive indicator checklist
within the same group

Team formation: children, institutions (mental health and social
welfare services, correction, vocational rehabilitation, education),
guardians, parents, relatives, neighbors, clergy, police officers,

judges, doctors, case managers*

The rare of residential placement and the residential
restriction community ratention increased from 58% to
88%

Alternative schools and suspensions significantly reduced
Reducing externalization behavior, internalization behavior,
and abuse-related behavior

High service satisfaction of youth and parents

*: Facilitator role
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1996; Eber et al., 2008; Eber et al., 1996; Epstein et al., 2005; Evans et al., 1996; Hyde et al., 1996; Mendenhall et al.,
2013; Myaard et al, 2000; Scott & Eber, 2003; Yoe et al, 1996). West-Olatunji et al(2011)2] AFo|M= B FAYLS=R
A AL 198, X AEA FEA 4990 A2 UEigou flojete s A AlE Al o Algo]l 3Uekel
5 BT BE AE wAg, SRR, SASI Fhet] vEwS wal £ 5 AT Painter2012)
o] AFollAe ot s FXA ko] FAAzZ PAlHo] Ao 7|E9] Fojge © AL AXEHA &t
th shao A o] fojxl FolghE=e Afole wd, wAL wAHY F ogd dul FAYo] FARTHEDber ec al,
2008; Eber et al., 1996; Epstein et al., 2005; Scott & Eber, 2003). X|9A}3] A o] @ojg}gt Hov 9= 714 @3
2}, 227V9E FFRKClark et al., 1996), A FX|(Bruns et al., 1995), A&l ] A Evans et al., 1996), A GA}L3] TEY
(Bartlett & Freeze, 2018), At F(Myaard et al.,, 2000) 5 T}F3F X GA}3] o] AE7IEo] ZA3lt) o] o= o}
SEoE B35BT Eber et al., 2008), B EX] XH]A GdRKEpstein et al., 2005), A& 8FAKScott & Eber, 2003), &
AAZ} AMHl 2~ A-FAKEber et al., 1996), ©]F 10| A2} T dRKEber et al., 2008) T TFFSE J oA o] HAE7HE9]
FAIASS & F AT ES F AFSdAE HolHeEE ATHOE JPY F IEF FXA IS de

FEo] e, X FT|v|o]El(Epstein et al, 2005; Hyde et al, 1996), 7} HAE7KClack et al, 1996; Evans et al,
1996), AMdl #E]AKBruns et al., 1995; Mendenhall et al., 2013; Yoe et al., 1996), AB]Z2~ A|-FAKEber et al., 1996), 3}nl
A}S] B X AKEber et al., 2008), “FEAKScott & Eber, 2003; West-Olatunji et al., 2011), AFYE] FHIE(Bartlett & Freeze,
2018; Myaard et al., 2000) T}

A 1479 AFA Fojgkesg T3 FA ¥ EF TBAQ o2 eyt AT AES o
HgEE 53 sk @ A A o] 3% A KEber et al, 2008; Eber et al., 1996; West-Olatunji et al., 2011), 7}X|2L Q&
Zo] 7+A3lTHBruns et al., 1995; Clark et al., 1996; Evans et al., 1996; Myaard et al., 2000; Yoe et al., 1996).
Painter(2012)8] Aol A= Ao 23 B<¢ho] A A P8-S A HIAH oA siojgky
E EZAE A3 PAEL Yolgteso & NEEE B O W(Hyde et al, 1996; Yoe et al., 1996), #ojg}-L=
107F2] dge] sta @ AGALS] A8 7S gRlsh A7 g 384 AHE UERSTHBartlett & Freeze, 2018;
Epstein et al., 2005; Mendenhall et al., 2013; Scott & Eber, 2003).

[

2. NWI(2004)0l M HA[SH 107HX| 2| E¢E EF

A9 1499 ol 107 dE FFET (F7F 71 S5 /987 V1Ed S5 F+371
of FF3A & F)x1000 F2Aol o AFHUAT 1479 Folgkr = 107HA] A FFEY H i W
90%(64-10002 UEFHTE FA AR 715 iy A, d 7y, Adzge A, g7 A FF
100%(143), A GAL3] 7|8k, 7WEs}, A3 7)9F o
S EE Adste Aol o & FF TS UET v, £340 8 {53 98 FFES 7120109,
271721 A2l 98 FFET MROME HluF e £Fo| 38 HYrh
3ol s 10714 ¥ F5EE AHE 23, 10714 98 BFE 553 32 57%@A)Bartlett & Freeze,
2018; Eber et al., 2008; Eber et al., 1996; Hyde et al., 1996; Mendenhall et al., 2013; Myaard et al., 2000; Scott & Eber,
2003; Yoe et al., 1996), 97}4] YT E =3 THL 14%QA)Clark et al., 1996; Epstein et al., 2005), 87} 4g& =
=3 B3 29%4H) 0.2 VFEPGTHBruns et al, 1995; Evans et al., 1996; Painter, 2012; West-Olatunji et al., 2011).
NWIQ004H)) 4] AAE 10714 He)o] 45 EAL <Table 3>0] AAtGoH, 40| HE e AFAN=
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<Table 3> The characteristics of compliance with the 10 principles presented by NWI (National Wraparound Initiative, 2004)

1 = If the evaluation criteria are met

0 = If the evaluation criteria are not met

Author Criteria met
Yea Principlel Principle2 Principle3 Principle4 Principle5 Principle6 Principle7 Principle8 Principle9 Principle10 @
(Year)

Bartlett & Freeze 1 1 1 1 1 1 1 1 1 1 10
(2018) (6) Incorporating indigenous cultures into community schools, enabling families and schools to trust and build reciprocal relationships with each other (100)

1 1 1 1 1 0 1 0 1 N
Bruns et al, (9) When forming a team, it must be composed of people who can make unconditional commitment. 8

(1995) (10) significantly reduced serious negative behaviors, increased positive behaviors, increased maintenance rates of community-based living environments, and increased (80)

cost-effectiveness;

1 1 1 1 1 1 1 1 0 1
Clark et al., 9
(1996) (3) Encourage children and families to connect to natural supports within the community environment (e.g., hiring outsiders to participate in mentoring and recreation, but ©0)
gradually moving to cousins and uncles to take the role)
1 1 1 1 1 1 1 1 1 1
Eber et al (6) By focusing on needs rather than problems, Henry’s team changes the tone of meetings and interventions from passive to active 10
(2008) (1, 8) The plan is based on the strengths and needs expressed by the target students as well as the family and teachers (100)
(9) The target student maintained a strong bond with the teacher, and the teacher also attempted specific interventions for the student. The principal provided support in
modifying the system to help target student’s development
1 1 1 1 1 1 1 1 1 1
Eber et al., 10
(1996) (3) Facilitate supporting student and family teams through informal team members (i.e., extended family, neighbors, volunteers or friends) (100)
(5) WRAP Parent Network provides parent partners, parent support groups, access to information, and child care resources for support
1 . 1 1 1 0 s 1 1 1
Epstein et al,, 9
5 .
(2005) (1, 2) One or two of the parents attend almost every meeting ©0)
(7) Individualize to meet the family’s needs
Evans et al., 1 1 1 1" 0 1 1 1 0 1 3
(1996) (4) Case managers work with parents on behavioral management, service planning and psychological education issues (80)
1 1 1 N 1 1 1 1 1 1
(1, 2) Before participation in the program, conduct a comprehensive assessment of the strength and needs of children and families and plan meetings with youth and
Hyde et al, family-designated interagency planning teams 10
(1996) (4) Family care coordinators and all employees serving through the agency have a shared responsibility for the principles of the wraparound care model (100)
(9) Most adolescents received wraparound services for two years, made a seamless transition to community or adult services, and provided sufficient time to plan and
strategize for the full range of the transition needs
1 1 1 1 1 1 1 r 1 1
Mendenhall (3) Labaround facilitators, target case managers, and case managers were included, and auxiliary groups included medical staff, parental support professionals, caregivers,
et al home therapists, and school staff 10
(2013) (5) Wraparound is provided in the least restrictive environment of the home and community ‘in a way that respects the family’s culture, values, and life choices.” In (100)
addition to state-level training, internal wraparound training was provided, conducted based on local requirements.
(8) Focus not only on how to address the needs of the target student, but also on increasing the ‘opportunities’ to utilize the existing skills and abilities of the student
Myaard et al., 1 1 1 1 1 1 1 1 1 1 10
(2000) (1) The team treated the family as partners, and if they had different opinions, democratically develop opinions (100)
Painter 1 1 1" 1 1 1 1 1 0 0 8
(2012) (1, 3, 4) Wraparound trained facilictators, agency supervisors, and clinical supervisors were included in recruiting the children and family team and collaborating with them (80)
1 1 1 1 1 1 1 1 r 1
Scott & Eber 10
(2003) (9) If parents and teachers report little improvement, the principal will support school social workers in a complex and collaborative manner through a comprehensive (100)
team
1 1 1 r 1 0 1 1 0 r
West-Olatunji
et al (4) The team establishes evaluation protocols to determine efficiency. Share the plan with faculty, parents and students for overall intervention plan feedback and 8
" . . N - (80)
@o11) implement it after modification
(10) At the end of the two-week project, teachers felt less anxious about their jobs and more hopeful about improving student performance, behavior, and attitudes.
1 1 1 1 N 1 r 1 1 1
Yoe et al, (5) Before engaging in a wraparound, the evaluation process involves thorough research into the community context (e.g., cultural norms and expectations within the 10
gaging P p! g Y 8 P
(1996) school and community; assessment of the availability of community services and resources) (100)
(7) Treatment case managers plan individualized services to prevent or distribute potential crises
Number of papers 14 14 14 14 13 10 13 12 9 13
met (%) (100) (100) (100) (100) 93) 71 93) (86) (64 ©93)

*: Main content
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ARE Fastd Ay A3S ZYUEHH AU Auls 2SS Y8l FH5 A HEpstein et al.,, 2005; Myaard et al,
2000). TEgE FAIZQ AGES NEstr] A& viF © 3o)E FdAeRL 7 GAlAE 8 et F7FA B
AS 7 THEDer et al,, 1996). Yoe et al(1996)9] AFAM = AV AFHE =S dotste] e 9 jEUAY
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