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This study aims to systematically review the global trends in developmental disability research applying Relational Frame Theory (RFT).
Initially, 1,405 research articles were searched, and following the PRISMA procedure, 58 studies focusing on developmental disabilities within
the context of RFT were ultimately selected for analysis. This research meticulously examined the publication year, journal name,
characteristics of participants, dependent variables, independent variables, research settings, and experimental designs of the selected studies.
The analysis of the global trends in RFT-based developmental disability research revealed that studies span a variety of developmental
disability types, with derived relational responding and verbal operants among the primary dependent variables, and RFT-based instructional
strategies frequently serving as independent variables. The research settings were predominantly in schools and therapy rooms, with most
participants being children and adolescents diagnosed with Autism Spectrum Disorder. Through this study, it was confirmed that RFT
provides a significant theoretical and practical foundation for supporting language and cognitive development in the field of developmental
disabilities. Based on the findings, the study suggests the need for expanding the scope and deepening the theoretical exploration of

RFT-related research, discussing the limitations of the current study and directions for future research.
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1. gmol WK I =%

BAIE o] E(RFT, Relational Frame Theory)S 108} <QIx|9} & <lztAlg]she] Azl FA|S AHAHsty] 93+
A Q) FEFEAE HTolty I3t FFEA A= Skinner(1957)7F 252 B #E2 £13te] A E F

(verbal behavion) & A8hH= WS HAFE s Fall dojghs FAll FIZagkth Skinner(1957)E dARES A
& A(verbal community)ol] &3] F3E AFetes wsgd FAES visiete] F3tE= At EE dE

RaL, e, HE, QJIEGHY T3 e 25 AAE 3 S(verbal operant) S Xﬂ/‘]’s}‘ﬂ‘:}-

HZ FTEAdAME 27IU7E AX T 2FdAEdFl e A7 A, 3 -F(higher-order verbal
operent)®]] THIAE AF7} FaPE I J=U|(Kim, 2022), A5A2sq 52 AHE AT 2 Ylo]® o] &(Horne
& Lowe, 19963 BAIS o] E(Hayes et al, 2001)°] tHEZolgfal & 4 Utk tiRFQ] F o] F WAE °ol&& ¢
oj¢} QIXe} #AYE ATE FIL W, 459 e AES ATE F Ue A2 dHA UtKGross & Fox, 2009;
Moran et al., 2015).

BAE olge] FH Evle FAE DAY WH(derived relacional responding)©l] TP Aolch. HAE AF A
(derived stimulus relations)= HAIA Q] WHS F3 FAE BAdE tEA, wSHA ¥a FAE BAE vtk
PEHOZ Sidman(197)9] ATFE F3 2 LelQ AFES A (scimulus equivalenco©] THIE PAY We] 127 |
o} A3 AFo A= mfA(matching to sample), ol (echoic), HA}7]&(istener skil)S ZAFsHH, M2 A, 9E
(tacy), B12FA PAl(textual relations)’ B TH= A HAFALL o]9 22 S ASFdolgtal FrKSidman,
1971; Sidman & Cresson, 1973; Sundberg, 2019 as cited in). A}=F&5A /42 YA (reflexivity), )% A (symmetry), F O]
A(transitivity)o| 2k Al 7FA19] £S5 7HA vkl G A QAthSidman & Tailby, 1982; Sidman, 1986).

A7 ATONE AFEEATE G2 AT BeEel S0t Ao e 411 FHse A4 gl o
oA whaol Jlste] BAZL AAHE AS SISHED olF JeHeR He sise B WEAARR, Ay
Applicable Relation Responding)©]2}1l ™™} THSteele & Hayes, 1991). TjEo] 7|&o] A H A= #A Q] &£48 A
goks 8ol RRAMY, i B Holde AARRY 2 BE BAE A5 BAlCl AE5t7]e olH 7] e 4%
F=HHmutual entailment), <R combinatorial entailment), 7] 7 ©](transformation of stimulus functions) =2} 8] A|A]

Stk BEZue Ash B/ gdo] ALkE, BS} AS) WAL FAELE Aolth £RFUE Ast B/l B An
Bsk C7b Belo] RITHA, Ask ¢, CoF AS] WSk o] F AN AR AT} A2e wA wE BAS AL
SJpigith Z15 A0l AEHe 715 Makpsychological funcrionyE <JPISHE AASIE|, o Sol, B/l ANTH 2 el
47 BOAL A5 Al 0 b AT 4B GOS A5 $ALeS ur o @ U2

715S 7HAA 2 4 o= Ao|tiDougher et al, 2007; O’ Connor et al., 2017). #AE ©]EL AARRY} o]
33‘133 ek, 208 shaHA e A E A BAE Astal e, el 2 9 7lsA
o]} 7o &£AS EUE ZF(coordination), WHH(opposition), H]1l(comparison), —-H(distinction), K] A]Z(deictic), A|Z=Z
(hierarchal), A]ZF2(temporal), F7F2(spatial) B Q17 Z(causal) T3 22> ThdFgh #A] Zgo|o] gk @9j& A9star
Ak gEo], BAE o|EoA= AARRS OE f7Ad Al YEhtA] &= Q1o 1f3 ¥Hg ' o] H(Dixon &
Stanlay, 2017), AARR 59| F7#Q =32 IZte] Adojsh Wuldh B dS 7HAa vkar Bar, 17He] Qo A+
J o]& Eslr] Y8 =Hsta UthHayes et al., 2001; Hughes & Barnes-Holmes, 2015).

=)o A= RETO thsf] S2siA d37F IS 2tk Dymond et al (20100 1991d3RE 20081 d Alolol] & 174
N AFE HESIY, RFT #dH A77F &2 Al 5 §4552 BAS-S B8tk O’ Connor et al(2017)
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09'dF-E 2016d7HA] RFT #E A7 52183 AESIGEH, 2 5 434 RET A7(1608)= A7 3t o

Els J&ﬁlﬁé ZHdS AFSASA Fotetth ol A ATolA WAE F8H 572> Dymond er al(2010)9] Aol
A= RFTY AF9 72%, O’Connor et al.(2017)8] Ao A+ RFT & A9 s57%7F AdHo = dgdsk A2 u
o g o|Folfthe Hip Iadel T3 Zo] MYPHOoE el A] e obF B AQS S EE RFT @4 A
T7F AR o7 Zylele FAE Hola YAtE Motk Dymond et al(2010)2] Ao A= W?ﬂﬂgi =
AelS oz sl AFE 10%9] B339 21, O’ Connor et al.(2017)2 >l

2o 2 wdsie A4Sl 169, HidPH R Wdsle oles SR st A7) 359

)
2 wgshe Algel U@ RFTS Age] el A Atk =¥ wAPHow Wl A}%}OH -
A
[e]

o
2
—Ll
=2
X
rr
o
o
h
E
ol

577} AR<AEG ) WS e RS e ATl B AL AAsYA AolE w5 oue wa
H2le] Slo} W olshsaL AUshew] RFT/F folml@ AAAES F 5 e guakAw, o113 R ¥
ofAAE WLFRE 7H AYS ADS AT 12H AR Aotk olo] we} B AT wLglE F4
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1. 44 7|

MM

H Ao BHPAN=FY AL AAZF E4 L YeElEAS 93 B39 PRISMA(The Preferred Reporting Items
for Systematic reviews and Meta-Analyses)ol] W} o] F0] % S (Page et al., 2021), PRISMA Ax}of| W& EXAA=F A
A HA}+= <Figure 1>3 2}

Number of papers identified Research cenfirmed by
Search through database searches other methods
(n=1203) (n=202)
W ¥ ¥
Non-experimental papers. studies
Selected research N not related to
{n= 1405) Relational Frame Theory, etc.
(n=143)
Select L
Studies selected by Not mentioning disability
full-text review > (n= 309)

(n=382) o

v &
Number of articles related to Research on
Eligibility people with disabilities —>1 Non-developmental disabilities

(n=73) (n=15)

¥
Number of articles related to
el people w1lth dgyglpomental
disabilities
(n= 58)

<Figure 1> Selection of articles for analysis according to the PRISMA process
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£ A7 FellA A7t o] Fold BAE lioﬂ et =] A9 = 245 s 8 =R A8 =

= EE3SATh 19919 5F 20080 ATE BAE o]0l HF UG B =% T WAE ol U 4 =

& 42% 0] (Dymond et el., 2010), 2009 AF-E 201630 AFH BAE o]|2o] 3 ¢1E B =5 F IAE
1

A =4

e A =Ee 16080 ATHO Connor et al, 2017). Z, A =ES 25 218 £ AW 199135H
20163747 AAE o] it =) AY =i 202300t 201758 20231 d7kX] ool AT} o] Folx
TAE o2 Uigk Ay =& AN IA AHE F Ho =& Zo] Clarivate2] ‘Web of Science’E AFE-SIA T
AM0) A MY w=RoA s Al EoA HAG W o] thee] oAl 7bA Mol Topic : “relational frame
theory’, or 2 . Topic : ‘relational frames’ or 3. Topic : ‘arbitrarily applicable relations’, or 4 . Topic : ‘derived relational
responding’ or 5. Topic : ‘derived stimulus relations’ or 6. Topic : ‘arbitrarily applicable relational responding’)S AFE-3}91.0 ™
717k 20179 19 195E 20233 12%J BILZAAZ St ol& Fall AME T 713 =E2 1,203l
BAE o5 B YA 9] AES AT 4 G E 5L AR BAE olEdl @ 47 EEe 1508

o] AT} 1991@HE 20233 7}A] ﬂrﬂle OlEOH 3l o] A3 =5 3828 F AT Fodxto] i Hoflol tidt AdF
o] gl =8 300¥, & Fof7} opd =F 15HE A3 58He] =FES BAE o2 U3 Fo] A =% F
g alofolo] =F o7 3Fold 2= 9t
2. N2 M B

B AFE oA A7) o]FoR BAE o]l it AAF BALS 98] AaPAjolA AAF B EL S
A D B 2zl 2918 3t thKim, 2022). ZF AFoA BAF Q4E WA, stex, Aol AHS
Ao 7 3 AT Forte] HH, FLHHQ, Sl A FAoltt ] Aol ZYmlo] 27) ool A,
A 3hAo] 23 o]Ael AT} o] F Jf o] @9& Eaj welo] TAE AfddE FHog EAsigon, @
AL o]&o 3t A =T 3 £ & A= <Table 1>3} 2t}

<Table 1> Analytical framework for an experimental article on Relational Frame Theory (example)

Publication ) o Dependent Independent Research
No. Journal title Participants ) ) )
year variable variables settings
» o012 The Psychological Autism Spectrum Disorder Working Multiple exemplar No
Record / years- 7, 9, 6 / 3 persons memory training information

o
A
do

U

2 A7e Tl A7t ol BAE ol2d] tF A9 =T B4 ® =44 2 o
AEE ST B4 Al A7Aek A2 A7AR, £4 Aol #4474 el ARgshe olE FUF ¥ 51
Aoz HolH #4e AN F 33 A dARE AT 1AHeE 7Azte] ATATL SHAoE
4% F, 98-S EUE 2948 dxd dA" 29E =SSt e B AY w2l ai@ 244 1 o
AE=E AEsslorn, 459 3 SHAEAL 47 843%9] A E, o W BT 100%9] AEE BT F
SRR B SYHUY] A dASkA] 2 W8l sl de AHE AA delE Es HT A7 ARE FE3)
AT
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B ATolAE PRISMA AAE EfiE A U2 EUE BAE oo Ud %o 47 =re dmd =§
Zob A7 FAAh wEAl) AR =R G wAE =Rl 2 Ao 499 =R 58 F
WAL FFL shebsinh olo] WAL PO BAT olEo] BT F9| WY EF ssA) Y F
SuQl, HPWl, A7 874 Sol uld AnE FAsdch
1. BAS 0|2 A 70| Akl S
1991958 20233714 FeloA A7} o] Foizl AT o)ge] T Fe) HP =F AL AnE Yvin
1= 54

SkTh 1991 %-E] 20007441 802 AT 0.8%, 20015-E 2010G7HA 64 o2 ABT 643 0] HiEHG
o 20115 E 20237RA = F 3109 9] =, AW 24719] w=Fo] MR H A=, 1915 2023 @
E o2 gt A7 =5 3828 F 81% o] =Fo] 2011 dRE 2023 Abolo] EF T A H A RFT $H&
29 A8 =8 o] o3 W3l= <Figure 2>9} 2t}

400 -

o . is2
== Mumber of nor-developmental disability articles {cumulative) o P
mm MNumber of developmertal disabilities articles (cumulative) ]',ﬁ_/
—a— Mumber of RFT intermational experimental articles (cumulative) A

300 - 2511
23/)
124

198, 311
200 4 296

B

[8AlB|NUNDY ] 44 UD S8|ajlle |BlUSWSdXe [eUoljeulsll] o Jaguiny

o4
1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021 2022 2023

Year of publication

<Figure 2> Trends in the number of international experimental articles and cumulative articles on
Relational Frame Theory by year (1991-2023)

199N 2023 371A] =]l A A37F o] FolZ BAE o2l e A =i 3829 T WAl A7 F
ARl A9 ATE LAt or FAHL] B4 A= <Table z>9‘r 75”4.

38299 = T A FofAtel tis] Aefiel wigh dwe] §le =
 w=Ee 73BT AT FAATE FelQl = 2
(79.5%), N7} obd B9 158Q05%0Ier, W rt obd B T8 ol 9
of 2, ©9 . Bobgo] 28, HztRo) 28, &
d5S - Aol - v el 13, Fal
ol whel A x| 20053 138, 2007 @ 13, 2009%

=
33, 20104 2%, 2011d 33, 2012 29, 2013d 39, 20144 5
H, 2015 58, 2016 33, 2017 d 43, 2018d 43, 2019d 53, 2020 d 63, 2021 A 437, 2022\d 4%, 20233 3HO

[‘_u.
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<Table 2> Analysis of study participants in international experimental articles on the Relational Frame Theory

Study participant's disability status n % Developmental disability status n %
People with developmental disabilities* 58 79.5%
People with disabilities 73 19.1%
Non-developmental disabilities** 15 20.5%
No mention of disabilities 309 80.9%
- 382 100% Total 73 100%

* Autism Spectrum Disorder (including co-occurring disorders with Autism Spectrum  Disorder), Intellectual Disability, Developmental Disability
(including Delays)
#*% Schizophrenia, anxiety disorders, depression-anxiety disorders, hearing impairment, learning disabilities, ADHD-anxiety-oppositional defiant disorder,

language disorders, obsessive-compulsive disorder, dyslexia, dyspraxia, disruptive behavior disorder, psychosis, post-traumatic stress disorder

rir

X o @

T2 =7} Fo|= <Figure 2>9} 2t}
AT FAxr} g gl =ES sheeAd

A, Behavior Analysis In Practice®} Journal of Applied

9]

Lo

2 Uepgth FAFd degelQl I RFT
oA A7} o]Folzl AAE o]Eo
2 W3] ALE A ¥} The Psychological Record®l] 11

T
2
e

(Dt

o
o
Ml et
N
N

=

o

)

—

e
v

=~
N
=

Behavior Analysisol] Z}ZF 103 0] AR = 1T} Research in Autism Spectrum Disorders 73, Journal of Contextual Behavioral
Science 7%, Journal of Behavioral Education 3%, The Analysis of Verbal Behavior 33 ¢| A2 = %1t} Behavioral Development,
Behavioral Interventions, Journal of the Experimental Analysis of Behavior= 2z} 282 AA|F AT} Journal of Autism and

Developmental Disorders= 10| A EH At sh&AH2 Wy =89 == <Table 3>3 2t}

<Table 3> Number of experimental articles on Relational Frame Theory by journals, in which the research subjects were people

with participants having developmental disabilities

Journal title n %
The Psychological Record 11 19.0%
Behavior Analysis In Practice 10 17.2%
Journal of Applied Behavior Analysis 10 17.2%
Research in Autism Spectrum Disorders 7 12.1%
ournal of Contextual Behavioral Science 7 1%
1 of Co al Behavioral Sci 12.1%
Journal of Behavioral Education 3 5.2%
The Analysis of Verbal Behavior 3 5.2%
Behavioral Development 2 3.4%
Behavioral Interventions 2 3.4%
Journal of the Experimental Analysis of Behavior 2 3.4%
Journal of Autism and Developmental Disorders 1 1.7%
Total 58 100%
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D AT FelRe Fof 43

Solo]A AT} ool BAE ool tle AF wF Aol AT FAA WAL w Ho] FHS 4w
Btk A ED o)l A 6O FB Fojr} opd A 49%(72.1%» 8 ool A9 7H103%2
gtk Az EGgelol iy F5 Folel 7HE AW - ADHD 2%, A - A AEEAN 19, A - A2 g 1
B, QA5 BelArh A - Sk - 2 - Qlolgelol At A - A 19, A - Al 17, A
W - FFA - 2AY 1Mol AR ASE oWoT B sl ofd A 7H10.1%), FH Foj 7
S 29w O et Aol S8 Aol 2He AT Felxz AR - 28 - FIAE LAY
Aol - 2@Yel 18, A - A 1Mo Yehgth BBAA A9E 3BADCI QR T AT <Table
4>} 2t

<Table 4> Number of published experimental articles on RFT theory by participant's disability types (including duplicates)(n, %)

Multiple disabilities (major disabilities)

c o Autism Spectrum Intellectual Developmental _—
ategorization i ot
8! Disorder ey delay Autism Spectrum Intellectual
Disorder disability
Number of articles 49(72.1) 7(10.3) 3(4.4) 7(10.3) 2(2.9) 68(100.0)

2) A7 FARtY A%

AT Fgxte] M A8 JRE fetdd 4 gle =i 58W T 11Tk & Aol Avf FAxrt oy 9
A B FHIY EAAT A7 FAzbe] A®L 6~7A, 8~1041Q1 AUt 22 22320.0%) 22 7Y Btk
I oS 354, 11~13A47F ZH2) 15H(13.6%), 14~16A15 113(10.0%), 17~1941E 9H(8.2%)°] AT} 204 o]+ AlQl
BE UGS eE 7PE AA YErETh

<Table 5> Number of internatinal experimental articles(including duplicates) on RFT by participant's age

Participant age n %
Ages 3 to 5 15 13.6%
Ages 6 to 7 22 20.0%
Ages 8 to 10 22 20.0%
Ages 11 to 13 15 13.6%
Ages 14 to 16 11 10.0%
Ages 17 to 19 9 8.2%
Adults (20 years and older) 6 5.5%
Total 110 100%
5 A7 87
@ ATold AT Bol T ) okl ¢ FReT FASAG. 1F B A7} oFolW XS i 49

2

rlo

olglom F 27H45.0%)°)UTk. 7FF A o] F ?i?% 14%H(23.3%), A A4 53 22 N 1k
o]FoR AFE 7TH(11.7%), AU BAS BT AE T XFANA o]FoA A= 724z 6H(10.0%)°] At
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<Table 6> Number of international experimental papers(including duplicates) on RFT by study setting)(n, %)

Individual Adult services Treatment
Research environments School Home Total
spaces centers centers
Number of articles(%) 27(45.0) 14(23.3) 7(11.7) 6(10.0) 6(10.0) 60(100.0)
4) FEHHA
FEUAL Qo B A 5, AoHEAE, BAX W, TGS, /BT ERIANUT. Aol 2 AA sew
EHF3 2o 2= A7) H(working memory), 7] o] o] HE 4IKPLS4, preschool language scales - 4th

FZx(the development of self-as-context), AT X|G(WISC-5, WPPSI-IV), AAA Fo| 7|&

Ol(precend play), PEAK 2213 A9} 1Q ol AojdEd5e HAE W=, e

<Table 7> Number of published papers per dependent variables (including duplicates)

Variables

Categorization

%

Language and cognitive skills

Working memory

PLS4(preschool language scales - 4th edition)
The development of self-as-context

WISC-5, WPPSI-IV

Symbolic play skills

Pretend play etc.

9.4

Verbal operant behavior

Derived mands
Intraverbal
Naming
Textual

Autoclitic etc.

11

Relational responding

Dependent
Variables

Equivalence

Derived relational responding

Transformations of stimulus funtions

The study of metaphorical reasoning or understanding metaphors
Analogical relational responding

Detect and react to deceptive statements etc.

34

53.1

Perspective-taking

Perspective-taking skills
Deictic framing

Theory of mind

10

15.6

Other

Challenging behavior
Rule-following

Rule-governed behavior

4.7

Total

64

100
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i, dlojd, 9AFd, LEZ Y Hauoditios doEdEoes EFSAT BAA we2 Bl ol g gAH
Au delel BAA wked dEE A, Vel AW d¥E A7, sUMH #EE AT, 274 FECY
SHE olsfishs A7, AFH Wk, 71N e AR R vlae A ol Ui A 53 #dd A7E 2t
ERetnh 2ol AMARE S 1A ske A A BAIe B E HEel tid A7 G4 dAH vkl g
Aol EIAHT

z } s A AAH Zgolr

W8S HHH R Z-Eperspective-taking skillsyS AFE AT, BAF wEE T shud &l
(deictic framing)S FTHWICE 3h= AT, AHAHEGZ) ] vhg o] E(theory of mind)Z} HHH ATE T3}
etk 7Bt @Fole A8 S(challenging behavior), 72 WE7|(rule-following) B 772 A]uj
behavior)S ¥ 3FA] Z T}

3Y 5(rule-governed

AmE 83 go] FHWHAL HFIE FH5HQ wE B AdE AdEd, o] F X 8 6H9.4%),
Aoz F 113H(17.2%), BAZF WS- 34H(53.1%), T 108(15.6%), 71E} 3HAE.T%ZE YEPo™ 72 &

A A <Table 7>3} 2t}

5) SEH

SHAAL WAH ug, dojdE #¥ uF, oIS usFHME), 54 Z2a9, 38 3 A3 o=
ERAALH FAH] B4 HEE <Table 8>3} L} #AH wolls Wgus, 203k WY F ¥ (conditional
discrimination training), §7Fd 71k 1p, AA A BAE 2o AAH Ze Qo] i FHS SHUJNOR = <

T XA

e
El
+r
e

=gwel
(multiple exemplar
sl FSAT=

3199t} PEAK(the

o2 st APE ITRNAT dEukgmsy
instruction) ¢} Th= wWRS-

o o)
[ <3 =
AN BAF mad dFoldn B & glon B Apelde wAH mie} 2t

o
[\

(multiple exemplar training)©| T} TF5HF

M
:lm O:
o
f
ot o
&
rO
(o
fu
rr
ui
ol
&3
oo
S T e
o -y

1%

<Table 8> Number of published papers per independent variables (including duplicates)

Variables Categorization n %

Relational teaching
- Match to sample
- Conditional discrimination training 36 55.4
- Equivalence-based instruction

- Deictic relation etc.

Teaching—verbal behaviors
- Teaching mand
Independent - Teaching intraverbal 6 9.2
Variables - Teaching listener response

- Teaching tact

Multiple exemplar instruction or training 13 20.0

Specific programs
- PEAK 9 13.8

- Nonarbitrary same different relational evaluation protocol

Other 1 1.5

Total 65 100
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promoting the emergence of advanced knowledge)®} NSD-REP(nonarbitrary same different relational evaluation protocol)®} 7+
Z2ads A8e At Eaucle] 38 3 54 xzadoz RRAYt A4 AR A3 AR AL
SPWoR it ATE JEE BREUT AWE §eT po] SHdle ge B4 Ans Avnd, w4
AT 36UGS5A4%), DoAFE BE 1T 6UO.2%), FERMHEUTH 138(20.0%), 578 T2 9H(13.8%), 7|Ek 131
(1L5%)2 JEFSITE

V. =9 2 AA

B ATE 1991dRE 2023W7A] 9] LA o]FEo]F RET A3 Ao st AAZ HES AAEE A

2 34t 53], 2ol S Ao E 3= RFT A9 AlRE Q] AKol ) AAF HES =

2 gt B AFE 1991d~2008d Abolo] RFT A3 A3 42H(Dymond et el.,, 2010), 2009%1~2016132] RFT 2

= 160J%(o Connor et al., 2017)2 EHE 20173dFE 2023 A71X 9] Ad AFE Frtdo g AP, 1991

E1 2023 A71R 9] F 1,405 ] A+ = WA ofely FEFE RFT A7 =& 58HE AT E Ao £
A7 A%E B e Lol w=o) % Adstuz ik

A, dFA LS A2 sl RFT 97+ AZRZFo =z g5 It ddAo)ele o= & RFT A

=

r°1' U oo b

= 19911 ~2008 Alolol= 236 E3bslg o), 20091 ~2016W o= 26, 2017dFE 2023 doE 3059 A7r)
o] FoR| 3L o] WS FOZ 3= RFT A7} o]dd= g2 duiEa IS AT 4 AT 1
Ay Aqte]

Tl A 20093

Qe wrel,
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