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Redirection with Self-Monitoring on Vocal Stereotype and On-Task Behavior in

a Middle School Student with Autism Spectrum Disorder
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Abstract This study examined the effects of a combined intervention of response interruption and redirection (RIRD) with self-monitoring on vocal
stereotypy and on-task behavior in a middle school student with autism spectrum disorder. One student attending a special school
participated, and a multiple-baseline design across settings (classroom, library, and vocational training room) was used to evaluate the
intervention. Following a functional assessment of the participant’s vocal stereotypy, baseline, intervention, and maintenance phases were
implemented sequentially. Prior to the intervention, the student received pre-training on the use of a self-monitoring checklist, and data for
each session were collected during individual task periods after class began. The results showed decreased vocal stereotypy and increased
on-task behavior across all settings, with the effects maintained after the intervention ended. These findings confirm that combining RIRD
with self-monitoring is effective in reducing vocal stereotypy and improving task engagement in middle school student with autism.

Implications of the intervention are discussed.
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I. 42

AARRE TS Mol A%AL AHT AT D 58] 2F 20w AHo|n WEA B,
A B ARoE SAA0, ADAln WA WE ALL 4EA L5, 999 4T 25, wEL
=25 A L wZAAAQ 7 U7AES ESH3THDiagnostic and Statistical Manual of Mental Disorders, DSM-5-TR

g AZo E3o] dagh Ao m ot Ut

At Aol S-S AL T, A7|2E eE ) EASE Ao R0 g Qs HAFd Bss AEste
ol# 3ol UiLMeindl, Delgado, & Casey, 2020) o]= 13} A|AZ<QN A o] a7-HArt APl o] HlEEH2
B3t ol ke JATYE BA Fole AL AFATIHMend e al, 2020, F] FF9] ol &7} v Ho|x
ARl BAR= FAd AEFHo B B AL HWaldle 8207 Z83TKColle, Baron-Cohen, & Hill, 2007;
Hume, Loftin, & Lantz, 2009; Meindl et al., 2020).

A 23] S} AlgHA o] i whEAQ 52
LAY EE7], dtgkoju) Eo)3k o] ALEEHY] 59 AEdFoE YERdTHLee et al, 2019; Heflin & Alaimo, 2007).
o3t FEATE Fejoll et AAA FedE, B FedeH 54 A E%Oi FETHWatt et al., 2008).

o] 7kt &4 AEdqES vlud fA #F 7 FHE B doju &8s RHESAY osfistr] ofHw &
22 Y= 2O Z(Mayes et al., 2012; Shawler, Dianda, & Miguel, 2020) 7] 219} b o] ulE o] A} B
T, TVY 943} & diAL 7], A8k 21X e 29 5°] X3 ETtHAhrens et al, 2011; Martinez et al., 2016). ©]
A3 BEL A FAPEAY Aol BRle) ddL AAoz AFeAE A, st BANAE Y
f8Qlog zZgste] | do) Y Q1 SkF 7135 Algkd Wk ofe} mf st #H Fo FFS Wl
3t ALY = BES Aste] wA 74 Adbe] EA Q] Q&S v tHPark & Kim, 2017; Lee et al., 2020). ©]
of e 54 4F B%Ol Zl’“% A5 Ao A VleRT HAHVIEE ARE olojd 4 Jlow, ol Ax 1L
2 wjAe] ZAR #} A7NH 2= AA7IAA ol FAE A, A, AHE
S Ao oy Yol FA8AA FFE vE F UtkMantzoros, McCoy, & Lee, 2022). BE3F 54 A5 Fo FEot ¥
T =2 AT AEA 9], BUE2REY 49, skF 7139 A, BeAY ZAFH ZEYZE § uFe 2xHF &
AZ op7|sle A7t e AL EE B THConroy et al., 2005; Loftin, Odom, & Lantz, 2008; Harrop, McBee, &
Boyd, 2016). °o]#& o|fFE 54 FEdT= ‘i*l?l FAl ARSIH o2 on] e PFE FIMAIIIV] Hg &
HAo|a A 7hsg A % 3 yz

Bt & A= AsAdstel] & FAEE e %% A 0}7] sk
o ZAIAAA] 2IHhE B3l RS Adsta, 7o JFS =S § A S FUstAY Fdstes s
e 22 FAH ZA)o]thMartinez & Betz, 2013; Spencer & Alkhanji, 2018). 2, ¥FS-2t & XAl HA HoF
AXY A FEE Bl REEAHQ] 35S FEATAL oo Fof s TIE AF HHE £FE v F
S @ 7ste Als|F o2 8 713 A TS S5 EE ASA|F|= W2 o|tHAhearn et al., 2007; Miguel et
al, 2009). Cassella et al.(2011)& FHE BREAT & AYAA] AAHE A 838t 54 ¥ il 5 &S F=3 4
7 &4 AFBFe] PP RuAAtk ole FA A L7HE dADE et FEAES g2 P
ShA o] ¥kg TEout A4S detd mel A a9 el ¢ S-S BT

A Aol BUHE S WP WM B, AR F A

ko
dn
J1m
ol

p

ol:o
ok
4 4
)
H
=
8

[\ )
(e}
N
—
=

O

42 -



Ahearn et al.(2007)2 54 s Eo] AT A5 FARte] o5&
A-E 54 &S & w7kA SAE AESste HAE ARt &
Z71S I3ty o] 3 9] A (Ahrens et al., 2011; Liu-Gitz & Banda, 2010)|A %= wF-2k & A #]
Fedse] B NEE AaATA A8 54 S SV ERE 9EEHA BT Iy 9 (Kang,
Kim, & Son, 2023)| A= ¥HEAtE B AAA &} A7 1S wt) SAR A&t A AX G g8 54 &4
FHF g FEd AAWEFe] Aol F FA BT aFF otk Bt th BEF Lee2023)= A/l ofE
A WEEAT & AAAIE FEWEE TR T AHAEg S EHE 2HE BAFU
th 2y o] AFEL ¥EAlE & AAAE Bl 248 AEdE Fadd B 23S FRen HHEg s Al
o3t geoFst A s VA= 118 3hA] EJIth Lanovaz and Sladeczek(2011), Spencer and Alkhanji(2018)+= 4]
FEBEe] FATE AR AR AAAY] e o4 A EY aolvt 21X H] i AHg thA S F o
S7te @A o] FolA ok dhal sl

SEFAANAN 54 dEAEe A G e Fo AT FAlol AHH R Edste AS Walste] A
FS olg€A NEE 92002 223 THHume et al., 2009; Meindl et al., 2020). ZA538) FET} 39 AH= wS
Ao A A Ak & A @ Ao|ThPark et al, 2018). L2} A G S HAFA Al BRI A&
(Hume et al., 2009; Smith, Maenner, & Seltzer, 2012), ©]&]dt o]&A& A]7ko] A}
T HGA HAAFA Zormz AAZA FAE T 5HAA ¥ T8 FU4T F2aU) JthHume et al, 2009).
A7 o] EPAY Ar2E 58S FHAse d a3F< A F U Ar|#EE AEAE, A3
7h A713E T& xS AXE o] Al qFS a2 #AFAS AT 5 JYEE JtEAE Wt
(Wehmeyer & Palmer, 2003). ©] Zo|A A7|AHAL r|#EAF A771E58S A2 T4 5O (Amato-Zech, Hoff, &
Doepke, 2006) 3t F9] HFS F7MA7IA H3 5 B3| A2 4 UA SHohlee, Simpson, & Shogren,
2007). o2 <l A|H AL PF WIS G587 3 223 A2 7HFATHCooper, Heron, & Heward, 2020).

A7 A 2227 A4l gE I ARE 7|5 staL ‘"37}?}2?%1 WAL Higk JEEE Foli, F=
A FHHS 4= 9le W2l o] ThSheffield & Waller, 2010). 3FAo] ~A2 B g ale 3 =3}
ol =8o] HM(Lee et al, 2007), FFS 7|5st= HA Z}iﬂﬂ e 143} 4]
A2 S Yuial A TKKirby et al, 1991). A7) AL 2| Ao Shao] S8lubA] 48 T AHE A
II(Noh, 2000) 45019} HFA|F3 WS S7HA7]=d E3H o)A ThPark et al., 2021). T3F 2}7]3
4y 5 o2 Ay A FASFY Psoly NG Ve S S7HTI=E A3 o] ITHKim
2018; Kim & Paik, 2024; Noh, 2000; Shin & Paik, 2024; Lee, 2016). o]x & 27| HL A F & o] sHAo] =PH o=
ERE @A dANES AEE BAE 7T F AEE Adste AFez Jdy] &85 JUTHCooper et
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NS F AN AV e A 9 Ao R avdolAn e A APsel A§T A% JEn
@A EAE U + U TR RERE F ARG AR QS DR e ALl 7
29t AEY SN BT EAh Ago] FAHACTKang e al, 2021), T AFAHE WA F AAA
S AVHH RS AR FAH FAAT BB we A2AY] BFS FaATIEY ERH AL, A4l
o] Al 71& PR AL BB M HEH FA A71ALL BAFUTKVanderWoude & Rippl,
2024, 2} obd Sl AE AAAR SIS teR WG F ARG AV Aeke Al Ag
B W o4 AFAEH FASFY B oW JFL WA @ AT FEF APolth oo & A
gAY F AN ANHEL AGF FAS FY Fgstel, SEstuc] A% FA AAYFN S
24 ABVE L AAFY A5l MNE 9P} FA FR F 2 B FAHEA dste] GolmaA shhch



2. 94 2H

HESA & AR A9 A7 H dERS At A7 A e 54 dedEs 2 ARG sl
ojug JFS vX=A] dolR A} stPo, AT A= v 2ok

AR, WA & QXA 9} ATH PSS AR SAE ZAAAGGN FEAY 24 AEFE Ut JITFS v
2| =7

4, AT F AR} A7|FHE AT FA A G FEHAe] HAIFE AFol ouwdt JITFS v
2| =7

o. 95+ 39
1. g &K}

2 AT Fol s ANel 2A% S5stm Fekw el AT FA AnPe] Sy I Folok Pl 4
& peaatete] AR BES i) S B4M $4 A5PES Holn AP olHee vehlE g
FAHo g2 AASAY. FEAuARY] dES T 12 Fo FAS A F BRaAF A9 54 dsds
Bast FASY 58 P4 9 FA9 Beade =T A7l TS e A AASAT. A7 P
o FAH 4 7FEe g 2ok A, SFUSUIAR A - A Ee] Qo o]he WY F AHAA
oF A7 A= Aol oAt Hol gle A, =X, A 9 ¢V, 27] 5 7IEAQ] <5 VIEs 2E AL Al
A, mAke] AAE olafaln AT = 2le T, A, $4 AFVES Hole s, O, REA} AT B

o oG oItk A Fol SAe] AL <Table 153} 2ok

<Table 1> Characteristics of the Participant

K-SIB-R”

Sex Age Disability Type K-WISC-IV" CARS? Social Age Support Level?
(Years) (Score)

Limited

(6D

Male 15 ASD 47 35.0 5.8

1) Korean-Wechsler Intelligence Scale for Children-IV, Full Scale 1Q

2) Korean Childhood Autism Rating Scale, Second Edition (K-CARS2-ST): Scores interpreted as autism risk (>30), medium risk(30-36.5), or high risk
(>37) (Lee, Yoon & Shin, 2019)

3) Korean Scales of Independent Behavior-Revised (K-SIB-R) (Paik, Lee & Cho, 2011)

4) Support level: Six levels -Pervasive(1-24), Extensive(25-39), Frequent(40-54), Limited(55-69), Intermittent(70-84), or Rarely/Not Needed (85-100)
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2. g7 &4
A =
(1) 3=y ALY o8 AT 7H@AHKorean-Wechsler Intelligence Scale for Children-Fourth Edition: K-WISC-IV)
@39 A%e OFEE AFAE W 6A 0ALHE W 164 WAAA ok %L B AN AuHe

2 ANEE TF 94 ETolth ANE AF T Wk WA Q% 54 A4 532 dEiEe 284
g =] 5 15709 2AAKERRY), FEA, £ FEIRRY, A1587), o9, e, B
F2), olsl, FER, Wl 3 27), A8, A4, A5, BolFehr TAH] Ua, A2l JE 948 4

7} oFd S motsl=d AME 7HestH AN =79 A=+ Cronbach a=. 94°]THKim & Paik, 2016).

(2) =3 o577 AH= HA A E(Korean-Childhood Autism Rating Scale: CARS)
CARSE o}Ee] @ WA VAW ¥w wE 7 FSAge] A WHs weko

2 BAshe wrzdd Hee
AHB)A SAAE, Bold @7 whg, ARHoln wEAel AFAE 5 Al 7 290 washs 1sPgor 74
of 9tkKim & Seo, 2016, 7} G 1A 4HOR B, 158 ‘obEe] Aol w M9lol ST, 248
A A, 3R B0 A, TR 4R FF WS dnath M cars A5 Ress A%

ko] &3lA] gdow, 15.0~29.58L AHHF o, 30.0~3658S BS5TF A= x}ﬂlo, 37.0~60.08S £F
HZ0 72 BEHTKKim & Seo, 2016). 328 o}l% 7] AH= WA Hxo] AT Cronbach a= 872 RIFHYL
(Shin & Kim, 1997), %2 HE Y HAT LYo T B2 Mick(2005)2] ATFANAE= 91.9%, Rellini et al.(2004)2] A
TolAE 10022 HE AZTEE HYTKKwon & Ha, 2015).

ZAAKKorean-Scales of Independent Behavior-Revised: K-SIB-R)

B ASWF BAE St A B AGANAA FY D A5 e FYGE TEHA FEAT BAE
a5 8

oY OI'H
o

.
3
Tolth AAE HA ASWE oY FAYE JUow PRUL 14009 AAA=TEE £F, £22F £F, A
57 5Ag, ol olsl, ol EA, A g4 Ful, AWA, £ Q7] AASNA, T AT, Az o3
9D Q% AR, A A% O A% ANL AAE BE, 51D WA 5o, A5 PR} YD 4
5 9L e 4% BAL duse BF, W 4%, AHos $AH 9%, PN P2 7
Ho] itk Choi er al009)9] AT AT KSIBRE K-ABSS] Ao 3ol HSYF A =2 BEgel 9%

HJ1, AAF =9 AFEE Cronbach a= 992 B 11% ITHPaik, Lee, & Cho, 2011).

2) 4 =

M A71HHE

ANHAL TgAo] Aile] qE5S 222 Hriste H1 d5S FAI=A sta, 1 d3FY HA AFE 7]
23= A Wi olthHume et al., 2009; Lee et al.,, 2007; Lienemann & Reid, 2006). & A|7t 74 Fob skl s+
oy} AF Hiko] tiste] Ar|HES & wde Folo AAse AAYZETL APstte A7 AT Southall &
Gast, 201Dl we} A7IHHEE Fol 7IEAZ AR & dTolde A7 o] o] ArFAR Axw
249 qE F3 ARE o, oo E FEStY A FAVE 7EIES AT

- 45 -



AshH AE WY BE A S4B AAgsta 7]
.]

3 4EYE L AAFY 9

N,
Ju
o
4 L
X0
[
du e
—LJ
%
_O,L
>
o
N

= 3 2 Ate BYudon, 54 YEYEN AAFY YL SEwow
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2) AT+ 71z

B oA7E 20249 99 A FHE 20259 19 B4 2744 AFHATE AP 12, FA, 4
How AN 7124 s~1287), FA 15-1757] B A B 33012 THe F 3057 FU
skt

e

4. A7

2 A7 AN 2R Sstael ) AAERS Ay wd, AdEEA, BAR A oA ol FoiHth w
dode FoH Agds, AdTrIdA T =29 A, EAFM= o] Fde] AU wd A=
At wido] dEIHe] AAHo] )l A AFe olF v HES Xl nh AAS VEoR °EHK
o= A, AFcls AlEde] HixEo] Stk APEHd dFol= o] HAHe] flov ve Fes
& sl Aol vig A wiAEe} 9l o dell= arge] itk mAM#elE M7EE FAoR LEFH B

Aol ot ndoM= 191 Aol A, AJER LI =B = BE A A7E JAPsAT-

2 A7E AAE)e) A BBl da) e o] 244 Ao W ¥ARE &
5 wplss PE e 244 Aole <Table 259 2T 7 F7)9 2L 0F £ F A A S A7

¢ FE 4 7SS ARske] ATtk

<Table 2> Operational Definitions of Target and Goal Behaviors

Category Operational Definition

® Repeats words, phrases, or meaningless sounds more than twice that are unrelated to the classroom situation.
Vocal Steteotypy )
e Echoes peers’ sounds or speech in the classroom more than twice.

o Initiates the assigned task within 3 seconds after an instruction (or re-instruction).
On-task Behavior e Engages in the task for more than 5 seconds (e.g., writing, cutting, pasting, coloring).

® Responds to the teacher’s question within 3 seconds.
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MO| - W3] / BESXIEH S KYX|A|QF X7\ M A 20| XHHAEO) SEHEo| SN MSHE U DX WEo| 0k A
6. A+ HXt
) AFA H7}
1) FAAE HE
A o] gAY Y JRE Fotstr] 8l AT Fo] A9 EEduwAl # wi @ AR} A4S AAISH
a iwgb-;h% #dE —‘%*11} =2 AESIIY AES EAxgode I8 2 HSPF 58, wy syol] B
7] AT o A9

auae 9% % AR 2 e gE 3

2) 715H7} A= 2~E(Functional Assessment Checklist for Teachers and Staff: FACTS)

2 dFdAe FAREFY 7es geotstr] 9 7128 RE FRSH] Al wAket HARE WFeRE e TE
7t AAYEEE AFESFATHMarch et al., 2000). 71537} AAY2Es AT Fo] Ao R wAl 2 wyp o
2 aAtele) WEe Ba) AAEAT W B BANEC 9 vAE R YRE £ 2w, o

T gel e &4 AFWEL 9% WAl ASA wgIe A glo] BrA AFe 9] s
54 28 7159 PFon Usith odd 7154 540 s &4
54 F AAE ALSAL AFs] SRS © o e Holk o

3) FAYPE A F7] Hr} HE(Motivation Assessment Scale: MAS)

AT o] spale] Wols FAYE 752 setair] S8l FAYE A 571 o AEE FEHATHDurand
1

& Crimmins, 1992). 37} A3}, #ARE] 715 AA Hae 22 U 18HEE T 455, F4 U 7@ 1755
=44 B Wl AT 155, 39 ¥l sHET 1.257) £ YEEt & A7 Fo] A9 54 dsd
B 715e gy wele] Y Ee R0 HAHAk AT Fol Y BAYE B4 7] Bt Hmas) A
= <Table 3>3} 2t}
<Table 3> Results of the Motivation Assessment Scale (MAS)
1 2 3 4
Rank
Vocal Sensory Attention Tangible Escape
Stereotypy Total Mean Total Mean Total Mean Total Mean
ore 18 4.5 7 1L.75 6 L5 5 1.25

@ AR #F
AT Fo st Y5 EAS Hp pAFOo R Hobsly] {3 VeHrt AFYrEL UES Faste] £ A

7 B BAREC WAL wrlt ABC BANEAS BEI AL, VE, FEHANE Bl A1SS0h

#F A7 A3 Fo] AL £ F WA @ EHRFE Do AFEHI Az @ FAV} AAEHE 2
M= S4 45T S AEHoE By

6) A= 37}

=1 {‘ji]ﬁ—: %‘7} HhHo g A gle 9 A= A3 E HI7HMuldiple Stimulus Without Replacement, MSWO)E 4l
S B
= [e)

ASATHCuril e al, 2024, BEA WL B AT YRS wgoz Hsshe S4E L BE 3RS wEd

>



ZE Aol gk AsEe 53714 2A Frletdth &5 dix 3rt éﬂr 2E]A £°]7], v E7], ARE E]
i, 3 3% W7t Aol 7], A, 2F3) s As=7F =4 etk <
T Ho] ste]l A= A% Byl A <Table 4>0) AASFGom, A5 A=2e e HA3 uksd] o3k 70@}
A5 = ATt

<Table 4> Results of Stimulus Preference Assessment

Rank Edible Item Activity
1 Cookie Putting stickers
2 Jelly Swinging
3 Chocolate Riding a kickboard
4 Gum Riding an elevator
5 Potato snack Playing with a gym ball
2) 7124

£ A% 3 F 12N AAE A8 wy, Ag
2 PEAAT. ATAE FAo] HA BES FYSHE B 4 FFVFL BY AF 00
182 REE dojH £3 solt oud FHAY FAE AFEA etk JzAe 4 JPEe 24l
1

Ao dFd w7pA AP A

3) A

TAE A7) A, 9d A FHE Ul FHA AVIREHRE AFES A AR g AAE AT AT Ak
Aol A71dHES] AR B 715 Y, 283 JAE B35 Fofs shelAl Atk ATAke e A
A7 7120] 3G 370 o) dRshe AFr) 33]7] d&oF " wriA] AMA wsE FgEtr)

TAE 7124 FU A, AJFHA, =AM AR BAE FHsHE 108 B AAEAE 24 dE
ol sz ol ALKHH AFAe WA A o]lFS FHH oJxFE FEth olF £ Al wE} vA
T AAANE A 33] whEste] dASATE AT Fof o] AATY T 54 FEETS B B it N
HHog “Ag e FE golB7ta, <ol FAS dof ertar T AES Tl S fEsta, uEd A
G A 23 e BES oloA A B7ter T AAlg BEE ANE AEHOE AFsdd olu 54 AEH
T §lo] AAE FYshd A HAE AdFsh e AojH FxkE At o] Al ol A& A4
A HAE FhHA dod Ayae AR T FHE LaFol 24 s fFEsta 27y BEY] #E A
Aee BdES 53 v-8S fEstdth oY AAe 4 AEdse] TAT weith vhEste] A83stc) v

A F AL o] FolAE T AT 4 FEFTS SAHA @Ak 54 FEATC] sx oldd F=

o= 7B glol FATFR-S ALE ol&ste A71H

£ 79
A9} e o RE ol oo pReke] 2xm ALY A4
e 71804 S AR} LN zmj =g 5

)

=
El
o
iy
A=)
it
=
ol
o
ull
&
ox
=2

54 9N 24 BT Pasn AL BEo| TG LIA ATE Bl AYLTHAL S
g SgeEa AYBNLNA WAT FARE AL Hold EARIAE FAE =G 2 FFEL A% 3
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7. Xt2 M2|

ZA ad+= NAE9 XFo](dmprovement Rate Difference; IRD)E AFgate]l BA3519TE IRDE 7|2 AT 24 O
ZF 3E Bgo] o2 UYrhiE ARZ, 24 AN 4 Hel 42 A v = A8 £2 Ui 3l
2+Z E THParker,

A, 7124 dAlA FEEA g Y FE IR @A F ARF FE Us @S W fge=
Vannest, & Davis, 2011). AF&% IRD Zko] 0.0~049% ©& a3 050~0.695 =7 A= a3 070 oS & 7
2 &) 43K Parker, Vannest, & Brown, 2009).

a8y IRDE= HIFE AR ARESH7] Wil Aax 71 48 A 583 2717 SEHeE =AY B
A ok olo]l B AFelMe ARR Ut S 2N SA Ao 8§EAS Bty dl Taw-UE 7
ARSI Taw-Ue 71249 BAFAS BA8T & A3, 71243 T4 A9 visE At T2 SAe 434
= Al AT F e BIEST SA AFo|THParker et al, 2011). & AFolME 712 FA SAS a3 A7)
£ singlecaseresearch.orgo| A A Fdl= Tau-U 22121 AX7]E o] &3l kS 4FE3tE Tauw-Ue - 194 +17}X] 9]
we 7Y, FFd B FA F SRPEo] IAHeE NAHJISTES ARFTE Taw-U o] 0.0~0.62& ¥ &
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<Table 5> Treatment Fidelity Checklist

Response
Phase Procedures
(Y/N)

1 Was prior instruction provided for the use of the self-checklist before starting the intervention?
5 During Response Interruption and Redirection (RIRD), was the redirection required up to three times depending on the

classroom  situation?
3 When the student engaged in vocal stereotypy for more than 5 seconds, was RIRD implemented immediately?
4 When the student followed the instruction without vocal stereotypy, was specific verbal praise provided?
5 When the student did not follow instructions, was an appropriate verbal or gestural prompt provided?
p When the student performed tasks without vocal stereotypy for 5 seconds, was the activity continued to maintain

engagement?
7 After completing the self-checklist, was the student encouraged to review his/her own recording?
8 Based on the self-checklist results, was the student provided with the selected reinforcement immediately?
9 Was video recording and observation conducted in a way that did not interfere with the student’s performance?

10. AR|H EfEE
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<Table 6> Mean and Range of Vocal Stereotypy (Unit: %)
Conditions Baseline Intervention Maintenance
mean mean mean
Settings (range) (range) (range)
70.7 22.2 13.9
Classroom
(61.7-75.0) (8.3-38.3) (10.0-16.7)
57.6 18.1 27.2
Vocational Training Room
(51.7-61.7) (8.3-26.7) (21.7-33.3)
63.3 14.6 222
Library
(46.7-75.0) (5.0-26.7) (16.7-31.7)
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<Table 7> Mean and Range of On-Task Behavior (Unit: %)

Conditions Baseline Intervention Maintenance
mean mean mean
Settings (range) (range) (range)
Classtoon 3.7 56.5 57.2
(0-6.7) (41.7-71.7) (53.3-60.0)
Vocational Training Room 65 172 28
(1.7-10.0) (36.4-70.0) (43.3-58.3)
Library 7.9 60.0 70.0
(1.7-11.7) (46.7-73.3) (65.0-73.3)
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