WS 2N - K| AT Journal of Behavior Analysis and Support) ISSN 2383-5435(Print)
2025, Vol. 12, No. 1, pp. 57-80 ISSN 2733-8495(Online)
https://doi.org/10.22874/kaba.2025.12.1.4

P54 ARV S ng9dF T2IH9] 53 B
Analysis of the Effectiveness of

Behavior Intervention Specialist Training Program

o' . AT . o|aop™

Song, Eun-Suk - Choi, Jin-Hyeok - Lee, Sang-Ah

bt
Ju

ZH of
Abstract

Key words

B APE 204 BN BEIA A PG ATAFY EYe BASE B Bao] drt o mUAs zeade B5
aAe) YEEA HEHS 3 wﬂﬂ 9150 202195 H PUISHL APATISH B4 mgAsdel ARLGHOZNE Sl 293
U 94 229 B0 J1n ATRAED, A5 SUATED, A FYEALACD 248 BALY 49 a4
Sgog AeEm, o 1Y J % 1399 WA Mswu} £ ATE AAAT HERAE B3 Srasel 3554 A
A ARE, WAESD, SFUI40l MaE Mmdlt U mUDS AL AETAE B A5 UEE0 44SES

Fartel Y55 @_z} 1%, SRS, SHFRETIee] AAAE 2 BAHOR

BABTE ARAE AR A3, A,
=3

FORlsh BYETh B4, A5 FE F EFAAY BEES AAASE A Bol WS A Uehia, 95 Fol £ue 4
Hoz AT Ash A AT ARE FWPSHe AT BUAYTE £ AT AAE MYOR FF YFFA AR FYS A
B39 mPAS T2l A AT YL =Sk

BSEN MBIk mYUNS, BSEN WA MYE, DNBSY, ATV, B USE, HYHSE

This study aims to evaluate the effectiveness of the ‘2024 Training Program for Behavior Intervention Specialists for Students with
Disabilities’ by measuring improvements in teachers’ intervention procedures, efficacy and classroom management skills. This teacher training
program has been conducted since 2021 by the College of Education’s Teacher Training Institute at P University, commissioned by the
Provincial Office of Education, to enhance special education teachers’ expertise in behavior intervention. The training program consisted of a
150-hour blended learning course, including a foundational course (online training), an advanced course (in-person training) and a practicum
course (online training), designed for practical application in the field. A total of 189 special education teachers participated in the program,
which lasted approximately six months. This study employed a pre- and post-survey design to compare changes in special education
teachers’ implementation of behavior intervention procedures, teaching efficacy and classroom management skills before and after the
training. Additionally, a program evaluation survey was conducted to assess participants’ satisfaction with the training and its practical
applicability in their professional settings. Based on the results of the pre- and post-surveys, first, special education teachers showed
statistically significant improvements in the implementation of behavior intervention procedures, teacher efficacy and classroom management
skills. Second, after the completion of the program, both overall satisfaction and workplace applicability among special education teachers
were found to be very high. A qualitative analysis of participants’ reflections and suggested improvements supported the quantitative
findings. Based on these results, this study discusses strategies for enhancing the quality of teacher training programs aimed at cultivating

experts in behavior intervention.
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<Table 1> Background Information of Respondents (N=100)

Category n % Category n %
Gangwon Province 14 14.0 20s 5 5.0
Provincial . .

Gyeonggi Province 71 71.0 30s 32 32.0

Education Age Group
Office Busan City 8 8.0 40s 52 52.0
Ulsan City 7 7.0 50s 11 11.0
Kindergarten 13 13.0 5 years or less 4 4.0
Elementary School 56 56.0 6 - 10 years 22 22.0

School Educational
Middle School 15 15.0 . 11 - 15 years 29 29.0

Level experience
High School 14 14.0 16 - 20 years 25 25.0
Vocational Grades 2 2.9 21 years or more 20 20.0
Special School 27 27.0 Male 14 14.0

Gender

Institution Special Class 51 51.0 Female 86 86.0
Special Education Support Center 22 22.0 Total 100 100
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<Table 2> Overview of the Teacher Training Program for Behavior Intervention Specialists

Course Format Period Main Contents Hours

* Theoretical Understanding of Applied Behavior Analysis (ABA)
¢ Understanding Types of Problem Behaviors
* Single-Subject Research in Educational Settings
* Measuring and Analyzing Behavior Change
Basic Remote Jun.~Jul. 54
* Theory and Practice of Behavior Reduction and Skill Acquisition Strategies
¢ Functional Behavior Assessment (FBA) and Evidence-Based Practice

* Respecting the Human Rights of Students with Disabilities and Understanding Behavior

Support Policy Directions

* Exploring Action Learning-Based Problem Behavior Intervention Strategies
* Developing and Implementing Behavior Intervention Plans (BIP)

* Intervention Techniques and Practical Applications in Educational Settings

Blended
Aug., Sept,.  * Medical Understanding and Intervention for Individuals with Developmental Disabilities
Advanced (In-person ) ) ) 51
) Nov. * Parent-Teacher Partnership-Based Collaboration Strategies
Intensive) ) ) . . o
* Protection of Human Rights for Positive Behavior Support Recipients
* Selection of Students and Behavioral Skill Practice, Crisis Management Strategies
* Case Study Presentation and Sharing of Individualized Behavior Support
Blended * practicum in Behavior Intervention (Case Study Practice)
Practicum Sept.~Nov. 45
(Remote) * Supervised Training by Behavior Analysts
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<Table 3> Curriculum Structure for the Teacher Training Program on Behavior Intervention

H
Hr

1z

Areas

Subjects (Basic Course)

Hours

Basic

Competency

Introduction to the Necessity of Behavior Intervention

Historical Background, Principles, and Characteristics of ABA

Professional

Competency

Understanding Types of Problem Behaviors

Single-Subject Research in Educational Settings

W | W

Selecting and Defining Target Behaviors

Behavior Measurement, Data Quality Enhancement and Evaluation

S8

Necessity and Application of Data Visualization/Behavior Change Analysis

Types and Methods of Reinforcement

Reinforcement Schedules

Theory and Practice of Behavior Reduction Strategies

Classroom-Based Behavior Analysis and Implementation

Ethics of Behavior Intervention

School-Wide Positive Behavior Support (SWPBS)

Language Teaching Using Verbal Behavior Analysis

Theory and Practice of Skill Acquisition Strategies

Sensory-Based Behavior Intervention Strategies I & II for Students with Disabilities

Policies Related to Behavior Intervention for Students with Disabilities

O\ | W O [0 | W W | W W W W | W

Human Rights-Based Behavior Intervention

Subtotal

54

Areas

Subjects (Advanced Course)

Hours

Professional

Competency

Exploring Problem Behavior Intervention Strategies Using Action Learning Models I & II

Developing Behavior Intervention Plans (BIP) for Problem Behaviors

Analyzing Diagnostic Evaluation Results and Crisis Management for Positive Behavior Support Recipients

Medical Understanding and Intervention for Individuals with Developmental Disabilities

Implementing Applicable Behavior Intervention Strategies in Educational Settings I (Communication)

Implementing Applicable Behavior Intervention Strategies in Educational Settings II (Learning Skills)

Implementing Applicable Behavior Intervention Strategies in Educational Settings III (Daily Living Skills)

Case Studies on Understanding and Intervening in Problem Behaviors of Students with Developmental Disabilities

Parent-Teacher Partnership-Based Collaboration Strategies

Protection of Human Rights for Positive Behavior Support Recipients (Ethics of Behavior Intervention)

Selection of Target Students and BIP Writing Practice

Group Discussions I & 1II

Individualized Student Intervention Case Studies and Presentations I & II

ON | O\ | W00 W W 00| W W | W | W | W

Subtotal

N
—

Areas

Subjects (Practicum Course)

Hours

Professional

Competency

Behavior Intervention Practicum (Case Study Practicum)

Supervised Training by Behavior Analysts

45

Sub Total

45

Total

150
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<Table 4> Sub-Domains and Reliability of Behavior Intervention Procedure Implementation Scale

# of Cronbach’ a
Sub-Domains Item Descriptions
Items Pre-Test ~ Post-Test
Identification of Behavior and ] S ) o
o ) Evaluation of the social significance of behavior, prioritization 2 791 653
Determination of Intervention Needs
) Collection of student background information, indirect assessment for
Functional Assessment through ) ] ] ]
) ] functional evaluation, direct assessment such as observation, 5 .883 .839
Information Collection o
trend analysis, reinforcement preference assessment
Operational Definition and Hypothesis Operational definition of problem behavior, ¢
2 .837 .867
Development of Behavior hypothesis development for problem behavior
) Selection of behavior intervention strategies based on function,
Development and Implementation of ] ) ) ] )
] ] antecedent intervention, teaching alternative behaviors, 4 934 .866
Behavior Intervention Plan ] )
consequence intervention
Measuring behavior using frequency, rate and time scales, analyzing
Observation and Measurement antecedents and consequences, planning observation time and method, 4 .876 .894
measuring and observing behavior changes
Quantification and Visual Analysis of Recording behavior using frequency, rate and time scales, o4
2 .8 920
Records documenting behavior changes in tables or graphs, interpretation
Regular data collection and evaluation, assessment of
Evaluation of Behavior Intervention implementation fidelity, verification of instructional effectiveness,
5 911 921
Plan Effectiveness regular data sharing and effectiveness evaluation
with the Behavior Intervention Support Team
Providing practice opportunities in various conditions,
Generalization Strategies exposure to natural environments, involving diverse people, 4 923 779

gradual reduction of reinforcement

o Response steps for crisis situations,
Crisis Management Plan o 2 753 905
specification of parental consent procedures

Total 30 972 961

2) WAL FTF
H AN E A5FA] A5V A wgdds 2 a8 sk 98] Lim and Choi(2019)7F A1aHsE w

A E S AAE AFESIATE ©] &3 =T Tschannen-Moran and Hoy(2001)7} 7HEsh &2 8o wALE S A
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315} tHLim & Choi, 2019). WALESZ HAAE SHAF ERlo] 7} Balol] AAE &S o AE AT

[)
A=A 5H YAE HEel: 17 m A4 ek sHe S A UAThE BASHE A71RT AR, A

7t Be4E WAESY] B Y@k WA A B B2, 1A B £%7, ol

E§ E¥R AUY IH EDY U1 SHAGG0E TAH Utk Lim and Choio19)7h RIF WAESZ

el AgEE Bae T AR 070, A 060, mATE TS AR 075, AF 057, oldleh =g &
A0 FY B A 065, AF o760l B AT GG £ THR Uz

=7 AFE 0.82, AFE 0.78,
= <Table 5>¢ 72t}

<Table 5> Self-Efficacy Sub-Domains and Reliability of Teacher Efficacy Scale

# of Cronbach’ a

Sub-Domains Item Descriptions
Items Pre-Test  Post-Test

Various assessment methods, appropriate questioning, presentation of
) ) diverse methods and examples, task presentation at an appropriate level,
Teaching and Learning Efficacy ) } ] o 8 860 912
belief and support in academic performance, positive influence on

learning activities, motivation enhancement, parent consultation and support

Controlling disruptive behavior, enforcing classroom rules,
Classroom Management Efficacy 4 730 .848

calming students, classroom management

Understanding and Various communication methods, relationships where students approach first,

.820 .841
Acceptance Efficacy building rapport before class, relationships based on student trust

Understanding of defiant behavior, understanding mistakes and errors,
Relationship Building Efficacy 3 .604 713
comprehension of distuptive behavior

Total 20 935 956

Note. Based on Lim and Choi’s (2019) research, researchers organized it

3) ShaRE7le AA

2 AT e e A7t FES 93 wdds z2OH0] wd Bejol thd wAtE SR rXe &dE
AR 7] 3 Lim and Choi(2019)7} AF&-3F 53] 714 % AKClassroom Management Self-Assessment: Revised Version,
Washburn 201002 AFE3FHTE ©] HAF =7+ v]=ollA Sugai and Colvin(2004)°] 7HE3F 712 Washburn(2010)©] <4
35131, ©]F Son and Park2015)°] FU ZF&ol] BHA] WiRbe] 83 =FE Lim and Choi(2019)7F A3 AH&-3F
o sha#Erle Are Y duatd 384 deAds At wAEY] gadgE A FA 71N AA 10
ME THOE 35709 AEH wAbe] RAZA F5ago thet 344 5z &S Allete T30 2 ds
S THSon & Park, 2015). Lim and Choi(2019)7} AHE-3F ShF3eE]7l& A= 107] 9 317H E3og FAEHS Y=
o, & dA7e 3BAA 452e Azt FolA nAke] HA8H s S
St &S S 30EdeE —’FX%H AHESEAT o] HAE SEA Bl %%PEE_E A7l 02 ofF A
sl B2 ddt), 3412 ErIsHA| ¥l E7HA Adstal HAst o
ZHL1e] SgdErlEs BAHSE 43 AR HAolH, A7t &5 SadgE M AdISS vttt
(Park & Son, 2015). Son and Park(2015) B33+ stg@e]7]s AA| AFEe AR HAF 084, AR AHAF 0900t &
AFlA st 7Ise] 107 SIS £ 7483 AB %= <Table 6> 2T}
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<Table 6> Sub-Domains and Reliability of Classroom Management Skills Assessment

# of Cronbach’ a
Sub-Domains Item Descriptions
Itemns Pre-Test ~ Post-Test
Maximizing Classroom Structure and Clear instruction on classroom behavioral procedures, y
3 812 72
Predictability structuring the classroom environment, active student supervision
Establishing, Teaching and Positive description of classroom rules, clear instruction on classroom rules, 4
3 577 .70
Positively Stating Classroom Rules providing student participation opportunities in rule-setting
) ) Smooth and educational transition between activities,
Managing Student Behavior through o ) ) o
] ) ) well-prepared lesson activities, clear explanation of learning objectives, 4 .846 .825
Effective Instructional Delivery - B
providing explicit feedback at the end of lessons
o ) Using various engagement strategies and providing frequent participation
Guiding Students’ Active Engagement - i ) ] )
) ) ) opportunities, consistent execution of diverse student-centered teaching 3 .828 .790
through Diverse Teaching Strategies ) ] ] ) o
strategies, frequent student involvement in learning activities
Recognizing students’ achievement of goals at the end of lessons,
Instructional Evaluation providing extra time or support to struggling students, 3 753 770

recording improvements for future lessons

o . ) Positive interaction with all students at least 2-3 times per lesson,
Maximizing Positive Interactions o . . 2 724 .825
providing reinforcement for rule compliance

Active Classroom Supervision Immediate reinforcement for compliance with classroom rules, utilizing
3 .837 781
During Lessons diverse reinforcement systems, using differential reinforcement strategies
) ) Using specific and brief corrective strategies,
Using Graduated Strategies for ) . o o
applying minimally restrictive procedures before more restrictive ones, 3 774 .788

Rule Violations ) S
responding objectively to rule violations

) ] o Frequent communication with students’ families,
Supportive and Caring Relationships ) 2 731 557
respectful attitude toward students

) o o Providing students with opportunities to take on classroom responsibilities,
Teaching Responsibility and Providing

teaching self-control and self-monitoring strategies, social skills, 4 .860 .843
Students with Meaningful Roles

problem-solving strategies, structured activities to promote peer collaboration

Total 30 963 .960

Note. Based on Lim and Choi’s (2019) research, researchers organized it

4) G F UEE
2 AT BT AE7t HF wddr 2299 1S F SR dAYAERE A 98
T ZEIY e *éﬂrﬁéﬂ AEET #AH AP T(Kim, Ha & Jung, 2022; Park, Yong, Kim, Back & Lee, 2023)
23ttt WA WEEE Kim, Ha and Jung(2022)2] 7ol A 3 3
Toll A 74 - Beks) ARSI A& B0, St 34

r*°

3
o N % 2

7 UJ%—EQ} EIpey U&é— 2 ZHsl= 73e B o
T FIolM wEA2Eo 3H FAL H @A o) o] U APSIPTy B B wdds 22
3N A FACNE, A A= Bgd T=

A 9] st atams)e] S P AFHo)al sl
s}ds] o] Al 2slzoom)yS 7ol 43 AbE
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FE5sA A7t FAS AT AF 76k wdAF T2 IS ASSURE R3S A3 d4483 £33t
AF mgoZ HA A TKKim, 2011; Park, Yong, Kim, Back & Lee, 2023; Song & Choi, 2024). W&FA LA

Aol aRE WS u, A5 FoAe] wSEHE G4, wFHA wAY] 2, A9 EE SO Uig
o] Fo]x oF SThHeinich et al., 2002; Kim, 2011; Park, Yong, Kim, Baek & Lee, 2023; Song & Choi, 2024). ©]°]
and Jung(2022)9] WHAF AAH7E HEET g SR FHdA ol S WS AHEEATy Erf%}% ‘o]
H o] W], AdHY, £Y Eo, 8, AHEIAT 52 F-HAT EFoE £ T B AS
H EAS 1Psty ol w&9 T2 AABL FeeAY ol AA T Ay FEH TsdEEorE A
stATh, ol W&o 43t AL TR WAEAY 7Y EF5S B3 AeTA AR AEH A Il HHEA
T:P ‘Ol‘ﬂ E%BI él% P%Xé% PN AE7FE % /1 S o dssAl AHRIAT Al AESATY &

=]

0&"
[,_T
i&‘
2_’
2
_1
N
3
22
T

Sk 3 b Sty USR] 6, 0,942 HIUSHUT B AFA Tt s g9E &
T3 AFEE <Table 7>3 2T}

<Table 7> Sub-Domains and Reliability of Satisfaction and Workplace Applicability Scale

Sub-Domains Item Descriptions # of Items  Cronbach’ @

Support for training operation, adequacy of learning progress and
information provision (basic level), appropriateness of learning

Learning Environment
management system (LMS, ZOOM) interface (basic, advanced, 8 926

Satisfaction ) . .
practical courses), ease of use and connection stability of LMS

(ZOOM), satisfaction with training venue and facilities

. Achievement of educational objectives, appropriateness of training
Satisfaction
duration (basic, advanced, practical courses), professionalism of
subjects, appropriateness of training formats (remote, in-person),

Learning Satisfaction adequacy of instructional methods for each training stage, 15 .980
appropriateness of teaching media and materials, engagement level,

readiness and structure of training, suitability of instructor

composition and attitude, usefulness for professional development

Implementation of behavior intervention plans, improvement in
o behavior intervention competence, workplace utilization,
Workplace Applicability 6 .903
performance enhancement,

interaction with school personnel for behavior intervention

Total 29 .970

Note. Based on the research of Kim, Ha and Jung (2022), the researcher revised and supplemented it
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48 Spss 29.0 BA TS AU A 4,
th AR, $EAe] MAARE NSRS AYsd, 2t AA =7 AIEE 7&%’5}71 98l Cronbach's a &
2zt 4, 1S A-F ndds 2] a9 el 635 A A ,

B2 AFoE BAAT AA, 18 § IS QA EE HdS VEFAE &

HSar WA, BE T FHAOE AYP A5 ol s 141%%‘42 W78 Yelssn

m A+ 23

A3, <Table 8>3 At} AA H 7&?2 ERERL N R

MTHt=-12.207, p<.001). 3 A2t @_%Efﬂ g AslE Avad, JF %zﬁﬂlﬁ«l a7 ﬂﬂ(t -15.230,
p<.001y¥ 7159 Fgs) 9l 17“4 B4 (6=-13.073, p<.001y FG& & HH Zo]& HQ HiHo| dYFo] 2
ZAel B AH(=-6.872, p<.001yF Y71 B A E(t=-6.657, p<.001y GG 7P 2+ H 2o|E HHYT} 9]
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<Table 8> Pre-Post Implementation Change after Teacher Training Program for Behavior Intervention Specialists (N=100)

M SD
Sub-Domains t p
Pre Post Pre Post
Identification of Behavior and Determination of Intervention Needs 3.21 4.03 1.05 0.75 6872 .000
Functional Assessment through Information Collection 3.43 4.20 0.97 0.64 -6.998" .000
Operational Definition and Hypothesis Development of Behavior 2.82 3.85 1.15 0.85 -7.508™ .000
Development and Implementation of Behavior Intervention Plan 3.05 4.10 1.06 0.70 9.223" .000
Observation and Measurement 2.68 3.92 0.99 0.82 -9.788"" .000
Quantification and Visual Analysis of Records 1.92 3.77 0.96 1.03 -13.073"™ .000
Evaluation of Behavior Intervention Plan Effectiveness 1.84 3.69 0.89 0.95 -15.230™ .000
Generalization Strategies 2.72 3.85 1.09 0.72 9.896™ .000
Crisis Management Plan 2.55 3.48 1.13 1.23 6,657 .000
Total 2.70 3.91 0.86 0.66 -12.207" .000
* p<.001
2. Qs H-z uMESE B Hlu
WEAF T2 A-F wAESH HEE AR A <Table 9>9F 2tk wAESH| AA B H5E A
HAuw, BETA AEI} A5 Hole BE 375014 A5 Fole WE 40022 FAHCE felvlaA Z/hEUT
(t=-3.722, p<.001). WALE 7] S FHE WstE AEH, W - S5 E5He=-3.548, p<.001), L FA

[e) =
F57He=-3.535, p<.001y, ‘SFHE] E57Hc=-3.377, p<.001y, °l3| ¢} E& T5THe=-3.146, p<.0ly =22 =A
ERgt) o]3 Axl= HEFA % FaAte] S5z Pl &t A, 53], 1

s 1 &
GEolA e - T St FdI wARS B0 WY d4 Seibel & a3l e EolEth

<Table 9> Pre-Post Change in Teacher Efficacy after Teacher Training Program for Behavior Intervention Specialists (N=100)

M SD

Sub-Domains t p

Pre Post Pre Post
Teaching and Learning Efficacy 3.80 4.04 0.53 0.58 -3.548™ .000
Classroom Management Efficacy 3.71 3.97 0.56 0.66 3377 .000
Understanding and Acceptance Efficacy 3.70 3.96 0.62 0.63 -3.146™ .002
Relationship Building Efficacy 3.72 4.00 0.63 0.65 3535 .000
Total 3.75 4.00 052 0.58 -3.722" .000

ok

p<.001, “p<.01

3. WA W2 oigag|v|s Het Bl

P5oA A7t FEAH wdds A-F SFgHrls WstE AHE 23 <Table 10>3 2T} StE#E|7]&9

AA Bt ArE AEY, A Aolls B 3.06004 A Folle B 3412 FAXCE FovIsHAl STk
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(t=-5.323, p<.001). Stg#E]7]|&9] st Gl 2 fivtel] tigk GAA A AF8(=-6.020, p<.001y, TFAFTF 2L
FHRFoR PSS HIFZ F£A FHo AE(r=-5.747, p<.00ly, EIAZQ wFEHAG AAZR sHYYPF FE
(t=-4.932, p<.001y, ‘TAAQ ATAL HH3Hc=-4.296 p<.001y, ‘HUZo] thall 7}=2x3 HPEo] on] &= U
S HolA & 713 Al F(1=-4.216, p<.05y %‘@‘ o2 EA YRt o3 Ade EFuApt dssA At
wAAFANA S5 FA 7IHke] HAlE oA AAACRE HdPstHA S HAFHoZ FYol T
7= gHd, T3 kel ois] gA| A<l %i%’ﬂa AHEEEAY Azt s A=EHA o] e S Tolx & 7]
35 AFstal d5S & F Ut

<Table 10> Pre-Post Change in Classroom Management Skills after Teacher Training Program for Behavior Intervention Specialists
(N=100)

M SD
Sub-Domains t p
Pre Post Pre Post
Maximizing Classroom Structure and Predictability 3.20 3.40 0.68 0.62 -2.267" .026
Establishing, Teaching and Positively Stating Classroom Rules 3.10 3.40 0.62 0.56 -3.822" .000
Managing Student Behavior through Effective Instructional Delivery 3.00 3.39 0.62 0.53 4932 .000
Guiding Students’ Active Engagement through Diverse Teaching Strategies 2.90 3.37 0.63 0.57 5.747 .000
Instructional Evaluation 3.00 3.34 0.60 060 3933 000
Maximizing Positive Interactions 3.24 3.59 0.66 0.56 4.296™ .000
Active Classroom Supervision During Lessons 3.17 3.49 0.66 0.52 -4.006™" .000
Using Graduated Strategies for Rule Violations 2.86 3.31 0.64 0.58 -6.020™ .000
Supportive and Caring Relationships 3.25 3.46 0.65 0.54 -2.6217 .010
Teaching Responsibility and Providing Students with Meaningful Roles 3.00 3.34 0.67 0.57 4216™ .000
Total 3.06 3.41 0.52 0.47 5.323" .000
p<.001, “p<.01, “p<.05
4 DYYS B BEE A
FETA AR A wdAdF F VEEE AW E A= <Table 11>, <Table 12>9F ZTh WA, A4 $o &
FaAke] sk 3 NELE AvEd AAd BES 4722 vl$ E=A Utk sk 34 1EEE AR 2

2 AVRY wdds TR LG dAe 9 AdmM=483y, ‘A3t IHIY Ag Aot AEM=4.80y
AF BR3P e] A2='Hzoom)e AHE féﬂ*é Aol A M=4.79y, ‘AF )Y Al2=H(ZooMm)
o AHAPAM=478)y +2E EA ettt =3 g 4 TR0 U 3 B JAFE 461 oG oE Rk
Ao g ulg FA Uittt olgd Ads B A5 JdEE 5 AlFE 294 A5 A9, A3 AA e A3
Ag2] Fuk AT A G o) st AlxE(zoom)e AEAI ARE HElAd 2 Ade kA Sl dl
g A oA STt v E5S & F Aok

PE5sA A7t BddsF Fo SEFuAte] gF SRS AuEY, A 9EE Hde 47 5
W} Sk TR AR Z3 FollA dg A AR HE, V1Y AdAdM=4.83), AT us F
Aot et AlFM=4.80), ‘wFER HE
&F el =% AlFM=4.78), ‘wTUH
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<Table 11> Teacher Training Feedback about Teacher Training Program for Behavior Intervention Specialists (N=100)

Categories N M SD
Support for Training Operation by Teacher Training Program Administrators 100 4.83 0.45
(Basic Course) Appropriateness of Learning Progress and Information Provision in
the Learning Management System (LMS) 100 467 059
(Basic Course)Appropriateness of Screen Layout in the Learning Management System (LMS) 100 4.61 0.67
(Basic Course)Ease of Use and Connection Stability of the Learning Management System (LMS) 100 4.70 0.61
(Advanced Course) Suitability of Training Venue and Facilities for In-Person Training 100 4.80 0.49
(Advanced Course) Appropriateness of Video Conferencing System (ZOOM) 100 4.64 0.63
(Practical Course) Appropriateness of Video Conferencing System (ZOOM) 100 4.78 0.44
(Practical Course) Ease of Use and Connection Stability of Video Conferencing System (ZOOM) 100 4.79 0.46
Total 100 4.72 0.44
<Table 12> Learning Satisfaction After Behavior Intervention Specialist Training (N=100)
Categories N M SD
Appropriateness of Goal Achievement for Behavior Intervention Specialist Training 100 4.60 0.62
Appropriateness of Educational Content Structure for Behavior Intervention in Students with Disabilities 100 4.73 0.57
Suitability of Training Program Organization and Operation 100 447 0.82
Provision of Specialized Knowledge and Methods Through a Variety of Behavior Intervention Courses 100 4.66 0.61
Appropriateness of Training Formats for Each Course Level 100 4.64 0.63
Suitability of Teaching Methods for Each Training Stage 100 4.75 0.50
Appropriateness of Teaching Media for Each Instructional Method 100 4.77 0.47
Adequacy of Learning Materials Based on Educational Content and Teaching Methods 100 4.77 0.45
(Basic Level) Appropriateness of Self-Directed Activities for Learning Behavior Intervention Theory and Practice 100 4.73 0.51
(Advanced Level) Appropriateness of Group Activities for

Practicing Behavior Intervention Procedures and Sharing Case Studies 1 75 052

(Practical Level) Appropriateness of Case Study Practicum on
Individual Student Behavior Intervention Led by a Behavior Analyst 100 476 0.9
Readiness and Coherence of Training Program Preparation 100 4.80 0.47
Engagement and Sustained Interest of Training Participants 100 4.73 0.57
Appropriateness of Instructor Composition, Attitude, and Preparedness 100 4.83 0.43
Support for Developing Practical Behavior Intervention Competencies Applicable in Educational Settings 100 4.78 0.50
Overall Satisfaction 100 4.72 0.46
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npA|eto 2 YA HEVF A nddTTE TEE o)Fo] EFurte] AYPHEEE A HEH, <Table 13>
2ol HA HAL 4672 vwl§ = Uelgt ddFE=e MFE B FoA JE AP TTAAY HA Y
M=4.77y, ‘WL B3 P5ZA) dF =X M=4.70y, ‘IS B3 53 5324 WL IdF FEM=4.70y

2 Ay

o B ettt E3 dYHE=
& FolAprt /1% Hy Ask AgAA W S|
o A& AES FYTEWE oA Aol B UL o A8

7Vete HA S AHEske B ndds z2ado] aydo|dSg AT 4 Utk

2 %7 Uehdh o8 Az
AN AE A% BN BUE PFEA AR}
kel

P EAAYe 59 - 29 - 3

<Table 13> Teacher Training Performance Evaluation (Workplace Applicability) After Behavior Intervention Specialist Training (N=100)

Categories N M SD

Actual Implementation of Individual Student Behavior Intervention Plans 100 4.77 0.53
Improvement in Behavior Intervention Competence Through Training 100 4.70 0.58
Enhancement of Work Performance Related to Behavior Intervention Through Training 100 4.69 0.68
Utilization of Behavior Intervention Knowledge Gained from Training in Work Duties 100 4.70 0.54
Recognition from Colleagues and Superiors for Improved Behavior Intervention Performance 100 4.39 0.84
Interaction with School Staff for Student Behavior Intervention 100 4.61 0.65

Overall Workplace Applicability 100 4.67 0.52

6. Qo &0 A7 24
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<Table 14> Teacher Training Participation Feedback in the Behavior Intervention Specialist Certification Program

Feedback Categories

Feedback Contents

Perceived Difficulties and
Motivation for
Professional Gaps in
Participation
Behavior Interventions

Struggles and trial-and-error in the classroom when implementing behavior intervention for students with
severe disabilities
Lack of expertise in behavior observation, measurement, data recording and visual analysis, leading to

doubts and uncertainty

Acquisition of

Evidence-Based Knowledge

Beneficial experience through exposure to the latest information on behavior intervention techniques
Acquisition of evidence-based practices that can be immediately applied in the classroom

Deepened learning and practical implementation of behavior intervention strategies

Practical Integration of

ABA Theory and Practice

Well-structured training integrating applied behavior analysis (ABA) theory with practicalapplications

Appreciation for the opportunity to gain supervision hours toward a behavior analyst certification

Coaching, Feedback and

Peer Learning

Effective personalized coaching and performance feedback from supervisors on behavior intervention cases
Appreciation for the expertise, enthusiasm and quality instruction provided by supervisors, leading to
personal growth

Admiration for fellow teachers’ passion and sense of solidarity in facing similar challenges

Process for
Implementation with

Recognizing both the feasibility and challenges of applying behavior intervention in real educational settings
Demanding process of balancing coursework and hands-on practice, while implementing and evaluating

behavior intervention plans with real students

Participation Realization of the importance of antecedent intervention, teaching alternative behaviors, and consequence
Real Students
intervention, along with experiencing small successes in school life
Gaining confidence to apply behavior intervention strategies to many students in the classroom, instead of
struggling alone
Overcoming Training Difficulty managing time for real-time face-to-face practicuam during the semester
Challenges Learning new technical terms and strategies as a challenge
Feedback Breaking negative stereotypes and biases about behavior intervention through diverse case studies and
practical training, making the practicum the highlight of the program
Perception Shift and Expanded understanding of students’ lives and interests, shifting away from negative perceptions of student
Stereotype Reduction behavior
Opportunity to focus on increasing and reinforcing positive replacement behaviors rather than just
eliminating problem behaviors
First-hand experience of how behavior intervention enhances both student engagement in lessons and
teacher instructional competency
Changes in Teacher Growth in student-teacher relationships and realization that teacher transformation leads to student change
Identity and Self-Efficacy Reduction in stress and burden related to planning and executing behavior intervention programs
Feeling of improved competence in behavior intervention execution due to support and feedback from
supervisors and colleagues
Shift from skepticism and doubt about behavior intervention to self-confidence and an open-minded
approach after expetiencing success
Training Sense of fulfillment from participating in one of the most enriching and valuable training programs of a
Outcomes Confidence, Motivation and  teaching career

Emotional Empowerment

Empowerment through small successes, reinforcing the joy of teaching and learning
Sense of accomplishment in completing the rigorous 150-hour training without giving up, despite the
challenges

Increased interest and motivation to continue learning in the field of behavior intervention

Professional Growth and

Reflective Practice

Transformational experience for special education teachers, encouraging reflection and improvement in
teaching methods
Renewed sense of challenge and increased efficacy in an otherwise exhausting teaching career

Reassessment and reaffirmation of personal values in special education
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