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An Exploratory Study on the Co-constructive Response to Intervention (PARTI) for

Supporting Emotional and Behavioral Disabilities in Elementary Inclusive Classrooms:

Focusing on the Application of a Korean Teacher Training Model
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This study explores the German Multi-Tiered System of Support (MTSS) framework, specifically the PARTI (Partizipation in Response-To-Intervention
digital) project, and proposes a Co-constructive Response to Intervention model tailored for Korean elementary school settings (K-PARTI)
along with practical teacher training strategies. To overcome traditional punitive disciplinary systems and the fragmentation of pull-out
practices, this study establishes an educational behavioral intervention framework grounded in general-special education teacher collaboration
linked to public curricula. By integrating the General Pedagogical Knowledge for Inclusive Teaching focusing on Social and Emotional
Learning (GPK-IT-SEL) spectrum, co-constructive cooperation, and three core theories of social participation, it designs a four-phase (Entry,
Implementation, Adjustment, Intensive) assessment-intervention cycle synchronized with the Korean elementary academic calendar and
grade-level professional learning communities to address the 1:N special education teacher ratio. Furthermore, to alleviate administrative
burdens and facilitate real-time multidisciplinary communication, the study puts forth concrete field-application strategies for a one-stop
digital platform (K-PARTI digital) integrating micro-learning modules, automated time-series progress plotting, and interactive reflection

spaces.
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Sruso] gejviele] FEuSodA FHuUFOE o] FFel wet duistul JWshgel] wixEo] WSS vk
- BEFN Sasidstd 2 A 9718t Y U A&H o2 FTtst

At Al g A =8ent ojhe), wA
AR FAB AEAEE HAA o 3t= A - w0 2t
AA - B FNTA S THEFAA A= o I 5 2EHAE AZEta Jon,
FEolu PAA Ado] FART wAHdEY H
2S5 5435k AThHwang, 2008).

ol g dwtmAte] 4lE]d Rty wal BAl9 oHgE Aoyt IekE dldo] ofm X AAIAQ] mSA 9
5 Aoty AA A AA obs B Hade oF sT%7t FAdE 2 ods FAYE ATl &8 3
HT 2 2980 NEHoE FHgel we AFE sk WAFE 9] T GAH ~Ed e WS
A3}l QATKNitz et al,, 2023). 53] 599 A% FduFdnklusion)®] FA%H el Wyl g o|Fu A Y=
do=Z Qlaf s W AojF - 317 o] o] AstEHA dRluALEe] =7le BA - AE 71 A
FEeT AgA Zdo] ts dAM Dt AdEjo]thPaal et al, 2015).
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Erusud A FAdE AgEAld m2d S5aE) ol T A AlEAde] wi Eot

A7 SdHo 7 Fad uYFT AL 10209H(11.9%)9] B HHA Y o HAAF o A7}

ANyEo g o3tE 7hsAo] =& A A7 EF 14,685W(17.1%)°] ol2E ASE HuFHULh &
ST HEL F - 2T DA% F - s DAIBI%ON BIs 2v) o] E=A YEhd

)9 AT R WA 27] apf A2" pEHo] Urht AFRAE H4FHOE SMYBHCh e al,

Eé]i

| 83t 2023 d FefstA ABsFA 7hol=giRle FRHFROY ol FTE T WEF AA 1
v, st ) AHA| A Aante 2 teA FAY A 2 A7 ol# e, wAE AjQle] sl
oF &= nFF 2EH 29} obEst] 1A4d thek Agld Aol oH3] A F
A3l ATHChoi et al,, 2025a). webA wAL 7HQ1Y] S|} Tk Q) Aol ofEs}
~

St Wi-o] A& Tt s AEd ¢ e 71803 53 " wAb A Aot A¥ =z A v

o] Ausith e Fel SFuBRE FA - AT 971E T w olshd - A% 4 mde] oJEele] Gl
£ zoshe AFA 8 AT 259 FehChoi e al, 20250, 53] A - AEAe] A D B Hgo] A
2547 oJta Auele] FEF JgEE 27 WAR F4H @K AYL e Fo AYEL AHH]
AtHLee, 2010; Jung, 2013). ATt @FINE AAE 1F, AW, WA 23k A 5 F2H0lL AUHI AFH
Al 2 &S Q. olgd W o3e #44% F7M

o
A Nad PHL AT A4 saEol &
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§ &/ A5 ST U BN - HSHOY NAS 9P BS PN FUYUSIHEART) B4 L BRY A 0¥ Xg wo

= WAL A - B 71 ARE 79t AY A5 02 s wtes Qo] HE, ARFor 97]
SHES A 7] FAY 718E A3 Y E7V AAE st FASORE olofAe oSS YEThHung,
2010).

olg gt AT AHHEZA FHY A A=H FWE FE7] A
(Kultusministerkonferenz, ©]8} KMK)+= 2024%d 129 HAl o2& &5
Ad #HA2 2 AHSATHKMEK, 2024). AP E KMK(0249)9] ¥
Entwicklung) 9§ S($-gluete] AA - PS5 oo s Fsly Eaos wge] ue} E83519 Al2)e 972 ol )
019] 71374 Aoz XFEsH TAE AZdoA Este] Fud AT otz ME|EH As5g Axmzm 7<H7§94
st Azbsk 9717F i &skE 7] A dal A o] AAA oy og5d Ad AA AlL"HES oFstE AS
mi}%oﬂﬁ a4 Add 7401@

tdoz o] Hgko] A3t ﬂﬂung, 2010, 2013). Olﬁif& i 2hof] X aﬂiﬂ%ﬂr ST AAE B3 2E A

A A7 Z=AE A Fs= \:]-57(] QA A (Multi-Tiered System of Support, ©]3} MTSS) 7|HFe] Z2|WH-2-5 & (Response
R S LY FAHH 5 A (Positive Behavior Support, ©]3} PBS)S] FHZ HILS &

23 joroZ AMR-Etal YThKim & Park, 2009; Jung, 2010). A9 HT FAF PR B3

A5 AT 7|8k FAlAl BEEEeA] oRE AEH R HAst, Ty ¢ dF TAE of ofsi, FAjl

HgshA] e SAES AS Brletd JidstE 1A' AL T ATste A

Jung, 2013).

HZ THelXE dvteta #Axgo] MTSS 7|wke] T4 Z WA US A8t 253 AT A, s
o g A - A S Fomgk E9E AFAte AddTESo] lgol EiE il §lthKang & Choi, 2025;
Kim, 2023; Na et al, 2018). F3dl, UuluAlo|A 3% 7|&E @ (Behavior Skills Training, ©]3} BST) 5 AAZHQ HE
AN Z2a8s AFHS o, wrkse] A A FHE AT 382 AEE WAIstele] FA A8
AEE FAte A7HKang & Son, 2026)= YWHehE FA4lo] A3 7154dS Wbzt AA 2 Al #AAE T4
2 55l @8 wAh a2E]a st dEY R A 5AF Fol f713Ql R Y AAE 7535

S AAS o, i Y AE TEo] FFE Erl opy of 143 g #
A7F feJu| st 7Hﬁ%°l ASH ¥k AtKKwon, 2017).

HAAMTSS)S] 194 g7 @9 FAA ‘F2 AT AY(Good Behavior Game, ©]3} GBG) I} 2T
M¥E 7}E(Daily Behavior Report Card, ©]3} DBRO)E AAHOZ 33t =<
29 T 7|2 AAE B 25 1-280d $17] AE] WelEs HolEE F
@ £A4% A% 197 GBG A& FA] FAZ o)A FYv|d AF M E3KTFE B -086, p < ODE AFAS
w297 DBRCO] 7] A& T3l Waldsy HA - AEH] A7) A FACIE7] EF -0.02, p < ODE
Yt o7 AFg vb AUTHNitz et al, 2023). °o]& S5 A ByZ oa siE FAstE =] Ado] 4

oA AAAR AFEHSE AJAY F US BAF= St

gt o]x ] MTSS 7WF FFFAY 4 A8 AR o|EF Bedel =4 BUiE
AA st wALEC] Q1S A B84E8T A3 Ve E) Atolole A
(Seo, 2010; Lee, 2009). LRIWALS} E40AL BT thE4 P Y AA e HaA ] 4
g -8k Ao B 39 =7 2 22399 vH], 53 94 JF e, AR SIS A AAFHA &
713 BE 58 o|fE AA| A3 JtesALe w$ A Hrbsta UthPark & Kang, 2024; Park, Choi, & Li, 2026;
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Lee, 2009).

oly 3 WAL B A JheAd A AT TA RIS A=Y ws E3HH Sl gt FuskA 24
32 EPS w) BAYSE F2F A $ ok dEE 5U9 BoE AF5HA AA - BF SFuSgA)
BAEASHE, AE953, AFAH sHHadel BEH A7l m=e] #H8HE - PFFo] 7§k PBIS 2
o] Ad #FF3Hd miwdolyt EF 3t Al=de] tiE wAlEe] A&A4S AT ve AH AFHE =
3l StThBroecher, 2015). B WAL 7HQle] @A oA 7= FHF HHztola 32 419 FFY A
(Handlungssicherheit) 7-ol W™, AX7FE2 B3t 93 Hojet 3¢ 5329 AN dod v 4248 B4
A3 FE3Hs el B tklangerfeld, et al, 2018). mEbA wALY] AF GEE Fol7] fsliA = JHQ1Y A
o)&ZF 7Rt 7 7+ Aldl 8938 (Kollegiale Beratung)®} 9% 723 ulA S AA QA A& AP A|2EHo] stu Y

oA A|xslE ojof FTHLangerfeldt, et al., 2018).

olela 4] ARst A e BAe wAND & A4e Gan 2AH AY AAANE s damo
2 duturbe BEF s gy Al Aol ey PBS EFoluh 7AIAQ vlolE Zvk A 7ol ik Ay
A2 REFIL, BLTARE AU BETA AN0] ARA] Aot T WA AES e o BAS Aol
& FA I AAM - ATFNE AT WANY FRHWSZH Ayt W53} X 2(General Pedagogical Knowledge-Inclusive
Teaching-Social and Emotional Learning, ©]3} GPK-IT-SEL)' 9] ZAx}7} 2HAISITHKIm, 2014). TE3F & 2] I AHEYE oy} o
M 9 SRTANE 9A 238 9F FAR B4S AR 159 At LY AR 58 olfz A )
SRS B Hrksta o, SFuAte IvtuAbete] | JE@ )Y 933 oHES 7P Ay
3}a ATHKim, Na & Kim, 2013). @A 8tal @7Fe] Wee e HEZ4H, ARSIAASEFEED, 978 A 5

Fol Wel +o et fAAoR ARHA BaL o6 4o

Rer 24 DA EE Aok 3 Ak SRS AR
GEARY S AR 49 B AN AR BAH P2 SeldE 04 FA7 aTse 099 o
B A% FF tdo] FEAHSE EIbssith
ve] A A4 Awle] e, RIVE B4 oMES Yol sk AAe Axdoz A e wd
< o 7 kU

1 SA ARES FRE AR 723 S ey #e

s}

A

(

5 stu BelAl AT JUS wgos 47
2 9% AN A2, FA A% A WA Fuksofol FrhKim, 2015). Te @A) S SHaE BN
A

9

Folzl PBS B FAAF
o, A A 9445
A BT Aol AUHoz vwFg HAo|Tdee & Back, 2024). AAZ w|=2 stuatde] FAHA PFA L
(School-Wide Positive Behavior Support, ©]3} SWPBS) R8-S ZU x53stnl &R Q=A|7)7] 3] 28 S st=
52 913 FW|(Fir fiir gemeinsames Lernen) ZZ A Eo|| w2, t}E3)l - o]F v HE &

7] 93 S E H 238yd =79 u|EF F7MABedeutungsiquivalenz) S ZA3IL AojF AFo] A3HH Sl Ay
<= 9l ‘METACOM A|Z+2] ZET3/8 AN A JAG(AAC) A 2FS F qra o] =t Egke¢wt 7|9k A
O|(Trauma-Informed Care) ¥2& Agsls & Hugh 314 A3} HAAE A & wAME] F8&&¢ A3 714
S A AEse 948 2E9S $HEITHPaal et al, 2015).

A% B ATE 0% swessh A 9% A5 9 Sua wEstel dAE IR 2o A ne-un
ASRINDS E3 wAY A% F5 FAZ FHL 2338 =AU PARTI(Partizipation in Response-To-Intervention
digital) ZEAE O] ;A 7|AS v|HF o FE T3 AF IFTHBartling et al., 2021: Grosche et al, 2021). Uo}7} o=
g 258t LN Surb wiA] @4, Ak, wd AEH SFEEAEEs) Qe aela w7 2H Y

PEFA ARND G 3A7 §RFORA Y Fuso] HAF 544 F5Y FF 74 FANIEY
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(K-PARTDS 7<¢F 2 7fdkstar 7 A3 ZAdas A|<ks= d) A7te] B2 o] QtKChoi et al., 2025a).
2. 97 2H|

B A7 545 24s] A AT FAHA d7EAs v 2ok

A, vl=r SWPBSS} FHEE 5 PARTI ZRHEQ] o] 27 wlZ(GPKIT-SEL A2 ~HER, 35 744 ¥4
AA, Fod B 3t o]B)3 48 wAL A ZF Y A 54 FAAATR

A, @7 254 1N I 7x, FALY, ARH dEFEARELY) AzeE g FaY ¥ A
Z AL 3(K-PARTDS] TF=7 Atk Alo]Zx d&Ez 8 o uole Zojolrp

AR, drtwArel Sl )i oekAE JE7E 3

g YA A &% ZHFK-PARTI digita)e] -4 4]
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1. 8N - ASHOHE ot WALe| Stusd Udt WESH X|A(GPK-1T-SEL)

FHns 850 4 - d4oz duEel gt ARl RTHE B4 A @ 2R wsE Roldt
= YutwAbe] w3} g K] 2](Pedagogical Content Knowledge: PCK)o|u} E411A}2]

Wel o) B4 24 ANoE Fesel TEH VAL L Gk oleld oW WEA TR A
=5817] Aall AT FLS HIRT #Y SHuS e EE st BHF S 2 ALEE FoE =R
‘ESWSA YUk w88t X 2)(General Pedagogical Knowledge for Inclusive Teaching: GPK-ITY 7|dol] FE3ta Aot
(Gottfried et al., 2021; Konig et al., 2017). £3] 25 E3eF WA 4+ ¥8l3Y -5 (Unterrichesstorungen) 3} 2] & 3}
ADEL wole A/ISHIE EIHeE FEa] FANE of GRRITY 39 Felezn A - AEHY B
AF3] - A A4 8F(Social and Emotional Learning)S TFFE ‘GPK-IT-SEL’ X&) »~ZlE& o] o] Af=Z ot}

GPK-IT-SEL-& AHtwAlZE X AAA 2p¢o] HAZA s+3F ] X 2)(General Pedagogical Knowledge: GPK)¥} E4=
A} A BIAA A s BEEA 2 B - 5408 Adndusive Teaching: 0] §71402 2gE §
4 A A AA Ol thGorefied ec al, 2021). WAL S BAGNA AA - ALA WD AUS A WAL A4 23]
EL 59 d&AE Fx3tdH

AR, st AAE HFe® she BAZ AATer DA wrbe 3AH S5 29171 24, A1 A3 719
s 7 9, 2 BRA AL - AT DS Qg dE 57389 AAS ZEFolol . =4, EE A
Agre g o7 Ao AE Hole AAA 971 ' ATF A(Tier 29X = AAIA] B8 418 (Screening)
2 usdd dF HrE 28 243tE AR A Vs algRel gk Aol aFrETh A, HA - S
At AY S5 $713F5S el EsHY 2(Tier 3)9l A= 71535 % 7HFunctional Behavior Assessment, ©]
s tBA)S] Relol Fwke HUAR B4, ADE A%, Teln 9 AdE wUHZe] B wwe] ARE A
g gHelor Bk

ARHen GPKITSEL A4 ¥ EQe Awbilsh S+t ol & Pue] g deo] sl &
AN - AE S aRHo TEE) A F FA) 45 Rxn FHelcr she WA ARH s)%o]
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Ego] shute] FYPE WolM f71A0w 29ehn Gakd & gl PR FA7} vhasolo} gk

d

2 BYUH MR 35 AN WA 33 20| H2CHY b

EAQAAMISY ¥ FAVSLARID] Aurshn BN AA AW Aol IAR 3 A% A
Sha w9l Alzdo R ey 9is) AAlEolor @ A4 Fole B A e AYH ARAolh e Fu)
9o BFas Aol Awkmash Sy WY PAS Avny, F2 945 Jus

=
Aol A& ARl EFuAbA ddstal dutuAle g AA S s dEete 7IAA - 9 244 29 T
Z(Pull-ourell MEH e 47} kol thBartling et al, 2021; Choi et al, 2025a). ©]2}3 B4 A AA = W
Ab zbe] BolA] @b e EE dHolE Jue A% b5 FA9 58S dAAIE P4 Fuow
A & F THBartling et al., 2021).

olelat A . Z7H wAS I Js) B Al =dskud s 94 AXE 2o ey A8}
HY o|2A ZxHe FF TAAF FH(Kokonstruktive Kooperation)©] THGrasel et al., 2006; Bartling et al., 2021).

of
Jo e

=
h
Huber(2015)& 8 A] - 33 Ao AL A3 HUwAF AN THA o] ohd AntwAl, EFuAL Sl AL

X
B, S AP e

N
-

7149 gHEr 2 245t o AT uvt ess 43T g Est
g oA wAMES Ted] FREQI Ao olFS FEEE Flo] ol £ AT 128 ol ofF9 s F
ool el s S HAAeRE HAS= AR W5 W A(Direct Behavior Rating, ©]3} DBRIY -2 A2 5 3

SETE 28t F71H doly s JHFHsoF dthHuber, 2015). HIoJHE "IHE FA FTHE=S HAskaL
A 2Ask= oIy 7k oAbddy 727 FHE W vEs E43 Ad 720 AYs sl=a

T4 8o =2 4 ATHHuber, 2015; KMK, 2024).

<Table 1> Levels of Co-teacher Collaboration and Their Application in Emotional and Behavioral Support

Level of Cooperation Key Characteristics Aspects of Emotional and Behavioral Support in Inclusive Classrooms
Level 1: Simple Loose linkage, one-way sharing Special education teachers pass disability diagnostic documents
Information Exchange of materials and information or simple behavior histories to general education teachers

General education teachers conduct class instruction,

Level 2: Mechanical Division of roles, independent ) i )
o o ) ) while at-risk students are pull-out and mediated separately
Division of Labor execution in respective domains ) ) i
in the special education classroom (resource room).
Level 3: Co-constructive Shared goals, knowledge fusion, General and special education teachers form a team to co-design
Collaboration mutual reflection and implementation classroom rules and cross-validate intervention data in real time

T q—

a7 e BETA AE7F F4 AABCBA, QBA, KBA 5)= FE Ag7|Ho
B
o =

FE A 2l AFH o] o] TS Fu A
o
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4 %/ A5 STUT U IM - BSTOY NYS AT TS THX SAUUSDTHPART) M L $IY @4 2y NS wol

G, ol WA} o] 2B F gl 3

| LA AHA Y5 A 2(Handlungswissen)2] FAJ 0 & o]o] R
(Bartling et al., 2021). & YRInAL] BAHA stz3749 o

a HGPK)Z Suite] s} AlegA Dol F3st
olghs AEISHY @A <t fr1Hor AT o HlEs Fag W Fshs £E TF
[}

olg] 7|8k MFAo] AHH 4 ATHChoi et al., 2025a).

g el A v HEH SWBs B, o8 f¥H W m@HoE £Y% SY PART B, Teln
S FURE BIY KN B9 AR AE WD R E4HE A A $20) FY 299 9
Wgo] ARF BAS Asior AT Y BelFu) v

&
o elEstel mAte] A& AFAY W 5 PARTI 2L o}
3% TAA Fde THow fwASEAA B AeEArt g o g TESATBarding e al,
2021; Grosche et al, 2021). ¥ 9] 33 K-PARTI & =9 T4 gYIYS $8351E ESnA)Y
LN 92 @47 anf AEE SEEEAEEs), 181 We ZU2 2 283 AY PESAAAME Qxets
A

2 3
=] [ o
A7140 A5 544 20 BN ¥ AR TR 37 2P| P2 ol HE <Table 2>9} 2k

o gela Wk wA

oo M ore
QL
oot
1
==
MM
:‘é
4r

<Table 2> Paradigm Comparison of Multi-Tiered Behavioral Support Models Across the US, Germany, and Korea

Elements US Model(SWPBS/MTSS) German Model(PARTI) Korean Model(K-PARTI, Proposed)
Behavior modification,
Phiosophical Participation guarantee, ecological Classroom inclusion, curriculum-linked
Standardized school rules,
Orientation instruction-assessment integration(RTI) educational behavioral intervention

external token economy

Core Collaboration Top-down leadership team & Co-constructive partnership(General-Special Grade-level cluster PLC(Internal)+
System external behavior analysts(BCBA) Ed.)+School social workers & psychologists Wee Class & District Behavior Teams(External)
Specialist resident & full-time Equal placement of general and Diffentiated cluster matching reflecting
Staffing Reality
behavioral coach system special education teachers 1:N special education teacher ration
SWIS-based centralized Moodle-based online teacher training K-PARTI digital: 30-sec mobile DBRC,
Data & Platform
post-incident behavior tracking platform(parti-projekt.de) real-time plotting & interactive reflection room

3. 71 Hol E¥E 2[¢ 30 O|2X FHAe L8t 8l EnAtel g
052 SANSEEQ PARTI 22310 T2 AP GA - F& f71sH e ded 23 wAE 9ol
St L3 2 2 S A 141011/\194 ST FFod(Participation) S HAFsh= H ATHBartling ec al, 2021). °]E &3
= =13
kS

Fante) etAlE q8e A S8 B mEe Asdes 2 SRass 9

) A 7+ A= ©]& (Intergroup Contact Theory)

Allport(1959)9] F& I+ HE o]82 o]dAQl F o] dd] T3 3ol EEH o2 EAse A
Aol ARV} sjAEA Fon, thFe A9, T5 H3E, YA F5AE, AR AxF Aol
zo] =2 w HZA TAAR] WA I AFEH Ffol olFojXtka ok

WALS] 93k JWtuabet B¢t S WAl @8 1(Co-teaching/Team-teaching) & 215 4
oA thEAA RdEgS AASor gty wAF "ol tiEgt SRIAIEA FYES olie EES B o, gusilE
Tk A - BE 7S A AlMdo] oid St FEA S tEst AU E &5 Eth

rlr rf
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2) A3)7A 714 Ad 29 (Social Skills Deficit Model)

Gresham(1986) 9] AMSA 7|& A3 Ede AA - A5 71889 F28 P55 193 749 Wi 843
Agto] ofd, 54 AN Q7= AAS A A dqF Ve BA & g5 - FY AFe = gt S,
% w3t &9 v 2 PAgoz st2 Mot &= thik(nstructional Target)©| T},

wALe] g&: T WA= QUISHOAl @7 E = ®F okl ES FAlFHo R ul2A Ao, o|F g7 HAA F

ATF A¥A gAFo R 7t2X)7] %t FA A g5 I s AY 5 T AASCr st &
FuARE dijtllEs wg 7S AlFsta, dituibe olE AA g A UldA FXsta A ¢ UEE &

4. m5d 87¢ TxFE 9L Yeo,

rlo

i)
rigt

El
tlo

3) A}8]ZF FZE 9] & (Social Reference Theory)

A3H Gz olge obgol WAL e A 4%e BT ), Aol Ak Aot AR
el AAH wgs A= Fxste] Ae 5 Brg 2YBhE AAUZES 2P DHGpilles, Hagen &
Hennemann, 2019). 8817 WolA wAE 44 - % 47150408 theke QASURSL dustisol o o

< Bk AU 71Ee] Ak

astel g o

[-'E
El
S
©
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<Table 3> Comparison of the Traditional Assessment-Instruction Model and the PARTI Integrated System

Elements Traditional Model PARTI System
Purpose of Assessment Eligibility & Classification / Reactive Evaluating Intervention Responsiveness / Formative
Core Tools Standardized Norm-referenced Tests Daily Behavior Report Cards, DBR-Direct, Behavior Contracts
Teacher Roles Functional Fragmentation Collaborative Data Collection & Joint Decision-making
Basis for Decisions Subjective Impression or Intuition Longitudinally Accumulated Objective Time-series Data
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<Table 4> Structure and Core Contents of the 4-Stage In-service Teacher Training Model

Training Stage Target & Level Core Practice Contents (Practical Toolkit) Academic & Practical Significance
s General-Special Education - Sharing the inclusive didactics framework Establishing a co-constructive
tage 1
g Teacher Collaboration - Sharing the understanding of the RTI system and collaboration partnership and
(Grundlagen)
(Foundation Building) multi-tiered support philosophical alignment

Designing the Class-wide Positive Behavior Game ) ) )
Preventing classroom disruptions and

Stage 2 Class-wide (KKS) B )
; i ) o - ) externalizing behavior problems through
(Universal) (Tier 1 Prevention) - Establishing classroom rules and positive reinforcement ] ] )
proactive environment structuring
systems
s 3 Early Screening - Integrated Teacher Report Form (ITRF) Multi-source-based data collection and
tage
of At-risk Students - Direct Behavior Rating (formative evaluation) eliminating errors from
(Diagnostik)
(Formative Assessment) mechanism subjective diagnostic bias
s 4 Intensiv Support for - Daily Behavior Report Cards (DBRC) and behavior Adjusting intervention intensity and
tage
a ) High-risk Students contracts providing individualized support through
ntensiv
(Tier 2 & Tier 3) - Multidisciplinary Tier 3 collaborative feedback system data-based decision making
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<Table 5> K-PARTI Co-teaching Model Considering 1:N Staffing Structures

Role of the General Education Role of the Special Education
Stage I:N Staffing Operational Structure
Teacher(GPK) Teacher(IT)

Tier 1: Leading core instruction, Grade-level cluster consultation, 1:N Grade-level Cluster
Universal Support executing class-wide proactive rules co-designing class game(KKS) PLC(Consultation & Block Co-teaching)
Tier 2: Daily DBRC scoring, Analyzing DBR time-series data, Targeted Classroom Partnership
Targeted Support applying daily positive reinforcement providing group coaching (Focused Support for 2~3 At-risk Classes)
Tier 3: Executing intensive behavior Leading FBA & BIP design, 1:1 Intensive Team +
Intensive Support contracts in daily routines linking with multidisciplinary teams External Behavior Support Teams
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[Mar ~ Apr: Entry & Screening Phase} } [Apr ~ Jun: Primary Implementation (Tier 1)}
(Establishing General-Special Ed. Partnerships) (Class-wide Implementation of ‘KKS’ Game)
(Multi-source-based Universal ‘ITRF’ Screening) (Applying Co-teaching/Team-teaching Models)

| (End of 1st Semester / Summer Vacation)

v
{Sep ~ Dec: Secondary Intensive (Tier 2 = Tier 3)} ————— {Jul ~ Aug: Dara Adjustment & RTI Decision}
([Tier 2} Operating Linked ‘DBRC’ System) (Screening Tier 1 Non-responsive Students)
([Tier 2} ‘DBR’ Time-series Progress Monitoring) (Designing Direct Behavior Rating Protocols)
([Tier 3} Conducting ‘FBA’ & Functional Analysis) (Validating Contextual Fit for Advanced Tiers)

([Tier 3} Activating Multidisciplinary Feedback)

<Figure 1> K-PARTI Assessment-Intervention Cycle Across the Elementary School Academic Calendar
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[ General Ed. Teacher’s Tablet } — > [ Central Cloud Server }
(30-Second DBRC Rating Right After Class) (Tier 1: Real-time Data Collection & Auto Time-Series Plotting)
|
| (Real-time Auto-Plotting & Dashboard Sync)
v
[ Special Ed. Teacher’s PC / Mobile }
(Tier 2: Progress Monitoring & Formative Reflection)
|
| (Upon Persistent Low-Responsiveness/Data Downtrend)
v
[ Multidisciplinary Reflection Room }
(Tier 3: FBA Mechanism & Collaborative Feedback)
<Figure 2> Real-time Data Flow and Device Connectivity of the K-PARTI Digital Platform
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