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Expanding the Scope of Analysis and Reorienting Implementation Systems in

School-Based Behavioral Support: Establishing Educational Behavioral Intervention
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This conceptual paper begins with the problem that when school-based behavioral intervention is organized primarily around student problem behavior
and behavior intervention plans, actual instruction, curriculum, teacher behavior, and school implementation systems may become disconnected from
analysis and intervention. By reviewing the behavior-analytic tradition of teaching and the development of special education policy and the
behavior-analytic professional system in Korea, the paper examines how the analytic framework and implementation system of school-based behavioral
support need to shift. On this basis, it articulates Educational Behavioral Intervention as a school-based behavior-analytic conceptual framework.
Educational Behavioral Intervention analyzes and adjusts functional relations among student responses, teacher behavior, instructional tasks, and
consequences within the curriculum and everyday school life. It seeks not only to prevent and reduce problem behavior but also to teach repertoires
required for learning, communication, self-management, and participation, while enabling teachers and schools to revise intervention and instruction
according to students’ actual responses. The framework shifts the focus of analysis from student problem behavior to instructional contingencies, the
focus of outcomes from behavior reduction to the development of educationally meaningful repertoires and participation, the focus of professional
support from plans produced by external specialists to performance retained within the school, and interprofessional relations from jurisdictional
competition to role alignment. To specify this framework, the paper presents six core principles, seven case-level criteria, role alignment, and a
multilevel cyclical model, and clarifies its relations with school-based ABA, FBA/BIP, PBS/PBIS, and SST/CABAS®. It concludes by examining the
scope and limitations of the concept and proposing research priorities concerning instructional contingencies, teacher performance, student outcomes,
and systems for delivering professional support. The value of Educational Behavioral Intervention lies not in adding a new treatment package, but in

enabling behavior-analytic expertise to be enacted through sustainable teacher and school practices that improve students’ learning and participation.
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“BAGF] NN AT, PEFAE o T Bel® Wre) Aulzz 2Nl dRo] Fola
o AFe) el oldth stwold shle sAlE AXWD wAle] ANek o) wgall, 1 whgol] Hu2t
23e ARach BAlel BT AN £A, BeoIFe NE, Rl WA, duel SA43 A, wAe £
o WS SAY BEF shrol FANT FATE 27o] Bk AR St BEEAS] BAULE SAe EA
Faolwt ggshd, 1 dso] WA FAEe FHY e BAVE 400 AlLfd 5 Utk AFEAC] ALE]
Aoz 8% PeS AT 7IeH BA HollM Bt NgAem AA Aol a3 olal AwtslE = W3t
£ a7 gohe HolA Su A FTA JA FAAFTH F4 FAE A FAA Folok FrhBaer, Wolf &
Risley, 1968).

7157 3353 7HFunctional Behavior Assessment, FBA)2} 85| A &l(Behavior Intervention Plan, BIP)S &A||8 =S &
wel 47, o), Fol B0z BUSA B, WES FASHE 844 Dol =A% FANES ke
oA stnl FFA|Ye] F A3k A o|tiHanley, Iwata & McCord, 2003; Iwata et al, 1994). 121} 7]5H o2 EII3H
M Aoz Aug Al o] EAGTs ARATteE AAH] PN FEsa A|EF Q] AdYo] BHAH
£ AL oltiCodding et al., 2005; Noell et al., 2000). BIPo| A3PALA A, A= we &4 Heko) £33
ol YEFE FAle) BAAT AN A, wake) B8 AR B0 % 0RFR, Ause dulaan $97)
F(mastery criterion)©] BEFX|A] FETHH AFTAE FH HrtE FAE EE = UTHGreer & McDonough, 1999;
Kern et al., 1994). €3] BIP7} 7|8 3}35 A &(Individualized Education Plan, IEP) % w239} WHAH o 2 Zx)5}a,
Aol st gl B3 SAAEI FAY 1A, F4, T2 A AMHA devhd T} wsAEe
HE gE JNERAAR A5S + Uk

shw AEEAe) E OB BAE AR Aujd REuc A2 o2 ARds Age] s ckgtel ofYA W
93 AdsEslel gtk 9% ERAAIG ABARE BRA 5HsL AN, feH Bes 9EH o
Aol Q3 71&d HAEAES A& 4 UTKSellers, Alai-Rosales & MacDonald, 2016; Turner, Fischer & Luiselli, 2016).
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by ZAggol] A3 ATS ZEA|NE 1 A9t ® PR ARAS Bt B e ok 94 EAe
olf st 7lEo] A AFelA BAME Aths AR AATE ofdnh A EAle VEA 9, wsd 2%, A4
A, 2AA AL A Ui AR5 ddste dTH A=FF AAE BHSI UTKFixsen et al, 2005;

Greer, 1994).
olg3t BA A7 9 AT HEIY] BRAS BAEA Gl A3 A7) s 2ASE, o8y W
ol9] MY 7PsAe] Y AT, A VJEEMe] WA AL /|2 ZA7F vkER o7 Aget Abd
oo devte) AR el %‘J%Z‘IC’J Hrtel ZA7F 948 4 ThHanley ec al, 2003; Iwata et al,
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Skinner(1969)% A4S AP} S Q= 8-S Agshs BFo] ohiel, Shio] FAWES AT £AL ol
S 7 wgo] Add AnE AT, o] S mWe e w4E 24N YT KLY Kellex1968)9] )

213} WA Al(Personalized System of Instruction, PSDE StFAte] A F3, 5 - S27V|F, =244 =yl 7491
o

RS e T4 Tk o] AFelA uAbe] A AWS gol sk vl A ¥k o] wkgE 7]
£ AFstaL, 2 vkl A3 g, 3] Wl wet £HS s d Atk

55 B insructional contingenepy® SAPE A, A4, R, S5 2o wps9E ABsa, 4ol ol
sk, 2wkl wet WA A3l eFd, e ke v AAE AFse 7153 BAE LI Greer

McDonough(1999)7}F AEEH learn unit: wAFS] w4=713], SRS wALS] $&A0E shte] usdefz &
o] BAE A BAHT AP DT D leamn wnico] FwAAL A FUT LAV Fe ohg)
A 9] dolr, te A dHEY, TV, et AddH e B stue] 2HH AE A duEo}
ok gk

Greer(1991)7} A A1SF A& FH8FrlZ A o] nlAKteacher as strategic scientist)= 3PFF4 o]|E2F I3 AAY A+4
BE £l MBS FoA SET. WA HEH 140 WelB AR S AP A8, 998
(75} A= AL IS ) G 2 A T A D I 5
ojof gtk W E AWet= A, AYE AAE A dysh= A, Y kgl wEt o]F FHs= A MR

@aslo) gAY g Fae ok

Greer(1991), Greer & McDonough(1999), Keller(1968), Skinner(1968) 5] ﬂ]/\lf& IFE vgEE #HLe FEE=A9
FEE UNE T & #YS A BA gtk A9 AA S 9T e A dolx, W 4T E, BFEES F
7, AREgel tist AAd 2 e AT A5 dATHy B od, FAE Eeoly F4S 8343}
= WS 72 XE A BUAE ¢F DtCarr & Durand, 1985; Weeks & Gaylord-Ross, 1981). #}A] 9] o] E o} A A
AE 2Fsta Fast Agries 712X, B 8oy A Fort ZAGEREY o f3 A dash
T80y FAoZ oJojARE £ 2US vHrojok SHTKKern et al,, 1994).
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o] o dFS vhre d Ak F, ol 7|¥F W(data-driven instruction)= EHX O 2 A o] whHg-of] WI7HalA
ZFA &= n4(student-driven/student responsive instruction)©|C}. dtA o] WFS-S- Y|Esl1 = E FASlUTtE, olE
2% WA, £7, 0RSA, ABHEAS wEA @ton AEsde 394 7120 oE 4+ Ath Keohane &
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ZA3te P ErZ GEole= B4 7]W(technique, tactic)®] oY}, Fo] SEHIL FA T

golth. F83 ARE FHE AT AW/} ohleh G4 | Yo | At Hup=y 1 At olF
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52 oA PR Yerlol Ao BEE 1 Hol a1 AEo] AAZ A% W gAEE F Aew
UG 5 Arkskinner, 1953). WL EADE AF BA7 FUAAL 49 AFH g, 5D 0P A
2o wEAoE Huel BABFC] FAUG, St =g BAglel BAWES 5T 9e 5 2ckHanky

et al., 2003; Iwata et al., 1994;).
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@ st J HERA AEAZ, @ AL wAEde] wholaks Al WMol AAFTE <Table 1> o]
AT G LA FQoN A3

<Table 1> Dual Developmental Trajectories of Special Education Policy and the Behavior-Analytic Professional System in Korea

Development of the Behavior-Analytic ~ Remaining Challenges from the Perspective
Period Developments in Special Education Policy
Professional System of Educational Behavioral Intervention

Expansion  of  educational  opportunities,  Discussions  on  education and  Clarifying  the relationship  between
Before the  therapeutic support, and access to services credentialing standards for behavior-  therapeutic and welfare services, the
mid-2010s treatment personnel and the need for  school curriculum, and teachers’ roles

public quality assurance

The Fifth Five-Year Plan for Special Education = Development of PBS models reflecting  Specifying how policy goals lead to
Development formally identified the training  the organizational context of Korean  changes in instructional tasks, teacher

2017-2020  of behavior  support  specialists,  positive  special schools and expansion of  behavior, and student responses in actual
behavior support, and the improvement of  preventive, school-wide support classrooms

inclusive education as national policy priorities

Expansion of training programs provided by  Expansion of policy analyses on  Distinguishing and  connecting  the

metropolitan  and  provincial  offices of  behavioral support and discussions of existence of teams, documents, and

021202 education; behavioral intervention guidelines  the  ethics,  accountability,  and  professional personnel with the quality of
021-2023 and the Sixth Five-Year Plan further specified  supervision of behavior analysts actual implementation

individualized support, the roles of support

centers, and formal school procedures

Discussions on standardizing the preparation  Accumulation of  research on  Extending the evidence base beyond
2024.202 and  operational  system for  behavioral  competency-based training, performance  course completion and expert consensus

202 intervention specialist teachers feedback, supervision, and school-based  to actual teacher performance, student
professional roles outcomes, and long-term maintenance

% Note. Policy documents indicate how behavioral support has developed into an official responsibility of national and local education authorities and
describe the direction of the relevant service-delivery system. They should not be interpreted as evidence of the effectiveness of interventions, training
programs, or system implementation. The final column represents the conceptual analysis proposed in this study. Representative sources include Choi et
al. (2025); Choi et al. (2025); Ministry of Education (2017, 2023a, 2023b, 2025); Park (2014, 2020, 2022); Park et al. (2023); Song and Choi
(2024); Song, Choi, and Lee (2025); and Song, Choi, and Park (2025).
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HAZ AN STAL BT B9 39 ATADL AR Al LSS Minsary of Bdcaion, 2017, 9
£ NS YBAU] A wAt REAY AH BAT Wol Sush wgPgrlwe] AYAer & o=
oS ujsitt ae AARA Y FA5e) stwe] A FPL FUSIA] &t Choi & Song(2022)9] F-A] <)
A TS B S5ug Wdshe B_L:_Oﬂ W) Assl BA wobE ddolgldh Fae] Wadd tig S}
AA e WMalg HlE o]olA A= Ygitls olu)

P SeuSsEA syid A2 e ZRke Bed Eens, FRuS 3 4 Ui, nd AEA
I ESuSAYAE Y IS 7425 CHMinistry of Education, 2023b). A6} A8 7)|Z2AT7e} A FoT ZA}
MNE FFuSF 4, 3 BEE A9, wdY AFAAY usHY G AR 2] olEe FARE JER
(Choi et al., 2021; Choi & Kim, 2023). Ministry of Education(20232)2] o 8}A 524 7lol=glel | & PEZAE

[

Ao} 257 ABAT LAA B3 @7k AL, G, Aa, 159 AR Pz ANHATGE BoA 9w} 9l
o ther GEALAY T4, FBASH BIPe] A4, Ald|slele] Mo s A4 Fgie] B, AA|, wgE, LFS

B3} Fezde] weta 2 St gl 38 AR AAE FY 5 AAW, 7154 BAF wrad,

=
A=us Aud 2AT 4 $E¢ 4% FAHAE Feck

2. dSKE AHO|M st 7|H ASEA HEHA=

ZUY FEEA AEH BE 27 =9t PEAE Ev PN Aux AT9Ee] A48, usE, A
SAZ A BEle BeAS FAHoE o]FojH Tk Pak014)S I HEAE BH 18 FAGAA L oleh A
T FAE EAEA, o)F =o' Aulz B9, AFVEH HHd 818 FASEle WEe R oloHH ¢
= FE5TA AEE ANl Aoy 7HE VFe] A ¢4a, F5E Ve wet Slsta #EsE e 2
olitt HAEAste] MAAE AAHY olFans A3l A &7, AEH A, VAT Aulx A g
T2 g2e Beko g Yotk Pak er al(2023) 3= FFEAAEILY] ST ALS '811 AEA 97, 7H°L
AHO} 7|5, AMuH|= o]&xte] g, FA fHHIA B AF&EEE AEF 49 F4e AT o] &
oA HEAL BN AAS Bista Jevtlwt A g ofd 9o Mul=E l‘%‘ DA AT 5
<A #dstar, Axle AE Q1AEH, Bad FHuAS ekal, Auls Ayl wel guy Adgs A &
J=7 ZET

o
Kl
N
o

sAA AL B3 T A= FeTAY BAFES N L
S5t} Choi, Kim & Kang(2017)2 3h=r E<=stue] 222 wahe 133t 34 P52 S A3,
Park(2020)2 917184 A LS ARE dlSolA diidelan tEAl guxtd AAZ A dads
Park(2022)9] AAEN M T B 78k XY, AXAY, B2 A9, LGAA S} AL A

o} o] PBS/PBIS7} wgut StWAAIE GFA agtths 5eo] o), StwAAIZE AA sde A, wAlE, ot
ARrES oA WSATI=7E O AFA SR FRlsjof stk AAE FXth

—

FEEA AEAAF gdue] T4 AR FUsHA a4tk AEAFAL 938% wg 2 AE5H &Y71FS 2F
5 BoE & YA, S wsIPgolv wH e (el B3 PFH AFe A os FofsiA geth v
WAL S w5 A RS Adre ARde] adk V)eEAold AEH fHds SHHeR £YY
dFs HASAE @tk o] Aole AAod A9 $4& 7= AV o, A € AEdsn 98E
StaL tell A ojgAl AZAT AATE] Aotk
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Qa2 Aokl Song et al(2025)L Ak £9 o]F o] wAl W A B} o] ATEe gy A
AAs= AT ZES A gut o] A7F wAL =3, Ao

e BEL davlsh Puyel § edow
TR, AEFA ol g2 olsl, AR £ - A - B8, JAEH P, WFA AW, 247 A4,
A ARG AT A ASFHTHChoi et al, 2025). T3 FFZA] AZWALE A st A A FAS A
Al @48 91, FREAY FUS Adela st BEALAAE 24 % A4 e
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4 HE wFHHAZAA Fsol s oS EIF Bast Aok

V. S 953 24 89 g EADFIAN aFaByos

AEAAZE ddEATL M e TA7E 24 T4 ol 7IsHez 3
AL B7= HAZE ST FEEAe] Adoe] stae] AL, VST dFEFeRE FASEE Ago
A AE-g o AR TIsdAE S5k BYstr] R Ak AR dedtE 7] et &, st
bl o] qFEA o] 7IEdeete] ARG VeF HAs FHoE THeE 7]EA FEf(technical drifo’oll 2
3tAl E= Zlo]TthHayes, Rincover & Solnick, 1980). 35| RWIE9} 7%, FBASE BIPS| Mg of i Al#| 3] 349 4
g AZAEe st AR FA9 duES FHe d dadt Agoltk gt o3 Akt £X47F FF
A Tl HH o] AAlR Hele= A, wAake] AA9t £, w7139} FEAv= B Fristd

4 9
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A5 oIE BEFAVL ALHOL S A AN YA LAVE, B LA o AL A
O BETA TUOL JE A AE KA AT WYL 4w FETA A9 Fw B, ¢
RS S SAGEAN DHHRACT SAR FE oI9S AN

Stul YA NEH S22 E% B39 7eH BAIE 4] As vidE 715, A4, AApE 258 £
Y

Hol WA AV, PE SR ofet Y=, A AEA FAHelor & ANEL, wAle S
el 228 2AL R ORA Zabl HE AR JRlATh ol BAYAE S8BFEA] wed A

X

2] H-gol o} 71sH Al gk E43 JNdA AALS 78 stvhe YHBaer, Wolf & Risley, 1968), 3
FEAel 7Rty ddnT V& e FHOE NG F UAvhe J1EH EfRechnical drifyo] I I
(Hayes et al., 1980), Z1&]3L Stul 7|8k FX AGE Hxpe} AA AgS et gllsjof sitte AdTAE
ATtol] =7 3FHFiske, 2008; Mclntyre et al., 2007).

ok o]8$k S4F FBA/BIPY PBS/PBISO| E#f SHAZ Holxe ¢k "ot 7|5E
Fej7t ole}t BF S AR o A SAE AARIEE A s
29 N2 JAIAE HHEF S AL AAS I TKIwata et al,, 1994; Carr & Durand, 1985). #A|¢} WS4 4
A% 71 719k A9 A 247 @ 4 AthKern ec al, 1994). PBS/PBIS JA] o, &Fo] A, AF3]Z B =
gAY} guAAe] WS PP Mo EE8] YTHCarr et al, 2002; Horner & Sugai, 2015). We}a] H|H
o] tiide olys H AAZ} ol st HEHAA B 7EF - usF - AAH BAVE 1EH £A4 Z
2He Aot

z
=
X
rr

4 YERNE PE
5

o BAYE 3

Vo

A%

—r—‘

s
)

m

=2z
I'T

—_

st HESKYO| JHEN HAQL M Algo| 23

BAYT NE, AN, FESH BYPAL 1SS A FAY Doy, Waksl AL Buste o B
otk et ofd WBol AAl P 3 WAREIE /1SS A, 7 @Bl of@ 2olN WS jmst A
of sl FAHEAS BHSE A AR T FEo|th ABC V1%, WHst AFA BIE 1SS AS

9 =4

AL
277 B ¢ YA e AlAo] MHEE U= ARduo

28 1.2 2 %A WAV FALE AL ohthHanley e al,
2003). EABF BE 487} FRALE S | W3t ATHAQEA, AN, £& 2F, JADE
o ol Ar} Ak, Al wABE] o EA GFEAS B AWEA oW 59 ghA FEae ]

2 BAE FE3] getstr] ofHoh
W52 FEeAe TAPE ARE Y SdEAE Wikl FPAR ddsAe Aotk EAAF ARE
oAy HiAIE A= Aol ot dE o] FA| AA] o]F FAPFo] WAJTH FA L do|k, Ao HA
AgE, WA AA] B2, wkgT)E) e £, B @A o, EAYE o]Fe] A wst gl 2™ wk-go
wE AHE A BAdlor stk 71e®rt Aol wet HAlt usAA S 2ce A EABEH g5
WA 7E 75 76 FAY F83 @40]THKerm et al, 1994). AAE 9] ZZL e EAS o AAEHA 71E3)
= - TN wAPL old 23& 28 AAAE dAdste H ek
A 2 AAZE ok ARt B s Adlse Aotk £A AdHA AT, FH 2% wg,
b 2=l det=s AA7F syl dA s &Ll vis) AUAIA ofHa, wAle] FAA A,
go] FEiAA Fom, AHe whgo] FAPFHEY vl Hil dAEHA Lag ARIZ oloXA] F=
AAZ Bhske 748 2L GHAA &S F ok wEbA Blpole AF71EE oyt Ao us
#®, 28 AP7E, FA 9 dolret ug W, ey, 55 - 527 2 35, deAre] ARG #
5

A EgHolol Atk BIPS} 1EPe] AAE FUH WFZHEE F B4 wEale] ANE Aoz uA v

=
%0
~
52
K
o
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BAWE] ofd WEEFS] g P ABFEA, WADF] AL, e, AHEIH B of
A, FYBAT FAA G vk A2 oPA 2YHEA, BBLL0 FEAAS 2L AAHEY BN FEs
A2 SAsoF FrhChoi e al, 2025). AT AZNVIANYET FAYFL Y e 4 2 AN AL
@a‘u SRS ADT 5 QomE AP YL SAHE AFE Ak T BABE] FagdeE
Aol FelahA @m e oAfaBol Awe e AHEA won 53 4ol A%l
fol W) A4 FEGH wAA WE) 385 olFolAra 1) olHe. S FFA Ao £A
WE AR ok} e oA, GG, FFel WETE AR A TP} ek

)% AR/ FBAS AASH BIPE Adste] wabolA drsl
S HAR S Bl A 53 RAPG B

o]

@ % rlr
O::
° ml

7] FAE F=& FaUt v gutk Ald sistar Avshe A Al FAdA FFe Axs Adsta, A4
gk Aol 3 5529 AlsiH, E , SeAkEd wel e FAse AL ME e stk gu A
AY o]F uAbe] AL dASA #S F don, HPA] FF e PeAdA Y 4P JArE
4 UTHNoell et al,, 2000; Codding et al., 2005). Ad§o] P2 wf o] WAl oKX RFo g TWASIr|HT}, WAL

PALE £HE BRI AGAEA, ALel AN A LEAA GEA, BA YA AL, A,
T2 A A FsBA, AAS 4AF A=A 294 A0 AZHIAEAS G Avinojor Fu
2. BEESS IPYDE 2 YXU| WA

Su BEFAE YRS W) tgo A He o 2RAQ olfE J1E £92 FYHoln 14 =
Aoz Bt d gtk AWk Pusde o] matel doja AAle] w3 ! u
Sl A BAR AL wEsE, 02 Ao FBe Bt wSm, A8H Folt AW A ohefelA
HAE A%, BEE SYHoR ART 5 Aokn AAsE A9 Wk 2
AW, FA-RA AR BFo] BF AFE olgF 5ol ol oaegq1 Gt ABoz AFoA
o] opet ggoleln wrzdd met 48 + Yt AFEYS RoIFThGreer er al, 2006; Greer &

Singer-Dudek, 2008; Greer & Speckman, 2009).

_EL

‘EF8EA 7H8(standard learner assumption)’ > YAl o] Sggoll g HHEYL SAAA oln] FAEH
of dota HAsta, 1 HAVE FFHA &S o Ueide @2 39 dJS 7Y 2RO o, 57, HE
T oz} 22 sh 7Rle] AN e AHES Ttk AA oA oyt JHH o] AEdeAe w&sT
o] aste FH A9 dA 5H F3 Ale]Y Ao], F ‘wSHA-3EA HHED F78 Wcurriculum-learner
repertoire mismatch)’& F3l AT = Uk o] FAHFE Foly wsHA| WAg 1HH &Ado] ofg, 54
HA e} o]l e st ¥heH dAY wg 7oA sHo] AAR ST & e v Alold] HAE Ve
st= Jidolth weba s gAolgts HAe] do|x, kg W, £X, ueAts 9 A 2o defAH 43
o] getd & lom, Y3 FHA| JA] A et MR gE Tes A<

olglgt ‘uHHA-FA HHEY FAHAY S FAE 2= %74]9} =Yk
3, FX glo] Fhg w9 HlE, AA] & RREAIAATE, ERolu F4 8Fe] 5848 2wy
e BE, st WskE Fal G g Ak FAo] A FA e HYEZE olF HE & Ue
ZEHrad e MYE vk ¢ JeRE, s HIske dH a3 dHEYe AF A5t 7t23 38
2 THRosales-Ruiz & Baer, 1997). Weeks & Gaylord-Ross(1981)= IHA|o] Wo|=rl AF shAeo] EAY T 7|[sdo=2
#AHE F JSS BAFAT ol oAHE A7 e FARFY dllolgte 5ol oflnt #A|F Y 7)so] gl

3

N

d
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g At M E S W ofvEl wsAAY nFEAE FAY HF A gz TRl i ono|tt

SRIG-SEA AR EY BAG W FAE T FFOR o Foide} Bk 41 SHe] WA Sl FAY
S AR BA, £, WP JHEAS 2P0 Bk FAo] AR o He Aoz The wiHPel A
2F 5 RS AILE, BB, 8%, AY)ne dAdEDS A4 st2Acl Bk REE BRI A% BE £2F
S RS w5 BAE PASEE AL tath e Ut A 2 AdE wEAYE § 9 9o, A
A Sgol olFold 5 s FYe] 24 AYsA 235k W ok

At B aSHEE ol @ Soxan Lelshe] dysty

| olgt. w&Hgo] aPshs S e @

A AsEe Aolel Holrk I GATA o o] Fe WS He W, “PuA A B
AeEE Mol Lue g Avow oA 4 At oleld AL B £ AN watel 3

WA kT 4 A, A P sttt wstE Fr =

2 WHESHA & 4 JTHHackenberg & Joker, 1994; Hayes et al., 1986). 1 Tha1 wALe] HATS Il

B RZos HWHAAE ¢ Hh MRHE TAYED SPEE WA W 3

, FAE oAU 875 H3ete P52 DVFoE 45S =Y T AUtk AAg £A4 =,

M Ao wFEEe] FojEAY wAkY IIPFI Y EAlAFe] FEHoRE FAE JtsAE KBy

SthGunter < al, 1994). TebA] wAbe] BRI PEE YO TAYE, WEE AL, REF A9, e 29

F2s} glols ) &elA FAY YEo2 Aol Ak

= Lo b

H of oo o
i

A} BATH 5B WHNT] alNe dAmso s FRAA 2. S0 @4 FA% w9 w5 3
zo A B T, 2L w5 A wdgstn wA) o] dALste] AR £ AeErR a4, st )
531 st Wil 2N TAH A= ATl Beh Sl A Fo] mAel vl FANY D
NEYES AL e Fad A3t A 5 ok wlE Y Wske RolA @m AR AFwchd
71E9] w7t fA1E ok

Exggo] AHAL dulwSHT Yo BRE A= f 9 o2l she] TES mSER) shmasio
Hoshs o eg A9 dvEes uszds Bo FAMCR BAsw, A FiF seel e Bz
3 A71H9) YL AT wFE WA AASE U Aok olH@ BHAM BFFAE S AE ol
& 7]1%0] ofUgt A, WAL ASHAHL BE ¥ slee gdoR gRE ws3 Aiolojor sty 1wy B
4 HE Welt Anew sudNel BETA S Adshe AL ohith WEe A%, BEAET e
WA, WEFHAY, AZE d¥Ee] uE, S A4 whge] B o] oWE AT AAHolo} A
= g3ts] ot stk WA 715 79 ASA AT A wiE swe] A4 A7 AAAA A AAE=
0574 PEEAY AS B 9P Beast Aok
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‘W&H PEFA e Lole AY FAATNN S5ug R FRuS #739 wsHY, $4, @%WEC’H a3
Aol BRI, BAPF PoE Wol FAFel, A8 L ANY A8, e T V15 Adse
AL A7) A5 AHEEIATHChol e al, 2025). B =L olejdt A Folg Furgow %‘54’ w4 A=
A, AFAT, Su VI ATE wRoR wsd PEFAe] B, G4 g2, A AhEa 2 7 3
FEAH H2ve] BAS oA T

1. 0gH X|lek 34 Fo

W7 ==Y (Educational Behavioral Intervention, EduBD)+ A|Z2F Z=A|71H Y 2ol EHEH AEAAEE L=561X
=t Y524 AFEAL AL OE HAR olyH, FZF P5F9(radical behaviorism)LF A & E(selection
theor) AW LE AES AW TBHA R opUk. o] stw AEAUNN M2 FaHo 45T +
AE A E, g, DS HHY FEALS VeHeE AdFsY] 93 stu 7 3F5 A A 7l d Econceptual
framework) ] 1’4—

B =dAe usd deTAS ta 2ol Fofdt

O

WGE PEFANT wGHYgH FuYE oA GYERS, wAIFE, FAG FEEH )5H HAE
P4 B 2, BAYES] o ¥ it g Y S Al E RpojEE, Fofo] Haeh #l7
EglE 7f2Xn, spde] YA vl mial mASl S} FEAS) YL oz k= . 7]F

PERAS 154 H0)h

o] Qoo w&HAL sl oA st2Aok & Zxsh &S v, I Fu KoM TS
I AdsugA e B8 FASE nsA P5FA7 AL A Eoka HA F4, 0%, AP F4, 5
wet fr1dge) AL AYstE AL ofth o]y P YEFAE Fr1HoR o] nrt Ay =Y
Hog oAaEdly StuBy g FHIER st wgB R} AP ook art

stel A%, sie, ol hAe wH YBFA AxA Aok wAle} stwsl AgA B AN
S SRS tiMsie Hxe HAFEEIL oluel, 9] WE} X
A, FHOZ oloJAER s AGAAS Aotk wAke} e o
ou] Qe Wt dehtA FEtd FA9 ALAAS A dmmolep ghok

A, A15A VAN LEHAG QA delolh. wEA ATFAE A5 Fel o} Ave] we} FA 2
A Agalx eh A% ol 2AA WA o® Aol oJs) FAHEAE Heli, 1 AFE S
sEye} 44 stwAel et FAZ AAAT wE St/ £UT +E9 WS aTeE AT ok

=
g gera & glon,
4 = UTHHanley et al.,
2003). 71537}l Eﬂr"/} HA e} wEHAE 2= A FAPEFH ES A A= Vs 7 S &
HEo|tKKern et al., 1994).
4, nFRTA B wal A3 Aotk g FFEFA] Bt o] EAFETe] ofyth mA}
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7 AABE FAGE AA, SANAl A= w7189 £, shye] whg B O vkg
DA AZ=HS YRS A A Eolol gtk Learn unic ©] FANA WAL nFFTS
Fr&3F AT o] thGreer & McDonough, 1999). W52 fE5ZFA)e] Fo APA}e PSS A&Ho 7 7123
FHS TS aAbelth ot o] wAPE BE Hrbet adk: FAE FHHSE For ke o] oyt
7 A s ] AA| whEol whet AR walE S 24T G qlojof gt

AR, a53A-stga de gL Fedel deoln. SAlo] =l RigetA X 3
o] FAE WA FEIVEY wsHFH FHHAAE o wheS e7etar jlon, o] A

f
2
ol
=

v}
ol
fm
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o
o
i
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o
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(ol
2
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e
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i
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olr
ol
X
ol
ki
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A=)
24
4
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A
9
oo
ol

He zgss BA, el ol § A AQow wsHge] Aushe U U SAMAE, BRE, HAS
B3 A71HE HHEYE FFH 7= X oF SFth(Rosales-Ruiz & Baer, 1997; Weeks & Gaylord-Ross, 1981). Z3XE GF=

A% B £2Y F AS wSwAE FASSE e g2

A, w52 el ega sy AA| vkl 2713 Arag ] deolt ws2 FEeAs 2ABE
A= o MEA &AL, EAPFER FLAY AR Vs Eo A 3T F e dAaE =
A, A 23, A7, AR e AEA wkes AF 7FEAoF FTKCarr & Durand, 1985). MEA 4% W

FAES ek ol 2AA] Fan, sl ¥ ook Al &F, algAtE et AAZ ] skl A
slof ek AEH ShEARE on AT FAE AREFH R AYEE] f13 75| ofye, wAkel A
= B2 v 2A7F Hojok 3tk o] 3t FAlel o®A wHgskal =Ael wet FAE #A,
4, FAAY B9 AEALE 2%l oF FrHKeohane & Greer, 2005).

oA, dRbst B fRIof HEA L] A2 Aotk st o] WSyt 5 wAF B Ay A91AHQ1 Astol vt
T FEF A, A, &F, FAH AAH 2AHE FA 2715H EFeoF FThStokes & Baer, 1977). HEgH
Ateh stalzt gk AbElolA B3 B4, ug, AHER TS O S FdE A8+ deA ok
o A fFAlele H7h ws3 A4, AA Ay sene] Ao] BietA dddE Faot v st iR
g2 o5 ARt = §lo] B AlEE =
Qidsta oF A&7 B ARSA, AR FHRAS Sae] I4AHA A ddsk=
7b =& AtEdAE &R AE7HY AFARIETE 98 JANE S o]Fols SudEH PO R
£ A AlFsof gt

ARA, B, A, AHEF BEEE I Briste dEolth Al E Azt A ololof dvte e &eF 4
Ao} 7Rz AN, avto g FAjo] Aol A= etk Y EUA, A9, AAF A, &
wEFHH H2E dE B ok vk Sl wAE T3 AEZQ SRR BReta e wsd
TS FIY F e 210, OE o] A T Ads A asor gtk wSF PEFTAE e A

2 = ME AAse 7R BA etk SAEES A3 3 Ao AEA Bdks SHA, B

2}, DAY 5 FHE AR HE 53 A A gl g2l of dFti(Bannerman et al, 1990; Van Houten et al,

ry
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bt 12 b El lo
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>0 o

9

3 S 054 BEFAL DO Had b 2o FHEojof .

D %A B FADT 2% ol sae] AEA S50 T o, SAAE, Fel, A7V} HAA
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KT/ sm WERIUO| B MY HID A@HACl Mk SN YSFN| HY

of BY Zx7} WAH] ek
52 27 A7 95 oy Adne) wel AP® A} ohle} AE 87 Aol J15H A
) E7KHanley et al., 2003)?

wEzde] BAY 24 e s WSt o R AR il Ao dol=o AA] W, wAtY] A
, 22, vk8-713]19 S£A0E 3 BAS T ZAS=7HGreer & McDonough, 1999; Kern et al., 1994)?

@ M= HHEYY g FARETS JAste v XA @31, 7|THeE AHsAA wsHo R on] e
N2 s 2AF 712 X E=7HCarr & Durand, 1985)?

© st AA vk e F£4: PF, dEARdd " FAE 1A, 74, FAhEHAY RS 235 9
AbAA o] AA R o]F A +=7KKeohane & Greer, 2005)?

® w&Tge) QA FAe) Bxsh do) wE A, AU WEAY B SFwAP FelEmel A=) Yt
(Choi et al., 2025)?

@ A} ASA B E: gAY &4, Fd, A9 sk, Habe] HAASA, wAke] A9 wsds 9
onE A7 3713 A8 A B RS 4 AES=7KVan Houten et al,, 1988; Wolf, 1978)?

o] 7]F& studl|A o]Fo|A e EE AFFAE wFFH PFFTAZ EFIN7] AT HFo] ofUth 7TF <A
7b §AY, ST AA FHAA RElEe] AAY, A A2 HHESE TFEXA] FAY, 8o AA
k3o wel AlgS FASHA| e AtEle SadA AAEATE AMERIe 2 WE3 BT HA e

7H““‘ AHIZE o83t 215 Tt St ol & AHHoE AP ¢ Avkal @A = ok JuAA

ToAAME 7 Hrret WA ARS F9stal, wUF AA FhAA FAE AdeH, Ut 3 Juis AlEst
al 7”%01] SHE AJNAZE EHE o sty wAbdAlE Alge] drnto] ofel Uy, A, AA Yo #HEH
TA| Al 423 y=wlo] A|FE|o]oF S (Noell et al., 2000; Codding et al., 2005), 3§53} St} ol wWALY] A=}
5= AY FAH AR 99, AEALY] wiEs 2Asks l ARgEHolo dth HEdAE vt AY oA o]

TRY o]F9 FALE AHFE Ao ghrhStokes & Baer, 1977). o]ulgh 22 Aol 21 /N AlElE w57
YT A= JJr‘i‘é}ﬂ A AHAQ adelgpr|iY, w&F FE eAE N AE7HY AAAHQ] Aol HEA &

1 8twe] 9443 wgAHo R AEHY] 9% 7otk
4. 7|1E dAsEMH FIZoo| 2tA

WA PEsFAe SEATEAY FHE MES Hsto] oflnt. 7sd 24, 54, 23, A55A, dAdE
e dutstete g Ao VRS AlsetdA, st 7|8k ABA QoA wEHA, wefHA, wAY sl
stae] Aes F49 T4l Eo FBASE BIPE TAE AAlSte A EFolARE, 7tk AlY EA47F AAAEHA
O ARERte 2 w4 a7 dste AL otk A7 AAl £ 218 #sA7a, st P53
Sk wWstel] wet vy K3 oApAAo] o] Fojxjof gt

W§H PFZF A= PBS/PBISZ ZAEd & 4o A, A3 Eldxe 74 2 AlAe] H3KCarr et al, 2002),
PBS/PBIS7} ihz g oA A A A Al(Horner & Sugai, 2015)S

FrollA Fas & A gSAdT AR ZAT
Asgheh 3k A2 w473k Strategic Science of Teaching, SST)o] 7323t 8HA o] 4o WE w4t
ZA(Greer et al., 2024)3} Stw o 3 PFEA 9] FZZA 2 -E(Comprehensive Application of Behavior Analysis to
Schooling, CABAS®)©] A|A| 8} learn unit, WA} 537} w2 539 AAZ HE|(Selinske, Greer, & Lodhi, 1991)E Z
el E_z;ﬂ.ﬁ]—;ﬂ Zlvto 2 Abe=t)

DEH BEFAG BEH PEEAE TS B5ALE FHS BoH4 gAY AR 9w TR
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<Table 2> Conceptual Relations among School-Based ABA, FBA/BIP, PBS/PBIS, SST/CABAS®, and Educational Behavioral Intervention

Primary Focus of Analysis

Relation to Curriculum

Relation to Educational

Approach
and Key Outcomes and Teachers Behavioral Intetvention
Analysis and modification  of socially significant ~ May include instruction, teacher  Provides the scientific principles
School-Based ~ behavior-environment ~ relations in  schools; functional  behavior, and school organization, and methodological foundation
ABA relations, behavior change, and generalization as well as student behavior,
within the scope of analysis
Identification of the function of individual behavior and ~ Can be linked to the curriculum  Provides essential assessment and
FBA/BIP development  of function-based intervention plans;  and IEPs, but assessment results intervention-design tools, but is
! problem  behavior,  replacement  behavior, and  and written plans alone do not  not sufficient in itself
implementation data ensure integration in practice
PBS emphasizes quality of life, contextual fit, and social — Includes the explicit teaching of  Provides the  preventive and
validity, whereas PBIS emphasizes prevention, tiered  expected  behavior, preventive  organizational foundation
PBS/PBIS support, team-based decision making, and schoolwide — environmental adjustments, and
systems implementation  through  school
organizational systems
SST focuses on modifying instructional strategies in  Directly — analyzes  curricilum,  Provides the direct foundation in
response to student learning, whereas CABAS® addresses  instructional contingencies,  the science of teaching
SST/CABAS®  the behavior-analytic operation of student, teacher, and  teacher performance, and teacher
school-organizational systems; major outcomes include  education
learning rates and teacher performance
Focuses on instructional contingencies within the  Treats the functional integration  Serves as a conceptual framework
Educational curriculum and on the performance of teachers and  of the curriculum, IEPs, actual that connects the principles and
Behavioral schools in designing, implementing, and revising them; instruction, and school life as a  tools of existing approaches within
Intervention  student behavior, learning, and participation are treated  defining condition instruction,  professional  support,

as primary outcomes and school implementation systems

% Note. These approaches are not mutually exclusive and may be applied together within the same case. This table is an author-developed synthesis
comparing the relative analytic focus of each approach and its relationship to Educational Behavioral Intervention. Representative sources include Baer et
al. (1968), Carr and Durand (1985), Carr et al. (2002), Greer and McDonough (1999), Greer et al. (2024), Horner and Sugai (2015), Iwata et al.
(1994), Kern et al. (1994), and Selinske et al. (1991).
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————— Professional Support and Organizational Conditions for Implementation —————

( [Administrator] W ( [li‘;z:’:;;fia::g:;?:ﬁiﬂ ) [Education Office / Support Center] : ([ExternalBehaviorSpeciaIist] |

|
L Time - personnel - resources l Co-design - coaching - feedback Case coordination k Direct service - supervision I
|
¥
( ) . N
Instructional Contingency Cycle

o Review the curriculum, IEP, and the student's current repertoire | —
v )

e Teacher instructional opportunities
(tasks - directions - modeling - prompts - opportunities to respond)

e .
9 Student responses
(correct responses - errors - help requests - alternative behaviors - problem behavior) 4—

o Teacher consequences and instructional adjustments
(reinforcement - error correction - feedback - task adjustment)

¥
e Behavioral, learning, and implementation data

¥

e Next instructional decisions J
(maintain - modify - fade - terminate - request more intensive support)

\ J/

v

[ Student outcomes - implementation data - reevaluation and support requests J

Primary outcomes

Behavior Learning Participation Communication Safety Access to curriculum

Decision criteria throughout the process

( Student/family participation - social validity - protection of the rights of the student, teacher, and other students ]

3 Note. The central cycle represents the instructional contingencies operating in actual classroom instruction, whereas the outer layer represents the
professional support and organizational conditions that enable their implementation. Here, multilevel does not refer to Tiers 1-3 of PBIS; rather, it refers
jointly to the instructional level and the organizational and professional-support level. The roles shown in the outer layer do not imply equivalent
expertise or authority but represent the relationships through which support and data-based feedback are exchanged across roles. The arrows indicate
conceptual relationships to be examined in future research rather than empirically established causal relations. Student and family participation, social
validity, and the protection of rights apply throughout the entire intervention process. The model was developed by the author based on the conceptual

foundations provided by Greer (1994), Greer and McDonough (1999), Keohane and Greer (2005), Noell et al. (2000), and Parsons et al. (2012).

<Figure 1> A Multilevel Cyclical Model of Educational Behavioral Intervention
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